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PART I: INTRODUCTION

In this in tr oduc tion w e will:

¥ Lay out the basic struc tur e for the te xtbook

¥ Read the essay ÒThe Plot to Priv atiz e Common Kno wledgeÓby David Bollier

¥ Wri te a brief essay in r esponse to ÒThe Plot to Priv atiz e Common Kno wledgeÓ

¥ Comple te a self-evaluation o f your o wn essay

Reading (CC BY 2.0) by Sam Greenhalgh

Getting Started

This textbook is divide d into two par ts wi th each of those two par ts built around outlining and comple ting the process

of wri ting a single assignment. Ideally, each chapter is meant to be pair ed wi th one week of classroom time and so, the

idea is that by reading a chapter a week and then practicing the tools and techniques during class time wher e you can get

feedback fr om your peers and professor you will be slowly and methodic ally building str ong reading and wri ting habits

that will help you thr oughout your univ ersi ty career. Each chapter has thr ee videos that will give you the oppor tuni ty to

pause, rewind, and re-w atch the brief lectur es to ensure that you are comf or table wi th the terminolog y and techniques

being ta ught in this te xtbook.
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Part I: Chapters 1thr ough 6 will focus on wri ting a close reading essay while Part II: Chapters 7-13will focus on wri ting

an argumentativ e essay in which you will make your own argument in response to an essay prompt. We will not get into

too much detail about Part II for now as it relies on Chapters 1-6 to lay the foundation for the skills needed to wri te

an argumentativ e essay. Instead, we will use this intr oduc tion to focus on your f irst assignment: wri ting a close reading

essay.

A close r eading essay is an essay that analytic ally reconstruc ts another authorÕs comple x argument in your own words.

In or der to wri te a close r eading essay, however, you will ne ed a variety of other tools and skills including:

¥ Reading cri tic ally wi th a pen in y our hand, taking notes

¥ Analyzing a te xt b y looking f or k ey observations and pie ces of evidenc e

¥ Focusing your anal ysis on key por tions o f a text, r ather than tr ying to c over the whole essa y

¥ Reconstruc ting the a uthorÕs comple x argument based on the f ocused evidenc e you iden tif y

¥ Expanding out to c onsider the full sc ale of the authorÕs comple x argument

¥ Wri ting a thesis sta temen t tha t r ecreates an authorÕs comple x argument

¥ Expanding tha t thesis in to an essay wi th log ically construc ted paragraphs

¥ Revising your thesis and y our essay at multiple poin ts thr oughout the pr ocess of comple ting y our close r eading

essay

To begin acquiring and reaff irming these tools and skills, we are going to do a shor t wri ting activi ty that will help you

evaluate your str engths and weaknesses at this poin t. We are deliber atel y not going to give you a whole lot of specif ic

dir ection at this poin t and we want to see what skills and tools you already possess and what areas you may want to focus

on as a way of impr oving.

Try This!

Read David BollierÕs ÒThe Plot to Privatiz e Common KnowledgeÓand once you have comple ted reading it, wri te a brief

250- word essay reconstruc ting the authorÕs argument. Again, we are going to use the upcoming chapters to build up a

vocabular y and skill set to help you impr ove your wri ting, but the poin t of having you wri te the essay at this poin t is to

assess what str engths and w eaknesses you possess at this poin t.

ÒThe Plot to Priv atiz e Common Kno wledge,Ó by David Bollier

Over the past thr ee decades, modern cultur e has become infa tuated wi th the idea that knowledge should be

owned like real estate or stock shares. The orig inal idea, of course, is that copyrig hts, tr ademarks and paten ts

reward people f or their cr eativ e labors and ther eby boosts the c ommon good.

But this line of thinking has come to resemble a kind of Mar ket Fundamentalism: copyrig hts, tr ademarks and

paten ts are the only mor ally legitima te and practic al method for managing creations of the mind. Ther e is no

middle gr ound. You ei ther belie ve in in telle ctual pr oper ty rig hts, or y ou suppor t ÒtheftÓ and Òpir acy.

This fundamen talist approach shuts down a broader discussion about how knowledge ought to cir culate in

our cultur e. To avoid any confusion, let me just say str aight-up that I believe in copyrig hts and paten ts. In

some cases, they provide signif icant and necessary incentiv es to invest in new works. But today, copyrig hts
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and paten ts are going far beyond their intende d goalsÑsuch as the U.S. Consti tution provision to Òpromote

progress in science and the useful artsÓÑtobecome ends in themsel ves. Instead of carefull y balancing priv ate

inter ests and public needs, copyrig hts and paten ts are becoming crude, anti-social instrumen ts of contr ol and

avaric e.

This is the conclusion that I came to in my book Brand Name Bullies, which is f ille d wi th dozens of stories of

copyrig ht and tr ademark owners bull ying ci tiz ens, artists, scholars and others wi th ridiculous legal thr eats.

Silent Campfires

One of my favori te stories about the alarming expansion of copyrig ht law involves ASCAP, the Americ an Society

of Composers, Authors and Publishers, the organization that collects perf ormanc e licensing fees fr om public

establishmen ts wher e recorded music is pla yed.

ASCAP decided that their domain should be extende d to summer camps. Why shouldn Õtboys and gir ls

singing around the campfir e be consider ed a Òpublic perf ormanc eÓthat should pay royalties? A while back

ASCAP approached the Americ an Camping Association and said it wanted blanket perf ormanc e licenses fr om

hundr eds of summer c ampsÑ something on the or der o f $300 to $1,400 per se ason per camp.

This caused qui te a ruckus. When it was discovered that ASCAP wanted money for the Gir l Scouts to sing

ÒThis Land Is Your LandÓand ÒPuff, the Magic DragonÓ, the press went nuts. Ther e were stories about camps

resorting to non-c opyrig hted songs like ÒThe Bow-Legge d Chick en.ÓAn ASCAP off icial heartlessly told a

repor ter: ÒThey [camps] buy paper, twine and glue for their crafts Ðthey can pay for the music too.ÓEventuall y,

after a huge public outcr y, ASCAP backed down. But its claim to legal authori ty in charging summer camps for

their Òpublic perf ormanc esÓ of copyrig hted songs remains in tact.

Lawsuit Barbie

The issue in so many of these bat tles is: Who shall contr ol the Òpublic meaningÓof familiar images? Mat tel

is legendar y in tr ying to protect the cultur al ÒmeaningÓof Barbie. It has gone after any unauthoriz ed uses of

Barbie. It went after a series of photogr aphs by Mar k Napier called Distor ted Barbie, which dared to depic t

Barbie as fat or as having DownÕs Syndr ome. Even highly distor ted images of Barbie that were essentiall y

unr ecognizable w ere deemed unacceptable b y Mat tel.

Mat tel went after a magazine that caters to adult collectors of Barbie dolls. Mat tel even pressured the Seat tle

publisher of a book, Adios, Barbie: Young Women Write About Body Image and Identity , to change the ti tle. The

book was reprin ted as Body Outlaws . This extr eme clampdo wn on fr ee expr ession spurr ed cultur e-j ammers,

such as the self-st yled Barbie Liber ation Organization, which substi tute d voice boxes of GI Joe wi th those in

Barbie, so tha t GI Joe would say, ÒLetÕs plan our dr eam wedding,Ó and Barbie would y ell, ÒVengeance is mine!Ó

I am happy to repor t, a federal cir cui t cour t in the Uni ted States put a damper on Mat telÕs bull ying li tiga tion.

The case involved Utah photogr apher Tom Forsythe, who made a series of 78 photos of Barbie for his Food

Chain Barbie exhibi t. It featur ed Barbie in enchiladas, stuf fed into a blender and in other kitchen poses. Only a

few of ForsytheÕs photos sold. He spent about $5,000 to moun t the exhibi t, and lost money. No mat ter; Mat tel

wanted to send a message that you canÕtmess wi th Barbie. It spent years li tiga ting the case, requiring Forsythe

to f ind pro bono legal counsel, which spent nearly $2 million defending him. Forsythe prevailed in the cir cui t
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cour t, which delivered a sting ing rebuke to Mat tel for bring ing a Ògroundless and unr easonableÓtr ademark

dilution claim.

Watch Your Words

The priv atiza tion of wordsÑlanguage is one of the most basic form of commonsÑ is another disturbing tr end.

The Japanese corpor ation that owns the ÒGodzilla Ótr ademark has a habit of thr eatening all sorts of people who

use the phoneme Òzilla,Ó including a website called ÒDavezillaÓ that f eatur ed a lizar d-lik e cartoon char acter .

The corpor ate obsession wi th owning words is really qui te extensiv e. McDonaldÕs claims to own 131words

and phr ases.The San Diego-base d McDonaldÕs actuall y claims to own the Irish prefix ÒMc.ÓIt has successfully

prevented restaurant fr om naming their businesses M cVegan, McSushi and M cMunchies.

Ralph Lauren, the clothing line, went after Polo magazine, run by an equestrian organization, claiming it

was a tr ademark infringemen t for the U.S. Polo Association to use the word ÒpoloÓon its line of clothing!

MasterCar d went after Ralph Nader for using Òpric elessÓin his campaign ads when running for President in

2000 . (NaderÕs fr ee speech rig hts ultima tel y prevailed.) But the gay athle tes who wanted to host a series of

athle tic competi tions in San Francisco could not use the phr ase ÒGay OlympicsÓbecause that phr ase is owned

by the U.S.Olympic Commi t tee, who gets to decide who can use it. ÒSpecial OlympicsÓfor disabled kids is OK,

but not ÒGay Olympics.Ó

The TV demagogue Bill OÕReill y repor tedly went ballistic when he learned that the comedian (and now senator )

Al Franken was using the words Òfair and balancedÓas a subti tle in his book that mock ed various rig ht-

wing pundi t, including him. The federal cour t laughed Fox NewsÕcase out of cour t, and Franken won. But

pi ty the people who canÕtafford to hir e Floyd Abrams, a prominen t First Amendmen t at torne y, to represent

them. A woman fr om Los Angeles dared to name her neighbor hood newspaper the BeechwoodVoice. She was

thr eatened wi th legal action by the Village Voice, which claime d that use of the word ÒvoiceÓas a newspaper

name dilute d its tr ademark.

These stories illustr ate just how far Mar ket Fundamentalism is willing to go in order to enforce its vision of

the wor ld. It wants to commodif y all of cultur e as priv ate proper ty, and requir e people to obtain permission

(and to make royalties ) before embarking on any modestl y deriv ativ e new creativi ty. This approach, not

coinciden tall y, favors the Disneys, Time Warners and Rupert Mur dochs because it protects the market value

of large inventories of copyrig hted and tr ademarked works. It dir ectl y stif les expr ession that is local, amateur ,

small-sc ale or non-c ommer cial in natur eÑthe kind of expr ession that almost anyone outside a powerful

corpor ation w ould engage in. This amoun ts to a wholesale priv atiza tion o f our cultur al commons.

Patents Privatize Taxpayer-Funded Research

The Mar ket Fundamentalist wor ldview is even mor e infuria ting, if that is possible, when applied to paten ts

arising out of publicl y funde d research. Until 35 years ago, ther e had been a broad consensus that the

intelle ctual proper ty rig hts of federal research should stay in the public domain, or at least be licensed on a

nonexclusiv e basis. That way, taxpayers could reap the full measure of value fr om their collectiv e investmen ts.

In the late 1970s, however, large pharmac eutic al, electr onics and chemic al companies moun ted a bold lobbying

campaign to reverse the public ownership of federal research. Since enactmen t of Bayh-Dole Act of 1980,
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authorizing univ ersi ties to paten t the frui ts of federally funde d research, we have seen a land rush to sell

academic r esearch tha t w as once freely available to all.

Between 1980 and 2000 , the number of paten ts secur ed by univ ersi ties grew ten-f old, bring ing in mor e than

$1billion in royalties and licensing feesÑa windfall enjoyed mostl y by a dozen top research univ ersi ties. This,

in reality, is a priv atiza tion of the public Õs investmen ts. Even thoug h the public pays for the lion Õs share of risky

basic research for new drugs, the long-term equi ty returns tend to go to drug companies and a handful of top

research univ ersi ties. In the Uni ted States, we have seen this wi th the cancer drug Taxol; the anti-depr essant

Prozac; the h yper tension drug Capoten; and a number o f HIV and AIDS ther apies.

The upshot is that citiz ens often have to pay twic e for pharmac eutic als and other medical tr eatmen tsÑfirst,

as taxpayers who financ e the research, and second, as consumers who pay monopol y pric es for drugs. This

is a pur e giveaway because itÕs not even clear that companies need exclusiv e paten t rig hts as an incentiv e to

commer cializ e new drug r esearch.

Corporations Loot Indigenous PeopleÕs Knowledge

Multina tional corpor ations are no longer conten t to simpl y claim ownership of commons knowledge at home.

Now they scour the developing wor ldÑin a practic e known as biopir acyÑto claim paten ts on the botanic al

and ecolog ical knowledge acquir ed by indigenous people thr ough the centuries. They move into Madagascar,

Brazil, Guatemala and other poor countries to f ind plants and micr oor ganisms that mig ht be used in making

new medicines and genetic ally engineered crops. But as Seth Shulman wri tes in his book Owning the Futur e,

ÒWho, if an yone, should be able to claim o wnership rig hts to the g lobeÕs genetic and cultur al inheri tanc e?Ó

Sir John Sulston answers this question eloquen tl y in his book, The Common Thr ead, which chr onicles the race

to de-c ode the human genome. A priv ate star tup company, Celera, was aggressively tr ying to put genomic

sequences in one big priv atiz ed database. That way, it would have a monopol y over futur e use of the genomic

data by licensing access to its database. Fortuna tel y, a coali tion of public-se ctor scientists publishe d the data

f irst, which is why the human genome is now in the public domain. Sulston answers, qui te rig htl y, that the

human genome must be tr eated as the Òcommon heri tage of humankind. Ó

Life Itself Can Now Be Owned

We dodged a bulle t ther e when the publicl y funde d scientists won the race to decode human genome. Yet

the thr eat of priv ate ownership of essential knowledge for the sake of prof its is not by any means over.

Further at tempts will by the logical culmina tion of a path f irst opened by the U.S. Supr eme Cour tÕs Diamond

v. Chakrabarty ruling in 1980, which authoriz ed the paten ting of live, genetic ally alter ed micr oor ganisms. The

paten ting of living organisms opened the way for an ecolog ically and ethic ally dubious futur e in which the lif e

forms that are par t of the sacred web of lif e can be owned and tr eated as commodi ties. Knowledge is tr eated

as private pr oper ty, not as a public good.

One inevitable result of all these new ownership claims is the rise of new barriers to open sharing,

collabor ation and discovery among researchers and scholars. Paten ts are incr easingly being granted for

Òupstr eamÓresearch, which means that basic knowledge that everyone else must use for the field to advance, is

becoming proprie tar y. Harvard, MIT and the Whitehead Insti tute, for example, have a paten t on all drugs that
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inhibi t something known as NF-kB cell signaling. Since this physiolog ical process is believed to have something

to do wi th many diseases such as cancer and osteopor osis, the paten t deters anyone else fr om pursuing their

own scien tif ic in vestigations in this ar ea.

Things were not always this way concerning valuable knowledge. Contr ast these stories wi th Jonas Salk, the

inventor of the polio vaccine. When journalist Edward R. Murr ow asked him, ÒWho owns the paten t on this

vaccine?ÓSalk replied, ÒWell, the people, I would say. Ther e is no paten t. Could you paten t the sun?ÓThis

stor y helps us remember that curr ent notions about ownership of knowledge are not inevitable and univ ersal;

they are the result of moun ting market pressures to make our scientif ic and cultur al commons into priv ate

proper ty.

The priv atiza tion of knowledge has only intensif ied as the cour tsÑin the Uni ted States, at leastÑhave lowered

the standar ds for obtaining paten ts while broadening the scope of what is paten table. It is now possible to

own mathema tic al algori thms embedded in software programs. The very tools needed to conduc t scientif ic

research are now priv ate pr oper ty, available onl y for a steep fee.

Imagine what mig ht have happened to biote chnolog y and computer science if contempor ary paten t rules had

been in place in the 1950sand 1960s.Neither the biote ch nor the computer revolution would have occurr ed in

the f irst plac e. Too much fundamen tal kno wledge would have been off limi ts due to pa ten ts.

Problem of the Anti-Commons

The over-pa ten ting of knowledge sometimes results in what is called an Òanti-c ommonsÓproblem, in which

proper ty rig hts for a given field of research are so numer ous and fr agmented that it becomes very dif f icult to

conduc t research. The tr ansaction costs for obtaining rig hts are simpl y too numer ous and costl y. For example,

ther e are thir ty-f our Òpaten t familiesÓ for a single malarial antigen, and those rig hts, applying to dif ferent

pieces of the research agenda, are owned by dif ferent par ties in many dif ferent countries. One reason that a

malaria vaccine has been so elusive is because the paten t rig hts are so complic ated and expensive to secur e.

It is wor th noting that openness, sharing and the public domain do not harm the market. Qui te the contr ary.

They invigor ate it. In 2005, I co-hoste d a conference called Ready to Share: Fashion and the Owner ship of

Creativity . It explor ed the power of openness in apparel design. Precisely because no one can own the creativ e

design of clothesÑthe y can only own the company name and logo, as tr ademarksÑeveryone can par ticipa te in

the design commons. The result is a mor e robust, inno vativ e and competi tiv e marketplac e. This is exactl y the

effect that Linux, the open-sour ce computer oper ating system, had on the software sector . It has opened up

new oppor tuni ties for value-adde d inno vation and competi tion in a marketplac e until then domina ted by the

Micr osoft monopol y.

Yale Professor Yochai Benkler argues in his magisterial book, The Wealth of Networ ks, that a great deal of

knowledge produc tion is mor e effectiv ely pursue d thr ough a commons than thr ough markets. Questions of

ethics aside, why doesnÕtmoney succeed at simpl y ÒbuyingÓthe knowledge it needs? Because money tends to

subvert the social dynamics that make the knowledge commons work. It can sabotage self-dir ected inquir y. It

undermines the social trust, c andor and e thics tha t ar e essential to cr eativi ty and good r esearch.

Republishe d her e under At tribution-Shar eAlike 3.0 Unpor ted License
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After You Have Finished Writing Your Essay

Now that you have a 250- word essay in which you reconstruc t BollierÕs comple x argument, you are going to do a brief

self-evaluation of your work. Comple te the Essay Self-Evaluation below. Each question requir es a ÒYesÓor ÒNoÓanswer.

For each ÒYesÓresponse, give yourself one poin t. For each ÒNoÓresponse give yourself zero poin ts. Your f inal score will

be mark out of ten (ex: Seven ÒYesÓresponses = 7/ 10). Be honest wi th yourself. This is not for grades and is meant as an

assessment tool so tha t you have a bet ter sense o f yourself as a wri ter and y our str engths and w eaknesses at this poin t.

Essay Self-Evaluation

Taking Measure

1. Do you begin your essay wi th a thesis f ocused on the purpose o f the te xt? Remember : a thesis must be

something a r eader can agree or disagr ee wi th; a fac t, summar y or an opinion is not an ar gument.

Y/N

2. Does your thesis make an in terpr eti ve claim about the text (i.e. do you make a claim about the text that

is not ob vious and is mor e than a simple summar y of the te xt )?

Y/N

3. Do you use the authorÕs name and the ti tle of the essay in your argument? Hin t : if you do not, you are not

making an ar gument about the te xt.

Y/N

4. Does your thesis sta temen t quote spe cif ic par ts of the te xt as evidenc e?

Y/N

5. Do you discuss a new aspect of the text in every paragraph (rather than repeat the same observation over

and over)? Please answer ÒNoÓ if your essay is onl y one par agraph.

Y/N

6. Do you stay focused on the assigned text and avoid irr elevant Òevidenc eÓfr om outside the text (ex:

personal e xperienc es, facts or opinions y ou have read somewher e else, vague references to histor y)?

Y/N

7. Do you avoid the fi ve-par agraph essay (vague intr oduc tion, thr ee body paragraphs for every piece of

repeti tiv e Òevidenc e,Ó a conclusion tha t r epeats your in tr oduc tion )?

Y/N

8. Do you cite fr om the text and use specific textual evidenc e while making your poin ts in your body

paragraphs and conclusion ?
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Y/N

9. Do you use the spe cif ic terms use d in the te xt r ather than gener alizing terms lik e ÒpeopleÓ or ÒsocietyÓ?

Y/N

10. Do you culmina te rather than simpl y repeat your essay in your conclusion ? Do you finish wi th a claim

about wha t your unique reading has discovered about the te xt?

Y/N

BONUS: Take a momen t to read aloud what you have wri t ten. Were you able to read it fr om star t to f inish wi thout

stumbling ? Does it mak e sense?

Y/N

Total: /10

Thinking AheadÉ

Make sure that you keep reviewing your essay and your self-evaluation over the next few weeks as we will be using it for

a variety of purposes in the upcoming chapters. It is also useful to have it nearby to remind yourself of the progress you

are making. If you gave yourself a score that is lower than you would like to achieve in the futur e, this essay will serve

as a reminder and motiv ator in the weeks ahead. You will get bet ter as we add mor e tools that will allow you bet ter to

articula te your in ter esting and c omple x thoug hts and insig hts.

As you work thr ough each chapter in this textbook, you will f ind yourself adding dif ferent tools to make your work

sharper and mor e coher ent. This is a process and it does requir e patienc e and practic e. Your f irst task is to slow down.

Chapter 1is all about taking your time and analyzing a text before jumping to conclusions about what its ÒmeaningÓmig ht

be. In order to build an effectiv e and comple x close reading essay, you must slow down and gather the best and most

compelling evidenc e fr om the authorÕs text. In Chapter 1we will explain and demonstr ate this process and then you will

practic e it.
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CHAPTER 1: TIME IS ON YOUR SIDE
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Intr oduc e the basic principles o f a textual anal ysis.

¥ Examine an essay looking f or the a uthorÕs comple x argument and gather a list o f evidenc e from the te xt

that best r ef lects tha t authorÕs argument.

¥ Identif y a centr al concept tha t w e feel best explains the c ore of the authorÕs comple x argument

¥ Focus on the spe cif ic evidenc e that w e feel best r econstruc ts the authorÕs comple x argument.

¥ Make an ini tial e xplor ation in to a poten tial thesis tha t pr oposes a cri tic al examination o f the authorÕs

comple x argument.
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Introduction to Close Reading

Every text has an ar gument, you just have to look f or it. Pix abay/ CC0 1.0

Wri ting an essay at the univ ersi ty level means entering an ongoing scholar ly conversation . Before you select an essay

subject, you should know that thr oughout histor y, scholars have addressed and articula ted similar concerns and ideas;

many have dedicated their lives to these problems and arguments. So, rather than worr ying about generating a new idea,

it would be wise to aim for activ e and inf orme d par ticipa tion in that conversation. This is done via the process of analysis .

Analysis is w hen y ou r ead a text, find specific details fr om tha t text and use those details as evidence to

examine tha t text Õs argumen t and purpose.

In order to analyze and contribute meaning full y, you must f irst understand all par ts of a scholar ly conversation.

Ther efore, the abili ty to close r ead and understand othersÕ wri ting is vi tal.

We will f ocus the f irst six chapters on pr oducing a close r eading .

A close r eading fir st gather s specific evidence fr om a text and then anal yzes those obser vations in or der

to pr ovide a thor ough examina tion o f tha t au thorÕs complex ar gumen t.
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Assignment

For the first assignment, you will do a close reading of an essay and then wri te a 750-word essay analyzing an

authorÕs comple x argument based on evidenc e from the te xt.
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Gathering Evidence

Every close reading relies on evidenc e. Without evidenc e, a wri ter is simpl y stating their opinion. As such, wri ting an essay

begins well before you star t wri ting wi th the process of gathering evidenc e. In fact, very li t tle essay wri ting is actuall y

Òwriting.Ó Rather , most o f the essay wri ting pr ocess is:

¥ Gathering evidence (reading the te xt and taking notes )

¥ Pre-p lanning and pr e-wri ting (outlining and br ainstorming)

¥ Research (of def ini tions, other scholarsÕ concepts, statistics )

¥ Dr afting (early at tempts a t thesis par agraphs and body paragraphs that will be r evised as the pr ocess continues ).

We will outline how to gather evidenc e by modeling the task of slowing down and recording all the observations that are

to be had wi thin a text. For a brief tutorial on the basics of f inding evidenc e wi thin a text, watch Video 1.1:Walk Thr ough

Self Evaluation , then r ead the subsequent te xt.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p= 75
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Reading Slowly

In these early stages of a close reading, it is not necessary to f ind an analytic al angle rig ht away or to iden tif y imme diatel y

the authorÕs overall purpose. At the beginning of your close reading, your greatest asset is time; ther efore, you should slow

down. Analyzing a text is a multi-stage process and finding evidenc e fr om a text is the very beginning of that process.The

tools w e intr oduc e in this chapter will not help y ou if y ou do not g ive yourself the time ne eded to appl y them pr oper ly.

By the end of the chapter you will be asked to wri te a brief paragraph wher ein you reconstruc t what youÕve iden tif ied

as the authorÕs comple x argument, but at this early stage of the chapter , we need to gather evidenc e wi th which we can

begin tha t r econstruc tion.

You should not jump imme diatel y to your thesis; inste ad, you need to gather comple x evidenc e by reading slowly

wi th a pen in hand. You should take this time to annota te the text you are reading wi th your observations and

ini tial in terpr etations.

For now, it is enough to annota te what you are readingÑmake a note of things that are inter esting, confusing, or repeated.

When your task is to analyze a text, resist the need to jump in and begin drafting your thesis rig ht away. Instead, to ensure

you will eventuall y make an argument of adequate comple xity, you should devote the time necessary to examine the text

thor oughly.

To examine a te xt closel y, you should:

1. Annota te your experienc e

2. Take notic e

3. Be granular

1. Annotate your experience

You will always begin by reading wi th a pen in hand, wri ting in the margins, under lining, highlig hting and other wise

marking on the text, if you own the text, or by taking notes on a separate piece of paper if you are borr owing the text. You

can draw arr ows linking dif ferent par ts of the text in the margin as a way of follo wing the authorÕs logic and argument. If

you are reading online, you should get in the habit of annota ting your reading experienc e in some way. You can do this on

paper, or wi th a dig ital text edi tor or PDF editor which allow you to highlig ht and make notes or commen ts. Hypothes.is

is a free general purpose w eb and PDF annotator tha t you can use for tha t purpose.
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Mark down what you notice. Fr om Pixabay/ CC0 1.0

2. Take notice

During your f irst reading of a text, you should be looking for elements that jump out at you, that you think are inter esting

or puzzling, or that you think may need mor e at ten tion in a second reading. Under line or highlig ht words you do not

understand, then seek out def ini tions for those words. If you encounter a word that is new to you, it is likely that the

word is signif icant to the c entr al message or theme o f the te xt.

3. Be granular

Reading cri tic ally requir es being granular . It is not enough to just f lag whole sentenc es or even whole paragraphs. You

must ge t do wn to the le vel of the w ord. Begin by looking f or some str aightf orward clues:

a. WhatÕs in ter esting ? WhatÕs str ange?

What words and phr ases catch your at ten tion in your f irst reading? This may take the form of repeti tions; if a word

or phr ase is repeated, it is lik ely centr al to the a uthorÕs purpose.

b. What w or ds or p hr ases are new to y ou?

You will probably encounter words or phr ases that you have never read or heard before. You may also encounter

facts or concepts that you are learning for the first time. ThatÕs great! Make a note of them and then look them up,

or seek out addi tional inf orma tion.

c. What pa tterns ar e pr esent?

What elements of the argument repeat? A common pat tern is the use of synonyms or words that are similar

thema tic ally. If ther e are several synonyms or thema tic terms, it is likely the author is focusing on a specif ic idea or

argument that can be conveyed using these words. You mig ht also consider larger sets of words. For example, if an

author is using verbs like ÒflowÓand Òpour ed,Ónouns like ÒoceanÓand Òriv erÓand adjectiv es like ÒwetÓor Òfluid,Óyou

mig ht note that ther e are a lot of water -r elated words. Thr ee or mor e words in a list of synonyms or thema tic ally-

related words or phr ases probably indic ates a pat tern.

d. What con tr asts or opposi tes ar e pr esent?

Are ther e words that are opposi tes or words understood to be contr asts of one another? The author may use these

to establish the main argument by comparing poin ts or establishing a counter argument. It may also be that the
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author is offering a mor e nuanced approach to a subject, so itÕs impor tant to look for subtle or im plied contr asts

that are not as stark as good/ bad, black/ whi te. For example, an author mig ht use the word Òinfantiliz eÓand then

later ÒadultÓÑwhile the author does not juxtapose the words side by side, the two words are opposi tes and may be

clues about the a uthorÕs larger argument.

The use of contrasting language in a scholar ly text is deliber ate
and noteworthy . From Pixabay/ CC0 1.0

As you wri te on the text and make your notes, remember that ther e is no such thing as too much data at this phase. The

mor e inf orma tion you have, the mor e sophistic ated your reading will be, and the deeper your understanding of the text.

You should tr y to compile exhaustiv e lists: at least 7-10 in ter esting wor ds, 7-10 defini tions of new wor ds, 7-10 lists of

patterns , 7-10contr asts.

Reminder

Remember: Do not jump into formula ting an argument; you do not need to explain what anything means yet. Just

gather as man y observations and poten tial pie ces of evidenc e as you can.
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Example

Watch Video 1.2to see the key steps in gathering evidenc e fr om the essay ÒThe Plot to Privatiz e Common KnowledgeÓby

David Bollier . It may be useful f or you to r eview the essay before watching the vide o.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=48
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Interesting
words or phrases

common good

managing cr eations o f the mind
useful ar ts
public me aning
cultur al meaning
corpor ate obsession
ecolog ically and ethic ally dubious
fundamen tal kno wledge
over-pa ten ting
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New words or
phrases

market fundamen talism

ruckus
avaric e
clampdo wn
cultur e-j ammers
tr ademark dilution
priv atiza tion o f words
cultur al commons
land rush
biopir acy
anti-c ommons
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Patterns and
synonyms

Corpor ate con tr ol: crude, an ti-social instrumen ts of contr ol and avaric e; bullying; alarming e xpansion o f copyrig ht law

Creepy con tr ol: managing cr eations o f the mind; useful ar ts; priv atiza tion o f words
Theft: land rush; biopir acy; anti-c ommons
WhatÕs at stak e: modern cultur e; common good; fundamen tal kno wledge
Money: robust, inno vativ e and competi tiv e marketplac e; monopol y; markets
Market jar gon: Mar ket Fundamen talism; tr ademark dilution; mar ket value
Be nice!: sharing; c ollabor ation; public good
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Contrasts

intelle ctual pr oper ty rig hts v. ÒtheftÓ and Òpir acyÓ
useful v. useless
big business v. new voices
commer cial v. non-c ommer cial
claim v . inheri tanc e
barriers v . sharing
paten t v. collabor ation
priv ate pr oper ty v. public good
deter v . encour age
elusive v. secur e
New oppor tuni ties v. monopol y
Commons v . markets

Example | 22



Your Turn!

Activity

Read the follo wing essay and, on a separate piece of paper, iden tif y 7-10 in ter esting wor ds, 7-10 defini tions of

new w or ds, 7-10 lists of synon yms, 7-10contr asts.

The Ultimate Communications App

The most amazing in vention o f all -time, and i t belong s to all o f us

Char les Justice

Source: On the Commons, The Ultima te Communic ations App

IÕve just invented a new communic ation app. It can be used by almost everyone; It works anywher e and

anytime, night or day; It doesnÕtneed bat teries, doesnÕtneed to be plugged in, doesnÕteven need the interne t;

Once people star t using it, it is so easy that it is almost impossible to stop using it; it becomes indispensable,

and you are hooked, you cannot be wi thout it; It can be tailor ed to suit any occasion; Its use facili tates an

expanding ne twork of people; I tÕs use opens up incr edible possibili ties f or cr eativi ty and cooper ation.

Ther e are only two things that may be problematic wi th it: my new app takes about four years to download.

Yes, you heard corr ectl y, not four minutes but four years. And usually, only ridiculousl y young kids know

how to download it, but, like I said it takes about four years. During that time, the system needs constan t

main tenanc e and TLC. The other snag is that once someone star ts using it, it becomes common proper ty,

available to e veryone fr ee, and so I personall y, canÕt get rich o ff of i t.

Are you ready to tr y my new fr ee app? ItÕs called language. OK, I lied. ItÕs not a new app and I didn Õtinvent it.

But everything else I said about it is true, and it was invented by the first humans sometime wi thin the last f ive

hundr ed thousand y ears.

What is language? A method of communic ation that is available to vir tuall y all humans to use. A common way

for us to share inf orma tion and create enduring knowledge. One of the first, but not the first commons created

by human c ollectiv e agreement.

Take a proto-language ÒMe Tarzan, you JaneÓ. Star t wi th naming, then add verbs to describe action and

emotions. Once you begin to share inf orma tion you are creating a common space of understanding amongst

you and your f ellow speakers. This common spac e can be called a commons.
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What is a commons? A commons is a level-pla ying field. Everybody gets to breathe air, and we have that in

common wi th most other species. Here in the rain forests of the Pacif ic Nor th west, fr esh water is a common

resource.

We parcel up land into proper ties, but much land is held in common in the form of parks, tr ackless wilderness,

public rig hts of way and public spaces. The sunlig ht that falls to earth is common to all, plants and animals on

land, f ish and the whales in the se a.

Before the human developmen t of agricultur e and domestic ation humans lived for millions of years in hun ter -

gather er bands of approximatel y thir ty to a hundr ed people. If the band survived and prospered, eventuall y,

as popula tion grew over generations, a new band would spli t off. As this process continue d, a larger and larger

area of land w ould ne ed to be oc cupie d.

Eventuall y groups that orig inall y were connected, would become separated permanen tl y by moun tains or

water barriers. Orig inall y we had everything in common. Then because of our success in outgr owing our

orig inal envir onmen t w e ceased to ha ve a common plac e and iden ti ty.

This is probably the basis for the evolution of dif ferent languages (see ÒTower of BabelÓ) If we go back far

enough in time, all of us living today have a common histor y, but over thousands of years dif ferent peoples

occupying dif ferent plac es have come to c onf lic t and c ooper ation wi th each other .

Each of us has our humani ty and human orig ins in common wi th everyone else alive today. Since then, we may

have got here in dif ferent ways, but we all share the present time in common. We, in fact, share this age in

common wi th the Ear thÕs biospher e and all i ts manif est div ersi ty.

Republishe d her e under At tribution-Shar eAlike 3.0 Unpor ted License

Your T urn! | 24



What Now?

Now that youÕve iden tif ied 7-10 inter esting words, 7-10 def ini tions of new words, 7-10 lists of synonyms and/ or pat terns,

7-10 contr asts, watch Video 1.3:The Analysis of ÒThe Ul tima te Comm unica tions AppÓby Char les Justice and compar e

your list o f evidenc e to the ones ga ther ed in the vide o.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=57
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Interesting words

Indispensable

Creativi ty
Cooper ation
Proper ty
Process
Human developmen t
Occupie d

New words

Proto-language

Commons
Domestic ation
Tower of Babel
Biospher e
Manif est destin y
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Synonyms/
repetitions

Bat ter y, plugged in, do wnload
Interne t, network, app
Commons, c ooper ation
Download
Language
New, invented
Sunlig ht, f ish, whales, plan ts, animals
Evolution, gr owth
Cooper ation
Humani ty, everyone
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Contrasts

Proper ty v. free

New v. orig inal
Informa tion v . language
Private v. public spac es
Human v. natur e
Present v. past
Common v . priv ate space
Collectiv e v. individual

The Observational Paragraph

The next step is to consider your list of observations carefull y and narr ow it down to the best two. Review the inf orma tion

you have collected. WhatÕs connected? Group similar observations together and think about which observations are the

str ongest and most inter esting, and which observations are the most comple x. Your small and focused pieces of evidenc e

or observations should be something you can li ter ally put your f inger on. Your observations must then be one to thr ee

word phr ases (ex. ÒAge of citiz enÓ).Also consider whether your two best key observations support diff erent elements of

the authorÕs complex argument . Evidence that is too similar will end up building a repeti tiv e argument that likely will not

develop the le vel of comple xity tha t is r equir ed to wri te at a univ ersi ty level.

Your goal is to look at the long list of evidenc e you just gather ed and choose the best two pieces. Look at your entir e

list o f evidenc e and ask yourself:

¥ Which o f these pie ces of evidenc e poin ts most cle arly to the a uthorÕs argument?

¥ Which o f these pie ces of evidenc e has the most in ter esting or c omple x language?

¥ Which o f these pie ces of evidenc e would I be in ter ested in discussing ?

¥ Which pie ces of evidenc e overlap? Can I make groups out o f certain pie ces of evidenc e?

Look at your entir e list of poten tial evidenc e, and, using these basic questions as your guide, focus in on two key pieces

of evidenc e. Going back to ÒThe Plot to Privatiz e Common KnowledgeÓby David Bollier fr om the intr oduc tion to this text,

and the evidenc e we gather ed in Video 1.2,we went thr ough the list, and wi th the above questions in mind, decided that

the t wo pieces of evidenc e we wanted to f ocus on w ere:
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1. The binar y between corpor ations and the public be cause Bollier w ants to establish tha t the c orpor ations ar e being

greedy in their rush to priv atiz e knowledge of many forms, wher eas the public, he ar gues, has a fundamental rig ht

to the Òcommon goodÓ of tha t kno wledge.

2. The description o f the c opyrig hts and pat terns as Òanti-social instrumen ts of contr olÓ because the author w ants to

ensure that the r eaders understand tha t copyrig hts and paten ts, when abuse d, are negativ e capitalist systems built

around r estric ting, c ontr olling and o wning ide as and knowledge, and tr eating those ide as and that kno wledge as

proper ty.
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Your Turn!

Activity

Wri te down what youÕve chosen as your two best pieces of evidenc e that you feel most clearly suppor t the authorÕs

comple x argument. For each of those pieces of evidenc e, wri te one sentenc e explaining why you chose that piece

of evidenc e, and what por tion o f the authorÕs argument tha t specif ic pie ce of evidenc e is suppor ting.

Now that you have two pieces of evidenc e and justif ication for why you are using those specif ic pieces of evidenc e,

you are ready to move to the next stage of pre-wri ting and draft an observational paragraph. The goal of an

observational par agraph is to

¥ Explain wh y youÕve chosen each piece of evidenc e

¥ Link y our t wo pieces of evidenc e together

¥ Explain ho w tha t evidenc e suppor ts a specif ic comple x argument tha t the a uthor is making wi thin the te xt.

This is not your thesis, but, rather , a pre-wri ting activi ty that is meant to be an ini tial gathering of ideas that you will

begin to shape into a mor e concr ete close reading in the coming chapters. Do not worr y about get ting it all Òcorr ectÓor

Òperf ect.ÓJust get your ideas out and be willing to edit! While this paragraph will not be your exact thesis, it will contain

elements that you can use later to wri te a str ong thesis statemen t that proposes your analysis of the authorÕs comple x

argument.

When linking e videnc e into the a uthorÕs comple x argument you should c onsider:

¥ How does the a uthorÕs specif ic language in the e videnc e IÕve chosen speak to the ar gumentativ e position the a uthor

is taking ? In a basic way, consider whe ther the w ords that the a uthor is choosing poin ting to wards a negativ e or

positiv e at ti tude to wards their gener al subject?

¥ Why has the author made the deliber ate choic e to use the w ords that you have chosen as specif ic evidenc e? What

do those w ords mean? Why would the a uthor choose those w ords and not an alterna tiv e?

¥ In what w ays is the evidenc e that I have chosen a small compact example o f the lar ger argument the a uthor is

making ? In other w ords, how does the small spe cif ic pie ce of evidenc e chosen expand out to the a uthorÕs larger

comple x argument?

LetÕs begin wi th an example and, after you read it, you can use it as a model to wri te your own observational paragraph.

Here is the observational paragraph we wr ote using 2 key pieces of evidenc e we found in our analysis of the essay given

in the in tr oduc tion to this te xtbook, D avid BollierÕs ÒThe Plot to Priv atiz e Common Kno wledge.Ó
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Examples

Thoug h he is quick to clarif y that he Òstr aight-up Óbelieves in copyrig hts and paten ts, Bollier is also equally

quick to establish his claim that contempor ary corpor ations have converted these proper ty rig hts and claims into

Òcrude, anti-social instrumen ts of contr ol and avaric e.ÓHe very clearly establishes a binar y between these greedy

corpor ations rushing to priv atiz e, manage, and outrig ht own songs, words and even prefixes, and the public who

seek only to share Òfundamental knowledgeÓfor the sake of the Òcommon good.ÓThr ough continue d use of this

contr ast, Bollier makes certain his readers cannot miss what is really at stake in this quest to manage Òcreations

of the mindÓ:an Òover-pa ten tingÓof thoug ht to the poin t wher e the average person can no longer access fr eely

the accumula ted wisdom o f humani ty.

Looking back over the list of data we gather ed when examining BollierÕs essay in Video 1.2,you will probably notic e that

this paragraph is based on the observations of the binar y betw een corpor ations and the public , and abusive of paten ts by

corpor ations being characteriz ed as Òanti -social instrumen ts of contr ol.ÓUsing this inf orma tion, and the brief sentenc e

description as to why we chose the evidenc e that we did, we were able to draft an observational paragraph in which we

begin to pr opose what Bollier is r eally doing her e.

Your Turn!

Go back to the list of evidenc e you gather ed as you were reading CharlesÕJusticeÕs ÒThe Ultima te Communic ation AppÓ;it

may also be useful to rewatch Video 1.3.After this, wri te a observational paragraph of your own based on your annota tion

and observations of CharlesÕJusticeÕs ÒThe Ultima te Communic ation App.ÓSelect the two pieces of evidenc e you believe

best poin t to the authorÕs comple x argument and explain what makes those two pieces of evidenc e the str ongest. From

ther e, construc t one to two sentenc es in which you link those two pieces of evidenc e to what you have iden tif ied as

JusticeÕs comple x argument.

Again, we are in pre-wri ting still and you do not need to worr y about your observational paragraph being comple tel y

polishe d. It is impor tant at this stage to sif t thr ough all the evidenc e youÕve collected, choose what you think are the

str ongest two pieces and begin to reconstruc t the authorÕs comple x argument. We will revise this observational paragraph

later , but f or no w, it is impor tant to wri te a f irst dr aft.
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Thinking Ahead...

Get ready to organize your thoughts on the te xt. From
Pixabay/ CC0 1.0

Compar e the paragraph you just wr ote to in response to Charles JusticeÕs ÒThe Ultima te Communic ation App.ÓYou will

likely see the impr ovement that gathering focused pieces of evidenc e brings to analyzing the authorÕs comple x argument.

Now that you are comf or table wi th inf orma tion gathering and crafting an observational paragraph, we are going to take

the ne xt step to ward focusing tha t inf orma tion in to a purposeful thesis.

When you revise an observational paragraph into your unique and contr oversial reading of a text, you will need to

captur e the orig inal textÕs main argument and highlig ht the article Õs main poin ts (including any key concepts or theories)

while elimina ting all extr aneous or minor details. Review the observational paragraph you wr ote and consider how you

mig ht r evise it in to a purposeful thesis tha t analyzes the authorÕs comple x argument.

In the next chapter we will be working on revising your observational paragraph into a 2 stor ey thesis statemen t. By this

we mean that you want to do a li t tle mor e than summariz e or simpl y restate what is in the text. You want your readers

to understand rig ht away that this is your reading of the text that follo ws fr om the evidence within the text that you have

chosen. You are not summarizing, rather you are persuading your readers to see what they can learn about a text by

reading i t your w ay.
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CHAPTER 2: EVIDENCE
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Review the inf orma tion y ou gather ed in Chapter 1 and use i t to cr eate your unique, purposeful r eading.

¥ Reconsider some o f our old habi ts tha t pr event us fr om cr eating a f ocused reading.

¥ Decide which obser vations will be include d in y our essay and cr eate your essay blueprin t.

¥ Create a contr oversial claim that will f ocus your essay and give it purpose.

¥ Develop the tw o-stor ey opening that will establish and f ocus your in terpr etiv e reading.
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Drafting the Blueprint

Following the inf orma tion-ga thering stage describe d in Chapter 1,the essay blueprin t is the next step toward purposeful

wri ting. The essay blueprin t is NOT a summar y (nor should it be confused wi th the essay roadmap, to be discussed

in Chapter 4). Drafting an essay blueprin t is an exercise that demonstr ates clear understanding, meaning ful citing and

concise paraphrasing of the textÕs argument. In this sense, the essay blueprin t is as much a reading compr ehension

exercise as it is an organizational exercise. Your thor ough understanding of the text you are analyzing will determine the

struc tur e of your essay and i ts validi ty.

When drafting the blueprin t, be sure the evidenc e you use ref lects accur atel y the conten t of the orig inal text you are

analyzing. In an analytic al essay you must combine dif ferent ideas, theories, and facts to construc t a coher ent argument.

In your blueprin t you should c onsider the purpose and la y the gr ound work for the anal ytic al essay you will be wri ting.

A good blueprin t should distill the main poin ts of the other wri terÕs work and organize them in a way that best suits

your analytic al reading. Keep your futur e essay in mind as you construc t your blueprin t, and remember that your essay

should le ad your r eader thr ough the same analytic al process you went thr ough to arriv e at the claim y ou are making.

Before we star t construc ting the blueprin t, letÕs watch Video 2.1:The Blueprin t . This video describes some of the habits,

or ÒDonÕts,Ówe want to avoid when taking an analytic al approach to an article. This lectur e uses David BollierÕs ÒThe Plot

to Priv atiz e Common Kno wledge,Ó so have your diagnostic essa y handy.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=345
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Turning Your Lists Into Your Blueprint

When preparing to wri te your analytic al essay, make sure you have mor e inf orma tion than you need. It is bet ter to f ind

yourself debating which observations to include rather than being a couple of paragraphs into your essay and realizing

you have exhausted all the evidenc e you have gather ed. In the follo wing exercise, weÕlllearn how to avoid this type of

situation.

Look back at the inf orma tion you have gather ed in your examination of Charles JusticeÕs ÒThe Ultima te Communic ation

AppÓ and then answer the f ollo wing questions.

Taking Measure

Have you annota ted the article you are analyzing ? (i.e wri t ten in the margins and under line d inter esting words

and phr ases;drawn connecting arr ows between aspects of the text you believe work together to deliver a centr al

message)

Y/N

Have you made a list o f at least 7Ð10 inter esting w ords or phr ases found in the ar ticle ?

Y/N

Have you made a list o f at least 7Ð10 words or phr ases that ar e new to y ou?

Y/N

Have you cr eated at least 7Ð10 lists of synon yms and pat terns?

Y/N

Does each of your lists o f synon yms and pat terns c ontain a t least 3 dif ferent w ords of phr ases?

Y/N

Have you cr eated a list o f 7Ð10 contr asts you notic ed wi thin the ar ticle ?

Y/N

Have you selected 2 pieces of evidenc e from your da ta and composed an observational par agraph?

Y/N

Are these 2 pieces of evidenc e liter al textual e videnc e you can put y our f inger on ?

Y/N

Have you made your lists and your observational paragraph on a separate piece of paper ready for the next step

of analysis?

Y/N

Do you have the beg innings o f an idea of this ar ticle Õs purpose and the dir ection y our anal ysis will tak e?

Y/N
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If you answered ÒNoÓto any questions, return to the Justice article and do the work needed to change every ÒNoÓ

response into a ÒYesÓ.
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Why Construct an Essay Blueprint?

An essay blueprin t is almost always wri t ten as par t of an academic exercise. Althoug h a good blueprin t requir es clear

and concise wri ting, as an academic exercise, it is primaril y a test of your reading compr ehension skills. A blueprin t

demonstr ates your abili ty to iden tif y centr al arguments and key concepts and to restate theoretic al concepts in your own

words and around your own claims. For this reason, blueprin t construc tion also helps to develop the reading skills you

need to ef fectiv ely pr epare for essays and exams.
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Constructing Your Essay Blueprint

With your data and observational paragraph in fr ont of you, r ead the original text again. This may seem like an exercise

in redundanc y, but re-r eading wi th the seeds of your own interpr etation in mind will help you to conf irm or revise your

reading of some passages and elements. Reading the text again may also help you find less obvious suppor t that will

str engthen and make your reading or analysis mor e comple x. As you read, you should ask yourself, ÒWhat is the purpose

of this te xt? What is the c entr al argument? How does the a uthor suppor t the c entr al argument?Ó

Dr aft your blueprin t: Once you have extr acted and compr essed the essential material in the orig inal text, it is time to

begin struc turing your blueprin t. You do not necessarily need to present the authorÕs ideas in the order they orig inall y

appear. You may want to begin your blueprin t by stating the authorÕs centr al thesis, even if it does not appear at the

beginning of the orig inal article. However, it is best to avoid a poin t-b y-poin t analysis of the text as that will result

inevitabl y in summar y, which y ou most c ertainl y want to a void at this le vel.

You should begin your analysis wi th an examination of what you believe to be the most impor tant and revealing piece

(or pieces) of evidenc e. Was ther e a momen t in the text or a key repeti tion or consisten t contr ast that conf irme d for you

what this text was really about? Begin wi th that. Using that str ong base, you can move to your second and thir d str ongest

pieces of evidenc e. Continue wi th all your evidenc e, building your analysis until you reach your f inal poin ts which should

examine the less-than-ob vious suppor tiv e aspects of the text. A close reading doesnÕtjust rely on one or two obvious

statemen t that prove you are Òrig ht.ÓImagine that you are luring your reader into your understanding of the text: ÒDo

you agree wi th my reading of the first piece of evidenc e? The second? The thir d? Well, then perhaps you would like to

consider wha t I have to say about this par t o f the te xt tha t you may be surprise d to f ind in this ar gument.Ó

Understand that not every essay you analyze will let you apply this formula, but the exercise of pushing your claim to

consider all aspe cts of the te xt is always wor th while.

In your blueprin t, be sure to cite keywords and terms fr om the orig inal text. Cite those words or phr ases that you

believe are pivotal to the authorÕs delivery of his or her main message and explain why. While quoting the author is

expected at this level, you never want to let these passages stand alone wi thout analysis. So include the analysis of the

selected quota tions in your blueprin t. While you do not want to rush to your purposeful analysis and interpr etation of

the text while conduc ting the inf orma tion-ga thering exercise detaile d in Chapter One, it is good to star t your meaning ful

inter action wi th the te xt in these pr e-dr afting stages o f or ganization.

Review and Revise Your Essay Blueprin t: Remember that a blueprin t is an outline for the essay you will eventuall y

construc t. ItÕs purpose is to organize the inf orma tion or evidenc e youÕve gather ed fr om your annota ted reading of the text

and to begin struc turing your analysis of the authorÕs purpose and argument. DonÕtjust rush into your essay after youÕve

comple ted your blueprin t, Reread the article then review your blueprin t. Have you include d everything you believe will

lead to your most in ter esting and c ontr oversial r eading o f the te xt? As you r evise your blueprin t, ensur e that you have:

¥ captur ed the main ar gument pr esented in the orig inal te xt

¥ highlig hted the ar ticle Õs main poin ts (including an y key concepts or the ories) and elimina ted all extr aneous or minor

details

¥ presented clearly your in terpr etation and in ter action wi th the te xt. I s it ob vious tha t you understand the te xt y ou

are analyzing ? Is your in terpr etation o f the te xt pr esented clearly?
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Constructing Your Two-Storey Opening, Part 1

Now that you have created a blueprin t wi th all the inf orma tion you have gather ed, itÕs time to develop an opening focus

and claim, also known as a thesis statemen t. This opening will func tion as an analytic al lens thr ough which you will

examine the details of the text. Your opening line needs to do mor e than simpl y restate what is in the text. Your opening

line is your f irst oppor tuni ty to impose your interpr etation upon the text. You want your readers to understand rig ht

away that this is your reading of the text. You are not summarizing, rather you are persuading your readers to see what

they can learn about a te xt b y reading i t your way . So your opening ne eds to c ontain some sor t o f contr oversial claim.

It is help ful to think of the opening as a building wi th two stor eys. The first stor ey iden tif ies what the text you are

reading is doing while the se cond stor ey iden tif ies why that te xt is doing wha t i t is doing.

The fir st -stor ey of your opening should make an observation that is factual and undeniable. By that we mean an

observation that is easily proven wi th evidenc e fr om the text. This level or Òstor eyÓmakes a statemen t that is not

contr oversial and wi th which no reasonable person who reads the orig inal text would disagree. A person reading such a

thesis thinks imme diatel y: ÒYes, this is true. Ó

Example

In his no vel Heart of Dar kness,Joseph Conr ad uses the imager y of dar k and lig ht.

Joseph Conr ad was an establishe d novelist and he used many li ter ary techniques in Heart of Darkness. Ther e likely are

other types of imager y thr oughout the novel. Ther e ther e are probably similes and metaphors. He may have even used

onomatopoeia. But that does not mat ter , because the focus here is his use of dark and light imager y. Your opening should

begin wi th a focus that establishes this reading as yours. You do not want to wri te a vague claim then grab for anything

that f its. Focusing on a key textual elemen t or concept based on evidenc e fr om the text establishes an approach that,

while i t may seem obvious to y ou, may not be the appr oach everyone would tak e.

This opening observation about Conr adÕs work is rather obvious. You need not have read the novel text to inf er that

Conr ad uses dark and light imager yÑitÕs in the ti tle: Heart of Darkness.But this level of focus is vital: you do not want say

anything tha t is not unique to the text or y our anal ysis o f i t.

The second-stor ey asks a question to interpr et, give a poin t of view on, or add contr oversy to the facts of the first

stor ey. ÒAdding contr oversyÓmeans taking a position on the factsÑa position that a reasonable person could disagree

wi th or contr overt. A person reading the second stor ey of your opening should think: ÒThatÕs an inter esting poin t of view,

now prove it to me!ÓBy contr oversial, we do not mean that this observation has to be absurd or idiosyncr atic. Rather , we

mean that it tak es one position out of a number of possible positions.
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Example

In the novel Heart of Darkness, Joseph Conr ad uses the imager y of dark and light to represent the contr ast

between civiliza tion and sa vagery.

The Òsecond stor eyÓpart of this thesis statemen t is well-kno wn, but it is not undeniabl y true. It is plausible, but it is

also debatableÑi t must be proven by analyzing evidenc e fr om the text. Another reader could disagree wi th this Òsecond

stor yÓand use their own evidenc e to contr overt it. ThatÕs fine. In fact this should be your goal. Debate and discussion is

exactl y wher e you want to be as a scholar and an interpr etiv e reader. You should feel like ther e is something at stake

here. You should feel a li t tle uneasy. You should feel like you need to pr ove the validi ty and wor th of your reading. If

you are saying something that is undeniabl y true, then you are not moving past simpl y poin ting at what is ther e. If you

are saying something that requir es fur ther analysis and evidenc e, then you are contributing to the ongoing scholar ly

conversation. So, if you have found that contr oversial, debatable, and (most impor tant when it comes to construc ting your

analytic al essay) defensible claim about a text, well, CONGRATULATIONS: you are extending and expanding the scholar ly

conversation. You are a scholar.

You can now use your opening focus and claim to reconsider and restruc tur e your essay blueprin t. A detaile d

description and analysis of your evidenc e should follo w your opening and suppor t your focus. LetÕs return to our analysis

of BollierÕs ÒThe Plot to Privatiz e Common Knowledge.ÓIn Video 2.2: Creating the Two-Stor ey Opening , we will review

the inf orma tion we have collected, the observations we have made, and the connections we have forme d and use them to

create a t wo-stor ey opening tha t will establish and guide our me aning ful anal ysis of the te xt.
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A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=361
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Constructing Your Two-Storey Opening, Part 2

The observational paragraph we produc ed at the end of Chapter 1 already contains textual evidenc e and the authorÕs

purpose:

Example

Thoug h he is quick to clarif y that he Òstr aight-up Óbelieves in copyrig hts and paten ts, Bollier is also equally

quick to establish his claim that contempor ary corpor ations have converted these proper ty rig hts and claims into

Òcrude, anti-social instrumen ts of contr ol and avaric e.ÓHe very clearly establishes a binar y between these greedy

corpor ations rushing to priv atiz e, manage, and outrig ht own songs, words and even prefixes, and the public who

seek only to share Òfundamental knowledgeÓfor the sake of the Òcommon good.ÓThr ough continue d use of this

contr ast, Bollier makes certain his readers cannot miss what is really at stake in this quest to manage Òcreations

of the mindÓ:an Òover-pa ten tingÓof thoug ht to the poin t wher e the average person can no longer access fr eely

the accumula ted wisdom o f humani ty.

In our two-stor ey opening we present the interpr etiv e leap we will be taking in our unique and purposeful reading of

BollierÕs article:

Example

In ÒThe Plot to Privatiz e Common KnowledgeÓDavid Bollier examines the perceived thr eat to Òfundamental

knowledgeÓand the Òcommon goodÓposed by contempor ary corpor ations who are converting proper ty rig hts

and paten ting claims into Òcrude, anti-social instrumen ts of contr ol and avaric e.ÓHe uses this examination as a

warning to his readers that such Òover-pa ten ting,Óif continue d unche cked, will result in much of what has been

previousl y consider ed the shared and accumula ted wisdom of humani ty becoming Òoff limi tsÓto the average

citiz en.
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Your Turn! (Part 1)

Activity

Now itÕs time for you to practic e the skills we have been discussing in Chapters 1 and 2. Read the follo wing

essay: ÒKidsAround the Wor ld Just Want to Hang OutÓby Michael Welsh and then use the granular inf orma tion-

gathering process we outline d in Chapter 1to annota te or make notes as you read, highlig hting inter esting words

(and their def ini tions ), synonyms and r elated terms, and the a uthorÕs use of comparisons and c ontr asts.

Kids Around the World Just Want to Hang Out

Michael W elsh

Between 2009 and 2010 two very dif ferent cities, Stockholm, Sweden and Keene, New Hampshir e, under went

a process of communi ty visioning and master planning. High school studen ts in both places were asked to

provide input about their preferences and visions for their cities. High school studen ts are inter esting because

in many ways they are pre-poli tic al. They are clien ts and consumers of the public services and envir onmen tal

ameni ties around them but wi th li t tle exception they have not experienc ed the costs associated wi th their

provision. Asked what they like or want, in other words, they are much less likely than adults to think about

things like taxes, public sacrif ice, or the restr aint of priv ate choic e that mig ht be necessary to make that

outc ome happen. As a result the y are less likely to self -c ensor or c onsciousl y limi t their ambi tions.

Stockholm and surr ounding cities boast a record of documen ted results fr om activ e planning, and high

schoolers ther e predic tabl y saw governmen t providing public and envir onmen tal goods and services they

valued for the futur e. High schoolers in Keene agreed that the governmen t was a source of valued commons

assets, but were hesitant to ask for mor e. When asked about their desir ed futur e many inste ad mentione d

malls and amusement parks, while Swedish high schoolers wanted clean water ways, str eet art, and public

tr ansit. This dif ference, which goes beyond mer e preference for envir onmen tal or cultur al ameni ties, lies in

the perceived capacity of utilizing governmen t to provide these kinds of public goods in the futur e. This

dif ference is signif icant and revealing, not just for the contr ast it strik es between young people in these two

cities, but also for the prospects for planning and governanc e as these high schoolers grow into their roles as

wage earners, pr oper ty owners, taxpa yers, and voters.
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Collecting and Com paring S tatemen ts Fr om H igh School Studen ts

In 2009 Keene city planners asked young people in high school about the featur es of their town that they

valued and would like to protect. Meanwhile a similar effor t to solici t the visions and planning objectiv es of

studen ts 4000 miles a way in Stockholm, S weden was already under way.

Since these two studies were not coor dinated and the questions prompting all of these results were not

iden tic al, a classif ication system between the categories of public or social and private goods has been used to

code studen t responses so they can be mor e readily compar ed. Private goods are items and services that can

be exclusiv ely acquir ed thr ough the market. A public good, on the other hand is def ined as non-e xcludable,

which benef its every members of a communi ty which no one can be prevented fr om using,ÓPublicgoods mig ht

include a pleasing roadside garden or f ir eworks high above the crowd at a baseball game or benef its fr om

governmen t action like national defense or envir onmen tal pollution contr ol. Public goods are of inter est to

the stud y of poli tics because they are, to one way of imagining it, one of the main reasons humans create and

submi t to governmen t. Governmen t is the insti tution that creates and sustains the provision of public goods.

It has the power thr ough taxes and other methods to coerce, if necessary, for their payment. Poli tics is the

public deba te about which o f these goods will be cr eated and how the y will be paid f or.

Groups in both studies were asked to describe the problemsthey saw around them and their source. In Sweden

studen ts overwhelming ly iden tif ied problems arising fr om insuf f icien t governmen t action or inadequate

protection or provision of public goods and services: They feared a decline in green spaces. They were

concerned wi th loss or erosion of public tr ansit. They complaine d of a lack of bicycle paths or gathering

spaces. In fact, of f if ty one areas of concern developed in the stud y of Swedish high schoolers, thir ty two (63%)

dir ectl y tr anslate as declining public goods (a decline in biodiv ersi ty, for example) or a lack of governmen t

action (to stem a rise in crime, for example). Twelve percent were iden tif ied as problems resulting fr om a lack

or decline in priv ate goods.

Americ an studen ts were mor e focused on their town of Keene as they wr ote answers that describe d the

things they would change or problems that concerned them. Nevertheless, in their responses 62% (almost

iden tic al to those in Stockholm ) iden tif ied problems arising fr om inadequate provision of public goods (a need

for mor e public tr anspor tation or an impr oved public skate park, etc.), while 5% cited undesir able side effects

of business (too many chain stor es, construc tion leading to displac ement of wildlif e and natur al areas). A

substantial number (30% combine d) iden tif ied governmen t actions as a problem or saw problems in their town

fr om a lack of business or t ypes of business.

The responses of studen ts in both countries results are qui te similar . Keene studen ts seem to appreciate public

goods, like their Stockholm counterpar ts, but are also mor e openl y cri tic al of governmen t and desir ous of

priv ate goods pr ovided by markets.

The signif icant dif ferences between Stockholm and Keene studen ts arise in their vision of their town in the

futur e. In the Stockholm area 53% of high schoolersÕresponses sought incr eased public goods, wi th examples

ranging fr om Òa bet ter education,Óto a Òhealth y Baltic Sea,Óto less crime, to fr ee public tr anspor tation. Added

to this were 22% of responses classif iable as the produc t of incr eased governmen t regulation or inter vention

(things lik e Òmor e green homesÓ or more renewable energy, or a Òcar-fr ee inner ci tyÓ).

The vision that Keene studen ts promote d of their city was mor e mix ed. Only 36% of responses envisione d a
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city wi th access to mor e impr oved public goods. These include d some of the same things Stockholm studen ts

wanted: impr oved public tr anspor tation, green buildings, preserved parks and green spaces, biodiesel buses,

or a new skate park. However, many mor e of these New Hampshir e studen ts envisione d incr eased priv ate

goods (28%) and hardly any (3%) envisione d a mor e activ e or r esponsive governmen t.

WhatÕs Going On H ere?

One could argue that Americ an studen ts seem less incline d to trust governmen t than their Swedish

counterpar ts. Young people in Keene (one of the most liber al areas of New Hampshir e, according to recent

voting results) are not offended by governmen t regulation, bloated bur eaucr acy, or an oppr essive Ònanny

state.ÓThey are not Tea-Partiers alarmed at creeping socialism. Studen ts appreciated the parks, tr ails, and

green spaces of the town. In fact, in a question about the featur es of their city they value Ð a question not

asked of Swedish studen ts Ð a full 73% of responses were governmen t-pr ovided or governmen t-pr otected

public goods. They liked the festivals and public activi ties as well as the fact that the town is Òwalkable.Ó

What they appreciated about the commer cial side of their city was sometimes a specif ic establishmen t

(Borders Bookstor e, DickÕs Spor ting Goods, BrewbakerÕs Coffee Shop) but mor e often a general categor y: Ònew

stor es,ÓÒmovies,ÓÒrestaurants.ÓCommer cial establishmen ts seemed to be appreciated because they provided

Òsomething to do Ó as opposed to pr oviding goods themsel ves.

Thus what distinguishes Americ an high schoolers fr om their Swedish counterpar ts is not the things they value

but rather what they expect to see the futur e, which affects the things they feel justif ied in seeking and

their imagination of whatÕs possible to obtain. When asked what they like about their town, Keene studen ts

articula ted a list domina ted 3 to 1by public goods. But when asked about their desir ed vision of a futur e for

the town, public goods and priv ate goods were mentione d at about the same level. Further , a majori ty of the

envisione d priv ate goods involve things like a mall, an arcade, or low/ no cost places to Òhangout.ÓSome spelled

this connection out dir ectl y: Òa mall or something for teens to do,Óor Òmor e places to shop and hang out.ÓWhat

responses like these seek is a commer cial realm or market that provides them wi th the things that approximate

a public c ommons Ð a safe, pleasant, and conduciv e place to be or engage wi th others.

But why do Americ an teens seek these commons ameni ties fr om priv ate sources like a mall or theme park

inste ad of the public realm? Such places are rarely trul y accessible to all (a def ining featur e of public goods)

or even quali tativ ely equivalent to their public componen t. Gated communi ties feel safe but seclude d and

unspon taneous. Malls close before it gets too late, expect at least some spending by visitors, typic ally

necessitate driving (or being dropped off ), and emplo y securi ty guards to prevent the kind of gathering that a

public space invites. Knowledge of this is implie d by one Keene high schooler who requested a mall Òbutget

rid of some of the cops.ÓWith all of these shor tcomings, why ask for priv ate ameni ties and spaces over mor e

public ones?

A plausible answer is that these young people no longer consider governmen t to be the enti ty most able to

provide them wi th what they want. The era of big governmen t was declared over before they were born,

perhaps elimina ting the possibili ty of mor e public goods as even a possibili ty. During their lives curr ent US

high schoolers have seen the total Federal outla ys as a percentage of gross domestic produc t tr ack steadily

downward. Tax cuts are seen as a polic y tool of f irst choic e, and priv atiza tion or charging fees for what were

once public services is common everywher e fr om parks to polic e protection. New research demonstr ates that
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young people engage in consumer choic e (Òpoli tic al consumerism Ó)as a means of making social change mor e

than any other age group. Older people in Americ a people think change comes fr om voting. Younger people

inste ad practic e Òfair trade.Ó

While mor e research is clearly called for, the upshot seems to be an ideology among Americ an youth that

appreciates the things that governmen t makes possible in their lives and society, but that lacks imagination

that these or similar things will continue to be available fr om governmen t in the futur e. For almost a quar ter

of Keene studen ts, in fact, a positive vision of the futur e is one that mer ely holds back the loss of the public

goods around them. Call it an ideology of limi ted expectations fr om governmen t. It func tions as a preventativ e

against disappoin tmen t and r edir ects focus to the benef its pr omised by the priv ate/c ommer cial r ealm.

Limi ted governmen t is not embr aced by everyone in Americ a, and planners and others should not read the

preferences and at ti tudes that mig ht arise in surveys of young Americ ans as indif ference to public goods.

Like their counterpar ts in Sweden it seems likely that Americ an young people will suppor t things like the

preservation of green and public spaces, or the expansion of mass tr ansit. Nevertheless fr om wi thin the

ideology of limi ted governmen t expectations explor ed here it makes perf ect sense for a young person to place

their futur e hopes on new stor es that will not displac e too much open space, even as they relax in a park

playing Frisbe e wi th friends.
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Your Turn! (Part 2)

Activity

1.Reread the essay and list the words and phr ases youÕve highlig htedÑremember that at this stage, it is bet ter to

accumula te mor e informa tion than y ou will ne ed for your f inal essay.

¥ 7Ð10 in ter esting w or ds

¥ 7Ð10defini tions o f new w or ds

¥ 7Ð10 lists o f synon yms and r elated terms

¥ 7Ð10contr asts and com parisons

2. Review your lists and select the two most revealing and impor tant pieces of inf orma tion upon which to build

your unique interpr etation of the text. Draft an observational paragraph that uses this piece of inf orma tion as the

textual e videnc e for your in terpr etation.

3. Draft an essay blueprin t using all the e videnc e that suppor ts your in terpr etation.

4. Using the work comple ted in step 1,2, and 3, wri te a two-stor ey opening that moves fr om your textual evidenc e

to a contr oversial claim about the a uthorÕs purpose.

How did you do? Did you gather enough inf orma tion and evidenc e fr om the text to come up wi th your own interpr etiv e

focus and claim ? Your blueprin t should clearly deline ate how you move fr om the claim made in your opening, thr ough

your mor e obvious evidenc e, and into the less obvious evidenc e. That ÒlessobviousÓevidenc e appears mor e viable in the

face of your moun ting e videnc e.

49 | Your T urn! (Part 2)



Watch This!

Now that you have comple ted the process and drafted a blueprin t and opening for this essay, watch Video 2.3: Analysis of

Article and Constructing the Two-Stor ey Opening to see what we came up wi th. It is impor tant to remember that your

interpr etation of the text does not have to be the same as ours. Ther e is no rig ht or wr ong interpr etation of a text when

that interpr etation is suppor ted by evidenc e fr om the text. Consider the argument we make in our close reading, but pay

mor e at ten tion to the work we put in to get to that interpr etation. While your focus and claim need not be the same as

ours, i t should ha ve the same level of suppor t.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=37 4
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Interesting words or
phrases

public sacrif ice
non-e xcludable
create and submi t to go vernmen t
conduciv e place
unspon taneous
Òfair tradeÓ
public goods
envir onmen tal pollution c ontr ol
erosion o f public tr ansit
gathering spac es

New words or phrases

pre-poli tic al
self-c ensor
commons
ameni ties
wage earners
biodiesel
biodiv ersi ty
poli tic al consumerism
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Synonyms and Related
Terms

Save the p lanet: walkable, car-fr ee, green homes, biodiv ersi ty
Young People: pre-poli tic al, high school studen ts, kids
Responsibili ty: taxes, public sacrif ice, or the r estr aint o f priv ate choic e
Making tomorr ow, today!: communi ty visioning and master planning, ambi tions, desir ed futur e, young people engage
Cogs: clien ts and consumers, w age earners, pr oper ty owners, taxpa yers, and voters,
Power: submi t to go vernmen t; coerce; governmen t r egulation, bloa ted bur eaucr acy, or an oppr essive Ònanny state;Ó rarely trul
Swedish Studen tsÕ Concerns:insuf f icien t governmen t action, inade quate pr otection or pr ovision o f public goods and ser vices, de

public tr ansit, lack o f bic ycle paths or ga thering spac es
American S tuden ts Concerns: inadequate pr ovision o f public goods, mor e public tr anspor tation or an impr oved public ska te par

many chain stor es, construc tion le ading to displac ement o f wildlif e and natur al areas, governmen t actions, lack o f business or t
Lowered Expecta tions?: hesitant, expect; per ceived capacity; priv atiza tion or char ging f ees for wha t w ere once public ser vic

protection; an ide ology of limi ted expectations fr om governmen t
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Contrasts

public or social v. private goods
Stockholm, S weden v. Keene, New Hampshir e
adults v . high school studen ts
Òmalls and amusemen t par ksÓ v. Òclean water ways, street ar t, and public tr ansitÓ
Stockholm studen tsÕ vision v. Keene studen tsÕ vision
activ e citiz enship v. Òsomething to do Ó
priv ate r ealm v. public r ealm
lack of imag ination v . challeng ing the per ceived status quo
consumerism v . civil disobe dienc e?

Observational Paragraph

The contr ast of ÒStockholm studen tsÕvision v. Keene studen tsÕvision Ó and the list of synonyms ti tle d ÒLowered

Expectations?Ó(It is again wor th noting that the choic e of these two observations as the ÒbestÓdoes not mean we thr ow

away or ignor e the remaining observations. Rather , we use the selected observations as a lens thr ough which we can view,

select, and or ganize the r emaining inf orma tion in to our most in ter esting and persuasiv e analytic al reading.)

Two-Storey Opening

In ÒKidsAround the Wor ld Just Want to Hang OutÓMichael Welsh compar es the responses given by two separate

groups of high school studen ts fr om Stockholm, Sweden and Keene, New Hampshir e who were surveyed about

Òtheir preferences and visions for their cities.ÓWelsh uses this comparison to convey a distr essing reality he hopes

his Americ an readers will be motiv ated to address: while both groups of studen ts seemed to have the same hopes

and visions for a greener, cleaner futur e for their cities, the studen ts of Keene displayed consider ably less vision

than their Stockholm counterpar ts, Òlimited expectationsÓof their governmen tÕs abili ty or inter ested to help them

at tain their goals, and a worr ying reliance on commer cial companies to provide them the accessible, common,

and enter taining spac es they desir e.
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Blueprint

Poin t One: Analyze the similar desir es Welsh iden tif ies wi thin the responses of both groups of studen ts making note of

how the onl y dif ference seems to be the K eene studen tsÕ Òlack of vision.Ó

Poin t Two: Analyze how Welsh seems to poin t to the inf luenc e of commer cialism on these studen ts as only a possible

source of this Òlackof vision Óbut also a source of inspir ation and salvation for these hopeful but surprising ly uninspir ed

studen ts.

Poin t Thr ee: Analyze how Welsh subtl y insinua tes the dangerous dif ference between a public commons and a

corpor ate sponsor ed commons

Poin t Four: Analyze how Welsh discusses what is really at stake here and what is really lost. Free thoug ht and inno vation

are foster ed in fr ee and open common spaces. What will happen to the futur e if these spaces are no longer ÒfreeÓbut

sponsor ed by corpor ations wi th their o wn desir es and agendas?
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Thinking AheadÉ

Get r eady to or ganize your thoug hts on the te xt.

From Pixabay/ CC0 1.0.

Review the selection of essays available for your mid term. Take some time before the next class to read the selected

essays. DonÕtchoose too quickl y! Try not to select automa tic ally the shor test essay or the essay wi th the most inter esting

ti tle. Read each essay and decide which one most inter ests you. For which one do you think you can gather the most

inf orma tion ? Which one is likely to inspir e you to make a unique interpr etiv e claim for which you will have suff icien t and

suitable te xtual e videnc e? This should g ive you a clear idea of which ar ticle will w ork best f or your mid term assignmen t.

After you select the article you want to analyze for your mid term, create a blueprin t and wri te your two-stor ey opening.

Always bring y our notes and dr aft materials to class f or f eedback and fur ther r evision.
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CHAPTER 3: THE FULL THREE STOREY THESIS
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Evaluate the t wo-stor ey thesis tha t you wr ote in Chapter 2.

¥ Edit and r ewri te the t wo-stor ey thesis sta temen t you wr ote in Chapter 2.

¥ Add the thir d stor ey to y our thesis to c omple te the f irst dr aft o f a thesis tha t will le ad to a univ ersi ty-le vel

close reading.
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Revising Your Two-Storey Thesis

Your thesis statemen t is like a map for your readers: a reader should be able to look at your thesis statemen t and have

a general idea of the dir ection your essay will take. Chapter 1of this text focused on reading, annota ting, and analyzing

another authorÕs text. Chapter 2 describe d how to turn your ini tial observations into a blueprin t and then a first draft of

a two-stor ey thesis statemen t that proposes a focused analysis of another authorÕs argument. So far the text has focused

on developing the habit of slowing down to read, re-r ead, and analyze a text. After gathering all the evidenc e in a text,

choosing the best two pieces, wri ting an observational paragraph that we then tr ansforme d into an essay blueprin t, we

wr ote an ini tial t wo-stor ey thesis. I n this chapter w e will beg in the pr ocess of r evising tha t ini tial thesis.

Revision is w hen y ou sharpen y our ideas b y condensing y our languag e and clarifying the steps o f your

close r eading.

Revision is not something you do once, at the very end of the wri ting process. Revision takes place all the way thr ough

the process of your wri ting on small and large scales. While later chapters will involve revising a comple ted close reading,

this chapter will focus on wri ting a second draft of your two-stor ey thesis and then describe how to add the thir d stor ey:

the scholar ly concept.

But what should you look for when examining your f irst draft? What focus should you take as you wri te a second, thir d,

or even ten th draft of your thesis? LetÕs begin wi th a self-evaluation of the two-stor ey thesis you wr ote in the previous

chapter .
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Self-Evaluation of Your Two-Storey Thesis

Taking Measure

Comple te the self-evaluation of your two-stor ey thesis below. Your ideas are comple x and ther efore your

thesis statemen t should be long enough to explain your thoug hts. Eventuall y this thesis statemen t will be the

intr oduc tion to y our paper , so you want to mak e sure that i t is str ong before you begin wri ting y our en tir e essay.

Each question requir es a ÒYesÓor ÒNoÓanswer. For each ÒYesÓresponse, give yourself one poin t. Your f inal score

will be a mar k out o f t welve (ex: 10 ÒYesÓ responses = 10/12).

Componen ts

Did you iden tif y a specif ic audienc e (Who? Where? When?)

Y/N

Did you iden tif y t wo specif ic pie ces of evidenc e?

Y/N

Did you iden tif y a centr al paragraph or paragraphs (one or two paragraphs fr om which you will draw your key

observations )

Y/N

Did you brief ly paraphrase the AUTHORÕS argument? Is it a statemen t tha t can be agreed or disagr eed wi th?

Y/N

First Stor ey: Evidence/Obser vations

Is the f irst pie ce of evidenc e something y ou can li ter ally poin t to in the te xt?

Y/N

Is the second pie ce of evidenc e something y ou can li ter ally poin t to in the te xt?

Y/N

Does each piece of evidenc e have evocativ e connota tiv e value?

Y/N

Second Stor ey: Argument
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Have you focused on the A UTHORÕS ARGUMENT? You should not be v oicing y our opinion on the a uthorÕs topic.

Y/N

Does your pr oposed analysis of the authorÕs argument f ollo w fr om the e videnc e provided?

Y/N

Is your par aphrasing/r econstruc tion c omple x? More than half a sen tenc e?

Y/N

Style

Did you avoid the use o f second or f irst person pr onouns? (I, we, us, our etc )

Y/N

Did you avoid w ords fr om the Contr ol-F List , opens new windo w? (society, technolog y, people, etc.)

Y/N
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Revising Towards A Second Draft of Your
Two-Storey Thesis

Congr atula tions! You are done the first draft of your two-stor ey thesis statemen t and are headed towards a second

revision. One of the keys to revising your two-stor ey thesis at this stage is to remember that you are analyzing another

authorÕs comple x argument. You are not being asked to voice your own opinion on the authorÕs topic, nor make an

argument that agrees or disagrees wi th the authorÕs stance on the topic. Rather , you are being asked to iden tif y the best

two specif ic words and phr asesused by the author that most clearly poin t to their comple x argument. Those two specif ic

pieces of evidenc e are the evidenc e that you are using to then analyze the authorÕs comple x argument in your own words.

LetÕs walk thr ough the evaluation toge ther .

Componen ts

In a two-stor ey thesis, it is essential to iden tif y the authorÕs audienc e (or who the author is making their argument for)

and in which genre the author is working. Knowing who the author is speaking to, is impor tant because an author will

use dif ferent vocabular y, sentenc e struc tur e, and tone to argue to dif ferent groups of people; an author would argue

dif ferentl y, for example, if they were talking to a group of high school studen ts in Toronto, Canada, than they would

speaking to a group of senior citiz ens in Calgary, Canada. As well, knowing what type of documen t the author is creating,

or the genre, will help you understand the conventions and discourse in which the author is par ticipa ting. The same topic

could be discussed in a newspaper article or a magazine editorial or an academic journal article, but the language and

presentation will be mar kedly dif ferent acr oss these public ations.

You can then use the understanding of the authorÕs audienc e and genre to focus mor e tig htl y on the authorÕs argument.

Remember: you are not reconstruc ting the authorÕs entir e argument. Instead, you are wri ting a shor t essay that examines

what you believe to be one of the mor e impor tant arguments the author takes. To this end, you should focus on the

two best pieces of evidenc e in suppor t of this selected argumentativ e path. As this level, your reader generally knows

ther e are many dif ferent ways to interpr et an authorÕs work in an essay: your close reading should include two pieces of

evidenc e that best suppor t your interpr etation of the authorÕs audienc e and genre. Rather than looking at the whole essay,

you should focus on the one or tw o in tegr al elemen ts that you think offer the best evidenc e for your reconstruc tion of

one of the authorÕs focused arguments. Your two-stor ey thesis statemen t must propose an examination of the purpose

and func tion of the authorÕs essay; stating your opinion of the authorÕs subject is not the goal of a close reading. Rather ,

your thesis should combine the componen ts of audienc e, genre, and evidenc e to produc e your focused and unique

examination o f the authorÕs particular ar gument.

Fir st Stor ey: Evidence /O bser vations

This section asks y ou to e xamine the f irst stor ey of your t wo-stor ey thesis sta temen t a bi t mor e closely.

A str ong piece o f evidence in a close r eading is one y ou can li ter all y pu t y our fing er on.

You can not put your f inger on a whole sentenc e or paragraph, nor can you put your f inger on statemen ts like Òthe

authorÕs example ofÉÓor on general commen ts about the authorÕs tone. In a close reading, your two pieces of evidenc e

should be two or thr ee words or phr ases and you should use them as dir ect quotes (that is, they should have Òquota tion

marksÓ around them to indic ate tha t the y are the authorÕs words and not y ours).

This section also asks you to consider the connota ti ve value of the wor ds and phr ases that you have selected.

Denota ti ve meaning is the li ter al def ini tion of a word or phr ase; connota ti ve meaning is the implie d or suggested feeling
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or meaning at tached to the word or phr ase. Denota tiv e and connota tiv e are not polar opposi tes; both work together to

expand the value of a word or phr ase. For example, a rose has a very specif ic denota tion related to the phylum of plant it

belongs to; however, it has connota tions of love, organic growth, and beaut y. When reconstruc ting an authorÕs comple x

argument, you want to choose words or phr asesfr om the authorÕs essay that have the most connota tiv e richness that you

can f ind.

Does each piece of your evidenc e add a dif ferent por tion o f the authorÕs comple x argument to y our thesis?

Second Stor ey: Ar gumen t

This section examines whether your own arguments or opinions are clouding your close reading. You must make sure

that the second stor ey restates the authorÕs argument in your own words and is not a declaration of your opinions on

the authorÕs subject mat ter . This is done by ensuring your contr oversial claims fr om the evidenc e you have iden tif ied;

focusing on the evidenc e fr om the text ensures you are focused on the authorÕs argument and not your own. You need

to iden tif y the authorÕs argument, via your interpr etation of the text, in your own words, but you need to do so in such a

way that you give the authorÕs argument enough time and space to be comple x. As mentione d in Chapter 2, it will usually

take mor e than a few words to captur e the authorÕs argument, so do not be afraid to make your thesis statemen t into two

sentenc es. The authorÕs argument is comple x and ther efore your proposed examination of that argument should also be

comple x!

Sty le

Ther e are some simple checks you can do to make sure you are using univ ersi ty-le vel language to reconstruc t the authorÕs

argument. The Style section of the evaluation asks you to consider your choic e of words and phr ases.While ÒIÓmig ht be

an effectiv e rhetoric al device to make your own argument, it is not effectiv e in a scholar ly close reading because the focus

should be on analyzing the authorÕs argument. Phrases such as ÒIthinkÉÓ or ÒIbelieveÉÓare not just unwarr anted, they

are redundan t. Ther e is no need to sta te such a fac tÑof course you think and belie ve what you wr ote!

The use of Òwe,ÓÒour ,Óand ÒusÓis simpl y too broad in this contextÑthe reader has no sense of who is being represented

by these general pronouns. If you are strugg ling wi th this, revisit your iden tif ication of the authorÕs poten tial audienc e,

and refer to this a udienc e by name.

We, along wi th our past studen ts, compile d a list of words that are most often too broad to use in a univ ersi ty-le vel

essay, named the Contr ol-F List , opens new windo w. When reviewing your thesis, and your essay, you should use the

ÒFindÓfunc tion in your word processor (i.e. press Ctr l-F) and search for words like ÒsocietyÓand Òpeople.ÓOften when you

use words on the Ctr l-F list, you are using the broad term when you actuall y mean something far mor e specif ic. Authors

are rarely discussing a group as broad as ÒpeopleÓbut are likely focused on a mor e specif ic set of individualsÑlik e, Òfemale

f irst-y ear univ ersi ty studen ts in Canada,Ófor example. It is extr emely useful to get in the habit of saying what you actuall y

mean and using specif ic and precise language. Using the Ctr l-F list of broad words makes sure that you are analyzing

the specif ic topic and argument that the author is discussing. If you are strugg ling wi th the Ctr l-F list, go back to the

orig inal text. Instead of using the generic term Òsociety,Óiden tif y the specif ic group of people the author is addressing

or examining. Instead of using the generic term Òtechnolog y,Óiden tif y the specif ic hardware or software the author is

discussing.
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Watch This!

Now that we understand what makes a thesis statemen t str ong, the follo wing Video 3.1 walks thr ough the dif ferences

between a str ong and weak two stor ey thesis using ÒThe Plot to Privatiz e Common KnowledgeÓby David Bollier . It would

be useful for you to have the two stor ey thesis statemen t you wr ote for Chapter 2 beside you so that you can reconsider

your o wn wri ting as you follo w along.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=400

After watching the video, itÕs time to look mor e closely at your own work. Below is the two-stor ey opening or thesis

statemen t we developed in Chapter 2 for WelshÕs ÒKidsAround the Wor ld Just Want to Hang Out.ÓHow does your work

compar e in terms o f specif ici ty and comple xity?

Example

Wri ting an argumentativ e essay aimed at univ ersi ty studen ts as readers, Michael Welsh in ÒKidsAround the Wor ld

Just Want to Hang OutÓ compar es the responses given by two separate groups of high school studen ts fr om
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Stockholm, Sweden and Keene, New Hampshir e who were surveyed about Òtheir preferences and visions for their

cities.ÓWelsh uses this comparison to convey a distr essing reality he hopes his Americ an readers will be motiv ated

to address: while both groups of studen ts seemed to have the same hopes and visions for a greener, cleaner

futur e for their cities, the studen ts of Keene displayed consider ably less vision than their Stockholm counterpar ts,

Òlimited expectationsÓof their governmen tÕs abili ty or inter ested to help them at tain their goals, and a worr ying

reliance on commer cial companies to provide them the accessible, common, and enter taining spaces they desir e.
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Your Turn!

Activity

Now that you have watche d Video 3.1and looked at our A-Le vel thesis statemen t, you are going to revise the thesis

statemen t that you wr ote in response to ÒKidsAround the Wor ld Just Want to Hang OutÓin Chapter 2. Begin by

wri ting two sentenc es that outline the str engths of your thesis. Follow this wi th two sentenc es explaining what

you would like to impr ove in a second draft of this thesis. Using these ref lections, return to your orig inal thesis

and rewri te the f irst and se cond stor ey. This is the second dr aft o f your thesis sta temen t.
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Adding the Third Storey

Now that you have built, evaluated, and revised your two-stor ey thesis, it time to comple te your univ ersi ty-le vel close

reading thesis statemen t by adding a thir d stor ey. If the f irst stor ey is the bedrock on which you establish the authorÕs

audienc e, genre, and best pieces of evidenc e, and the second stor ey is wher e you iden tif y the aspects of the authorÕs

comple x argument you intend to analyze, then the thir d stor ey expands the scope to consider the larger ramif ications or

consequences of your reading of the authorÕs comple x argument. The thir d stor ey is intende d to relate the second stor ey

to the big pic tur e or explain i ts lar ger signif icance.

Remember the focus of the first two stor eys. The first stor ey picks the best two pieces of evidenc e fr om the orig inal

text. The second stor ey proposes your analysis of the authorÕs argument. The thir d stor ey should expand to consider the

orig inal textÕs argument as a whole and the larger wor ld of the authorÕs audienc e. Keep in mind that your thesis will lik ely

be dif ferent than your classmateÕs: each of you will choose slightl y dif ferent evidenc e and audienc es, leading to dif ferent

proposed analyses. Ther efore, it follo ws that your thir d stor ey will be unique to you and your interpr etation of the text.

The key is that your thir d stor ey should follo w logically fr om your f irst two stor eys and expand the scope of your close

reading to c onsider the br eadth o f the authorÕs comple x argument and the signif icance of your anal ysis.
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An Example Third Storey

An Example Third Storey

LetÕs revisit ÒThe Ultima te Communic ations AppÓfr om Chapter 1. After careful reading of the text, and based on the

evidenc e we gather ed, we mig ht iden tif y the last two paragraphs as the centr al paragraphs to the authorÕs comple x

argument:

Example

This is probably the basis for the evolution of dif ferent languages (see ÒTower of BabelÓ).If we go back far enough

in time, all of us living today have a common histor y, but over thousands of years dif ferent peoples occupying

dif ferent plac es have come to c onf lic t and c ooper ation wi th each other .

Each of us has our humani ty and human orig ins in common wi th everyone else alive today. Since then, we may

have got here in dif ferent ways, but we all share the present time in common. We, in fact, share this age in

common wi th the Ear thÕs biospher e and all i ts manif est div ersi ty.

First, letÕs choose an audienc e that the author is addressing. Again, ther e can be mor e than one poten tial audienc e for a

text. To make things simple here, we will look at this essay as if it were wri t ten for f irst-y ear univ ersi ty studen ts based

on the language used, its genre (essay on a blog) and the par ticular argument it is making. However, be careful: you, as a

reader are not always the intende d audienc e and when iden tif ying an intende d audienc e you should ref lect on the tone,

language and argument in the a uthorÕs essay.

Then we can focus in on the contr asts of Òcooper ation Óand Òconf lic tÓand the repeti tion of the word Òcommon Óas the

two best pieces of evidenc e. When poin ting to the words in the text, remember they are not your words, so you must

cite them corr ectl y as the authorÕs. If you need a refr esher on in-te xt citation, you can read mor e in Chapter 13. We then

follo w wi th the c ontr oversial claim o f our t wo-stor ey thesis sta temen t:

Example

FIRST STOREY: In his essay ÒThe Ultima te Communic ations App,ÓCharles Justice wri tes for an audienc e of f irst-

year univ ersi ty studen ts in Canada. He uses the contr ast of Òcooper ation Óand Òconf lic tÓ(para. 11)in combina tion

wi th the r epeti tion o f the w ord Òcommon Ó (para. 12) in closing his argument.
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Example

SECOND STOREY: Justice is arguing that while humans have become distanc ed into Òoccupying dif ferent placesÓ

(para. 11)by technolog ical, agricultur al and domestic ation evolution, it is the shared histor y of humani ty growing

fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern person to their human

counterpar ts around the g lobe.

When adding a thir d stor ey to this two-stor ey thesis, you must consider the logical extensions of this argument as they

relate to the orig inal te xt as a whole. I n gener al, when developing y our thir d stor ey, you mig ht ask:

¥ Is the author o ffering a solution to a pr oblem r aised earlier in the te xt?

¥ Is the author w arning o f specif ic fur ther c onsequences that will arise fr om a pr oblem r aised earlier in the te xt?

¥ What does the a uthor w ant their r eader to le ave the te xt thinking or doing ?

One danger at this stage is get ting too ambitious and tr ying to make a broader or mor e general claim than you can

substantia te. For example, a thir d stor ey such as ÒJustice ther efore argues we should all get along because we all share

the same human histor yÓis a sweeping generalization and far too simplistic. Similar ly, you must guard against adding

a thir d stor ey such as ÒJustice tells us that we should destr oy all technolog y, like apps, and go back to the old ways of

communic ating be cause they uni ted everyoneÓ because such a claim is not gr ounde d in evidenc e from the te xt.

Your thir d stor ey must follo w logically fr om your f irst two stor eys but it cannot str ay outside of the focused purpose

of a close reading: analyzing the authorÕs comple x argument. You should be returning to the text itself, and perhaps make

use of addi tional pieces of evidenc e, to help you explain the larger argument the author is making. While your goal is

not to explain every poten tial argument in the text, in the thir d stor ey you should be explaining the impor tanc e of the

argument tha t emer ges from the f irst and se cond stor eys of your thesis.

Watch Video 3.2: Adding a Thir d Stor ey to see how we can add thir d stor ey to the abo ve two-stor ey thesis.

An Example Thir d Stor ey | 70



A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=407
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Putting it all Together

Putting i t all toge ther , we now have an effectiv e thr ee-stor ey thesis in r esponse to ÒThe Ultima te Communic ations App .Ó

Example

FIRST STOREY: Charles Justice in his essay ÒThe Ultima te Communic ations AppÓwri tes for an audienc e of f irst-

year univ ersi ty studen ts in Canada. He uses the contr ast of Òcooper ation Óand Òconf lic tÓ(para. 11)in combina tion

wi th the r epeti tion o f the w ord Òcommon Ó (para. 12) in closing his argument.

SECOND STOREY: Justice is arguing that while humans have become distanc ed into Òoccupying dif ferent placesÓ

(para. 11)to technolog ical, agricultur al and domestic ation evolution, it is the shared historic al fact that humani ty

grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern person to their

human c ounterpar ts around the g lobe.

THIRD STOREY: After Justice def ines common as Òa level-pla ying fieldÓ(para. 6), the author concludes wi th a call

to arms encour aging humans to understand their ethic al responsibili ty to each other , and to ÒshareÓ(para. 12)the

concerns of a globaliz ed human popula tion in ÒEarthÕs biospher eÓ (para. 12).

This full thr ee-stor ey thesis expands on the second stor ey to iden tif y the authorÕs call to actionÑ what he wishes his

readers to do after reading the textÑ and offers fur ther evidenc e fr om the text to suppor t the larger concluding goal of

Charles JusticeÕs ÒThe Ultima te Communic ations App .Ó
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Your Turn!

Return to the diagnostic essay that you wr ote and self-evaluated in response to ÒThe Plot to Privatiz e Common

KnowledgeÓin the in tr oduc tion to this te xtbook.

Activity

First, follo wing the steps detaile d below, revise your diagnostic essay into a two-stor ey thesis focusing on the

componen ts laid out and r eaff irme d thr oughout this chapter .

Fir st stor ey: Identif y authorÕs audienc e and genre and poin t to the best t wo pieces of evidenc e from the te xt.

Second stor ey: Use the componen ts of the first stor ey to focus your proposed analysis of the authorÕs comple x

argument. How is the a uthor tr ying to c onvinc e his audienc e to consider his perspe ctiv e?

Now that we have built a two-stor ey thesis, we are ready to build a thir d stor ey. Considering what you believe to

be the lar ger scope of the essay, answer the f ollo wing questions.

¥ Is the author ar guing tha t something must be done ? Why?

¥ Is the author o ffering a solution to a pr oblem r aised earlier in the te xt?

¥ Is the author w arning o f specif ic fur ther c onsequences that will arise fr om a pr oblem r aised earlier in the

text?

¥ What does the a uthor w ant the r eader to think or do af ter r eading the te xt?

Now add a thir d stor ey to your own thesis. Use other pieces of evidenc e fr om the text to suppor t that thir d

stor ey. Remember that your thir d stor ey should not repeat the second stor ey but rather add to it. The thir d stor ey

expands the sc ope of the ar gument to c onsider the c omple te te xt and the a uthorÕs larger purpose.
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Returning to the text

Re-r ead the essay ÒThe Plot to Privatiz e Common KnowledgeÓto see how your thesis tr acks thr ough the essay as a whole.

Re-evaluate evidenc e and see if your f irst choic es are still the best choic es. Think of your thesis as a proposal for the

analysis you will conduc t in the rest of your essay; when you re-r ead the orig inal text, how well does your proposal stand

up?

As an example, here is a two-stor ey thesis, based on our observational paragraph fr om Chapter 1 on ÒThe Plot to

Privatiz e Common Kno wledgeÓ:

In ÒThe Plot to Privatiz e Common KnowledgeÓDavid Bollier wri tes to an audienc e of adult readers inter ested in the

applic ations of copyrig ht law. He examines the perceived thr eat to Òfundamental knowledgeÓand the Òcommon goodÓ

posed by contempor ary corpor ations who are converting proper ty rig hts and paten ting claims into Òcrude, anti-social

instrumen ts of contr ol and avaric e.ÓHe uses this examination as a warning to his readers that such Òover-pa ten ting,Óif

continue d unche cked, will result in much of what has been previousl y consider ed the shared and accumula ted wisdom of

humani ty becoming Òoff limi tsÓ to the average citiz en.

Watch Video 3.3: Thr ee-Stor ey Thesis for ÒThe Plot to Privatiz e Common KnowledgeÓto review the process of

construc ting a full thr ee-stor ey thesis in response to David BollierÕs essay. DonÕtworr y if the conten t of this thesis

dif fers fr om yoursÐrecall that everyoneÕs thesis will be dif ferent because they select dif ferent pieces of evidenc e and make

dif ferent interpr etations. WhatÕs impor tant here is to note the level of comple xity and depth requir ed of a univ ersi ty-le vel

close reading.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=415
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The Full Three-Storey Thesis

Here is our full thr ee-stor ey thesis built upon the two-stor ey thesis we wr ote in response to ÒThe Plot to Privatiz e

Common Kno wledge.Ó

FIRST STOREY:

Example

In ÒThe Plot to Privatiz e Common KnowledgeÓDavid Bollier examines the perceived thr eat to Òfundamental

knowledgeÓand the Òcommon goodÓposed by contempor ary corpor ations who are converting proper ty rig hts and

paten ting claims in to Òcrude, an ti-social instrumen ts of contr ol and avaric e.Ó

SECOND STOREY:

Example

He uses this examination as a warning to his readers that such Òover-pa ten ting,Óif continue d unche cked, will

result in much of what has been previousl y consider ed the shared and accumula ted wisdom of humani ty

becoming Òoff limi tsÓ to the average citiz en.

THIRD STO REY:

Example

The results of this knowledge becoming Òoff limi ts,ÓBollier argues, is that the lack of public Òfundamental

knowledgeÓstr angles the poten tial leaps forward Òthat are essential to creativi ty and good researchÓin advancing

technolog ical or scientif ic f ields and will ultima tel y greatl y slow humanistic progress towards impr oving the lives

of the g lobal popula tion.
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Additional Practice

You wr ote and revised a two-stor ey thesis statemen t to ÒKids Around the Wor ld Just Want to Hang Out Óby Michael

Welsh. Compar e it to the sample A -le vel t wo-stor ey thesis belo w:

Example

In ÒKidsAround the Wor ld Just Want to Hang Out,ÓMichael Welsh compar es the responses given by two separate

groups of high school studen ts fr om Stockholm, Sweden, and Keene, New Hampshir e, who were surveyed about

Òtheir preferences and visions for their cities.ÓWelsh uses this comparison to convey a distr essing reality he hopes

his Americ an readers will be motiv ated to address: while both groups of studen ts seemed to have the same hopes

and visions for a greener, cleaner futur e for their cities, the studen ts of Keene displayed consider ably less vision

than their Stockholm counterpar ts, Òlimited expectationsÓof their governmen tÕs abili ty or inter ested to help them

at tain their goals, and a worr ying reliance on commer cial companies to provide them the accessible, common,

and enter taining spac es they desir e.

Now that you have a revised two-stor ey thesis statemen t fr om earlier in this chapter in response to ÒKids Around the

Wor ld Just Want to H ang Out ,Óre-r ead the essay and add a thir d stor ey. You can never pr actic e enough!
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Thinking Ahead...

Get r eady to or ganize your thoug hts on the te xt

From Pixabay/ CC0 1.0

Good news! Now that you have wri t ten a comple te thr ee-stor ey thesis, you can learn about the process of using your

thesis to focus a draft of your comple te essay. For now, be conf iden t that in building a thr ee-stor ey thesis you have

drafted a roadmap for expanding on and logically connecting each componen t of your argument. Take the time now to

revisit your thr ee-stor ey thesis and the article you are analyzing to create a poin t-f orm, paragraph-b y-par agraph outline

for your close reading of ÒThe Plot to Privatiz e Knowledge.ÓConsider what is necessary to prove your argument. Which

piece of evidenc e should be discussed in the first full body paragraph? Which would come second? Continue this until you

have a brief essay skeleton. Remember to bring y our notes and dr aft materials to class f or f eedback and fur ther r evision.
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CHAPTER 4: FROM THESIS TO ESSAY
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Edit the thr ee-stor ey thesis gener ated in the pr evious chapter and r eaff irm the principles o f edi ting

(Chapter 3 ).

¥ Establish the basic principles o f construc ting the sk eleton o f an effectiv e universi ty-le vel close r eading

essay.

¥ Revisit the def ini tion o f a conceptual lens and pr actic e using i t in a close r eading (Chapter 3 ).

¥ Reaff irm the principles o f the thr ee-stor ey thesis.

In this chapter studen ts will learn the basics of construc ting a close reading essay and begin the early stages of turning

the thr ee-stor ey thesis generated in the previous chapter into an essay skeleton. This will prepare them for the next

chapter , which asks them to build bod y paragraphs fr om this sk eleton.
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Editing the Three-Storey Thesis

As we discussed in our previous chapter , spending the time revising your thesis statemen t is as crucial as wri ting your

ini tial dr aft. The basic c omponen ts of your thesis include:

¥ An iden tif ication o f the possible in tende d audienc e of the ar ticle being anal yzed,

¥ The specif ic f ocused por tion( s) of the te xt y ouÕve chosen to anal yze,

¥ The best pie ces of evidenc e from tha t specif ic por tion( s) of the te xt,

¥ A proposed analysis of the authorÕs comple x argument.

As you review the thr ee-stor ey thesis you wr ote at the end of Chapter 3, keep these componen ts in mind and evaluate

each piece of the argument separatel y. Once you have isolated and evaluated each of the componen ts separatel y, then

re-r ead your thesis to consider how well they fit together . Do not tr y to do ever ything at once. Rather , give yourself

individual tasks f or each revision pass and stay granular in y our appr oach.

In this par ticular stage of revision, pay special at ten tion to the thir d stor ey that we added at the end of Chapter 3,

keeping in mind these spe cif ic questions:

¥ Is the author ar guing tha t something must be done ? Why?

¥ Is the author o ffering a solution to a pr oblem r aised earlier in the te xt?

¥ Is the author w arning o f specif ic fur ther c onsequences that will arise fr om a pr oblem r aised earlier in the te xt?

¥ What does the a uthor w ant their r eader to le ave the te xt thinking and /or doing ?

Before you do the self-evaluation below, re-r ead your thesis and label each of your thr ee stor eys clearly in the margins.

You want to see plainl y which sentenc es and thoug hts belong to which par t of your argument. Now that you have read

and re-r ead your thr ee-stor ey thesis, le tÕs do another self -evaluation.
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Self-Evaluation of Your Three-Storey Thesis

Taking Measure

Each question requir es a ÒYesÓor ÒNoÓanswer. For each ÒYesÓresponse, give yourself one poin t. Your f inal score

will be mar k out o f t wenty-thr ee (ex: Twenty-one ÒYesÓ responses = 21/2 3).

Componen ts

Did you iden tif y a specif ic audienc e? (Who? Where? When?)

Y/N

Did you iden tif y t wo specif ic pie ces of evidenc e?

Y/N

Did you iden tif y a centr al aspect or elemen t?

Y/N

Did you brief ly paraphrase the AUTHORÕS argument? Is it a statemen t wi th which one c ould agr ee or disagr ee?

Y/N

Is ther e a unique thir d stor ey tha t concludes y our thesis? I s it dif ferent than the se cond stor ey?

Y/N

Are each of your thr ee stor eys roughly equal in length ?

Y/N

First Stor ey: Evidence/Obser vations

Is the f irst pie ce of evidenc e something y ou can li ter ally poin t to the te xt?

Y/N

Is the second pie ce of evidenc e something y ou can li ter ally poin t to the te xt?

Y/N

Does each of piece of evidenc e add something ne w? Are they dif ferent fr om each other?

Y/N

Is your evidenc e rich in c onnota tiv e value? Do the words poten tiall y have multiple me anings?

Y/N
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Second Stor ey: Argument

Have you focused on the A UTHORÕS argument? You should not be v oicing y our opinion on the authorÕs topicÉ

Y/N

Does your pr oposed analysis of the authorÕs argument f ollo w fr om the e videnc e provided?

Y/N

Is your pr oposed analysis comple x? Does it tak e you mor e than half a sen tenc e to describe i t?

Y/N

Does your pr oposed analysis of the authorÕs argument utiliz e str ong and pr ecise language?

Y/N

Thir d Stor ey: A Full Complex Argument

Does your thir d stor ey follo w log ically fr om the se cond stor ey?

Y/N

Does your thir d stor ey clarif y the second stor ey by adding some thing ne w?

Y/N

Does your thir d stor ey consider the results and consequences of the sort of analysis proposed in the second

stor ey?

Y/N

Does your thir d stor ey use a keyword or phr ase from the te xt to add some thing ne w to the se cond stor ey?

Y/N

Is your thir d stor ey still focused on the authorÕs comple x argument? You want to be sure that you have not str ayed

into y our o wn unanal ytic al discussion o f the authorÕs subject.

Y/N

Style

Did you use str ong verbs thr oughout y our thesis?

Y/N

Did the le vel of language r ef lect the tone o f the authorÕs argument?

Y/N
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Did you avoid the use o f f irst-person pr onouns? (ÒI,Ó Òwe,Ó Òus,Ó Òour ,Ó etc.)

Y/N

Did you avoid w ords fr om the Ctr l-F list? (Òsociety,Ó Òtechnolog y,Ó Òpeople,Ó etc.)

Y/N
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Watch This!

Follow along wi th Video 4.1 as we evaluate the e xample thr ee-stor ey thesis tha t w e generated at the end o f Chapter 3.

Example

FIRST STOREY: Speaking to an audienc e of f irst year univ ersi ty studen ts in Canada, Charles Justice in ÒThe

Ultima te Communic ations AppÓutiliz es the contr ast of Òcooper ation Óand Òconf lic tÓ(para. 11)in combina tion wi th

the r epeti tion o f the w ord Òcommon Ó (para. 12) in closing his argument.

SECOND STOREY: From this, Justice is arguing that while humans have become distanc ed into Òoccupying

dif ferent placesÓ(para. 11) thr ough technolog ical, agricultur al and domestic ation evolution, it is the shared

historic al fact that humani ty grew fr om the same orig inal roots of collectiv e language construc tion that uni tes

every modern person to their human c ounterpar ts around the g lobe.

THIRD STOREY: Considering Justice def ini tion of the common as Òa level-pla ying fieldÓ (para. 6), Justice

concludes wi th a call to arms extolling humans to grasp their ethic al responsibili ty not only to each other but to

ÒshareÓ(para. 12)in the present concerns of a globaliz ed popula tion of humans in the entir e ÒEarthÕs biospher eÓ

(para. 12).
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A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=4 43
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Your Turn!

Activity

Now that you have comple ted your self evaluation, do another revision of your thr ee stor ey thesis wher ein you

address the issues that you have f lagged thus far while also paying special at ten tion to the compact and comple x

language that you should be using. After you have finishe d rewri ting your thesis, read it aloud to check for any

awkw ard phr asing tha t pr ohibi ts the log ical f low of your ar gument.

While perf orming your evaluation of your thr ee-stor ey thesis, you likely notic ed that some of the questions were

repeti tions fr om the evaluation you did in response to your two-stor ey thesis in Chapter 2. ThatÕs fine! It is good

to revisit what you have wri t ten, especiall y given that you have likely been making small changes as you read and

re-wri te. You also likely notic ed that ther e were a number of new questions added; in par ticular , ther e is a whole

section de dicated to y our thir d stor ey.

Edi ting the Thir d Stor ey

Now that we are get ting ready to edit and rewri te our thr ee-stor ey thesis, use these questions to guide your

evaluation. In par ticular , focus on whether your thir d stor ey is adding to the comple x argument establishe d in

your second stor ey. If the thir d stor ey repeats the second stor ey, it is lik ely due to one o f t wo pr oblems:

1. The second stor ey is not c omple x enoug h and so the wri ter uses the thir d stor ey to mak e it mor e comple x.

Instead, the second stor ey needs to be made mor e comple x and then the thir d stor ey needs to be added

on top.

2. The wri ter is not addr essing the poten tial c onsequences and results o f the anal ysis proposed in the se cond

stor ey.

As you rewri te your thesis statemen t make sure that the thir d stor ey extends the authorÕs argument to consider

the large scope and scale of that ini tial argument. This will lik ely mean returning to the text and adding another

key word or phr ase to help you arriv e at at the expanded scope of the authorÕs comple x argument. Return to

your ini tial list of observations and see if ther e is not another piece of specif ic evidenc e that can help you bet ter

address the poten tial c onsequences and results o f the anal ysis proposed in the se cond stor ey.

Lastly, ensure that your thir d stor ey follo ws and extends logically fr om the second stor ey. The thir d stor ey should

not be going off in a whole new dir ection. Instead, think of the thir d stor ey as taking the first two stor eys and

opening them up to the larger scope of the authorÕs argument. Remember that you are addressing the authorÕs

comple x argument all the way thr ough and what is present in the first two stor ey should still be present in the

last stor ey.
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Editing and Rewriting for Precise and Muscular
Language

Connotative Value

Because you have comple ted a number of edits, it is likely that the componen ts of your thesis are already qui te str ong.

Now you need to focus on being as precise as possible wi th your language, so that your analysis of the authorÕs argument

is as clear and sophistic ated as possible.

Revisiting the evidenc e youÕve chosen in stor ey one is a good place to star t. Ideally you want to choose words and small

phr ases that are rich in connota ti ve value. That is, language that can mean multiple comple x things at once which then

also fit into the rich language around it. For example, iden tif ying and focusing in on the fact that an author uses the term

ÒFacebookÓsix times is not that useful as the word ÒFacebookÓis mor e inf orma tional and less descriptiv e or argumentativ e

and ther efore does not have much in terms of connota tiv e value. However, in ÒThe Plot to Privatiz e Common KnowledgeÓ

fr om the first chapter , the word Òcommon Óis very rich and deserves much mor e at ten tion: by def ini tion is carries the

meaning of sharing something (i.e. having something in common ), as well as being meaning something that is regular ly

occurring. These two meanings then get added to the authorÕs def ini tion of what a Commons is (i.e public and shared

proper ty). Look at all the work that single word is doing! Ther efore, when iden tif ying the best pieces of evidenc e as the

base for your anal ysis of the authorÕs comple x argument, look f or the language tha t is the richest in c onnota tiv e value.

Ctrl-F List

As discussed in Chapter 3, the Ctr l-F is a tool meant to help you iden tif y broad words so that you can chose mor e specif ic

vocabular y in your revision process. When applying the Contr ol-F List , opens new windo w to your thesis, the inten t is

not to say that you should never use words like ÒsocietyÓor Òpeople,Óbut rather to say that those words are so ambiguous

and general that they retain very li t tle value. Instead, you should say what you mean! Instead of ÒsocietyÓor Òpeople,Óyou

mean Ò2017first year univ ersi ty studen ts in Canada.ÓLook back thr ough your thesis and ensure that you are replacing

those br oad terms wi th language tha t speaks more dir ectl y to the a uthorÕs audienc e and comple x argument.

Verbs

A verb is an action word and most often the heavy lif ter of any sentenc e you will wri te. As such, a str ong verb will do the

work of thr ee simple words and will provide your reader wi th a mor e compact and clear version of the argument you are

recreating. For e xample, think o f the dif ference between the v erbs ÒmoveÓ Òrun Ó and Ògallop.Ó

¥ ÒMoveÓ as a verb is far too br oad and simple. W hat par t o f the bod y is being mo ved? In what manner?

¥ ÒRunÓ is bet ter as i t implies a spe ed and a specif ic action wi th a bod y but is still generic.

¥ ÒGallopÓ is much bet ter as i t carries wi th i t the c onnota tions o f a horse and g ives the imager y of tha t specif ic

locomotion. As w ell, using tha t w ord also brings up the c onnota tions o f animalistic mo vement. Instead of needing an
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adverb, as ÒmoveÓ and Òrun Ó likely would, ÒgallopÓ is a word tha t is doing a lot o f work on i ts own.
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Your Turn!

Activity

To begin, go back into your thesis and li ter ally cir cle all of your verbs. Once you have done this, ask yourself

whether any of these verbs can be elevated to another verb that is mor e comple x and richer in connota tiv e

value. As an example, look for the verb Òuse.ÓThink of what mig ht be meant by ÒusingÓa smartphone. ÒUsingÓa

smartphone ranges fr om texting a friend, to playing a videogame, to browsing the Interne t, to hammering a nail.

All of these are ÒusesÓfor a smartphone. Instead, an author would speak to the specif ic activi ty that is taking place

on tha t cellphone.

As you replace some of the weaker verbs, tr y not to think of this as a synonym-f inding activi ty. You are not simpl y

rig ht-clicking and finding a longer word. Rather , you should be looking for verbs that carr y mor e weight and poin t

towards the argument that the author is making. You should consider , in a simple way, whether the verb you have

chosen implies a negativ e or positiv e at ti tude. Does the negativ e or positiv e at ti tude implie d by the verb match

the negativ e or posi tiv e at ti tude tha t is wi thin the a uthorÕs comple x argument?

Watch Video 4.2, which explains how to elevate the language of your thesis statemen t to make it as clear, compact and

sophistic ated as possible.
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A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=4 49

Activity

Now that you have evaluated your thr ee-stor ey thesis statemen t, rewri te it so that you elevate your language and

ref lect the full c omple xity of your pr oposed reading o f the authorÕs argument.
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The Three-Storey Thesis as a Roadmap

Using a ÒmapÓ in essay-writing will k eep you from getting lost
and having to backtr ack. From Pixabay.

Congr atula tions! Now you are ready to begin struc turing your essay. Good news: you already have a logical blueprin t in

hand in the f orm o f your thr ee-stor ey thesis.

The next step in the pre-wri ting phase is creating a roadmap or outline for your essay. Taking the time to review your

thesis statemen t and imagine paragraph-b y-par agraph how your essay will f low before you star t wri ting it will help in

your revision process in that it will prevent you fr om wri ting par ts of your essay and then having to delete them because

they do not f it logically. You will also f ind that having a roadmap ahead of time will make the actual wri ting of your essay

faster as you will kno w wha t is in e ach paragraph ahead of time.

A paragraph is a full and comple te uni t of thoug ht wi thin your essay. When you begin a new paragraph, you are

signalling that youÕve comple ted that idea or poin t and are moving on to a new idea or poin t . The simplest way to create

an essay outline is to look at your thesis statemen t, break it into its componen ts, and then give each componen t its own

paragraph by walking thr ough each of the thr ee stor eys in sequence. Keep in mind that some componen ts of an argument

are mor e comple x than others and may need two (or thr ee or f ive) paragraphs to comple te. But for now weÕllkeep it simple

and br eak our thesis in to i ts basic par ts. LetÕs begin wi th our pr evious thesis sta temen t, and then go stor ey by stor ey.
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Introduction

We will be discussing mor e comple x essay intr oduc tions in Part II when we learn about wri ting essays about our

own arguments, but for a close reading, your thesis should be as compact and clear as possible. When drafting your

intr oduc tion, the key thing to remember is that you do not need to examine ever y aspect of the authorÕs whole argumen t

rig ht away. Your intr oduc tion will be comprise d of your thesis that is specif ic and gives your reader the basic signposts

of audienc e, genre, evidenc e (f irst stor ey) and comple x argument (second stor ey) and your proposed unique reading of

the article (thir d stor ey). While a close reading intr oduc tion should include your full thr ee-stor ey thesis this does not

mean the validi ty of your argument is a given or that your argument is conclude d before it even begins. Your analytic al

argument must be suppor ted by logically unpacking all its componen ts in a thoug htful process.This will force you to walk

your reader thr ough the componen ts of your claim and the suppor ting evidenc e until it culmina tes in your conclusion

wi th y our f inal in terpr etiv e statemen t on the a uthorÕs comple x argument.
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First Storey

Example

In his essay ÒThe Ultima te Communic ations App,ÓCharles Justice wri tes for an audienc e of f irst-y ear univ ersi ty

studen ts in Canada. He uses the contr ast of Òcooper ation Óand Òconf lic tÓ (para. 11)in combina tion wi th the

repeti tion o f the w ord Òcommon Ó (para. 12) in closing his argument.

Our f irst step is to tak e apart our f irst stor ey and describe the e videnc e for our f or thc oming ar gument.

Remember: an ar gumen t wi thou t evidence is an opinion!

Under line each element of the stor ey to iden tif y how many paragraphs you will need. LetÕs assume that we need to

dedicate a paragraph to each of our pie ces of evidenc e.

Activity

Paragraph 1:quote and unpack the c ontr ast of Òcooper ation Ó and Òconf lic tÓ (para. 11)

Paragraph 2: quote and unpack the r epeti tion o f the w ord Òcommon Ó

Now we have the first two paragraphs of our essay! In the next chapter , we will discuss the specif ics of those paragraphs

but f or no w, know tha t you need a paragraph for each of your t wo pieces of evidenc e.
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Second storey

Example

From this, Justice is arguing that while humans have become distanc ed into Òoccupying dif ferent placesÓ(para.

11)to technolog ical, agricultur al and domestic ation evolution, it is the shared historic al fact that humani ty grew

fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern person to their human

counterpar ts around the g lobe.

Now that you have a solid foundation of evidenc e, you are ready to propose our analysis of the authorÕs comple x

argument. In the second stor ey par t of our essay you want to explain how the two pieces of evidenc e fr om the first

stor ey overlap and how that overlap produc es the authorÕs comple x argument. Look again at your second stor ey to see

the elements that deserve their own paragraph. Under line each par t of the comple x argument in the second stor ey so

you kno w wha t deser ves its own par agraph.

Activity

Paragraph 3: Overlap the contr ast of Òcooper ation Óand Òconf lic tÓwi th the repeti tion of the word Òcommon Óby

explaining what the two pieces of evidenc e have to do wi th each other? How are they similar? How do they

contr ast wi th each other?

Paragraph 4: Explain how those two pieces of evidenc e lead to JusticeÕs argument that Òhumanshave become

distanc ed in to Ôoccupying dif ferent plac esÕ (para. 11) to technolog ical, agricultur al and domestic ation e volution Ó

Paragraph 5: Explain how those evolutions are offset by the fact that Òit is the shared historic al fact that humani ty

grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern person to their

human c ounterpar ts around the g lobe.Ó

Now we have link ed our evidenc e fr om the first stor ey into the comple x argument that the author is making. Notic e

that each paragraph is roote d in the orig inal text. Remember: the purpose of a close reading is to reconstruc t the

authorÕs argument. Every paragraph must return to the authorÕs argument and present a new comple x componen t of that

argument.
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Third Storey

Example

After Justice def ines common as Òa level-pla ying fieldÓ (para. 6), the author concludes wi th a call to arms

encour aging humans to understand their ethic al responsibili ty to each other , and to ÒshareÓ(para. 12) the

concerns of a globaliz ed human popula tion in ÒEarthÕs biospher eÓ (para. 12).

Now we are ready to add the thir d stor ey! Again, take the thir d stor ey of your thesis and give each par t its own paragraph.

Under line each par t o f the thir d stor ey so that you kno w wha t deser ves its own par agraph.

Activity

Paragraph 6: Explain what Justice means by Òa level-pla ying fieldÓ(para. 6) and how it links to Òthe same orig inal

roots of collectiv e language construc tion that uni tes every modern person to their human counterpar ts around

the g lobe.Ó

Paragraph 7: Explain how this level playing field leads to Òa call to arms encour aging humans to understand their

ethic al responsibili ty to each other , and to ÒshareÓ(para. 12) the concerns of a globaliz ed human popula tion in

ÒEarthÕs biospher eÓ (para. 12).

Again, notic e how each paragraph includes specif ic words and phr ases fr om JusticeÕs work while adding something new

to tha t thoug ht.
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Conclusion

In Part II, we will discuss conclusions in mor e depth. For a close reading you must culmina te the reading you proposed

in your thr ee-stor ey thesis. While ther e is a certain satisfac tion that comes fr om analyzing the authorÕs argument and

guiding your analysis logically to the end of an essay, this does not mean that you copy and paste your thesis fr om the

intr oduc tion into the conclusion. You cannot sim ply close by r eturn at this level. You need to do mor e than restate

your intr oduc tion in your conclusion. Your conclusion should be a reconsider ation and culmina tion of the reading you

proposed in your thesis presented for a f inal time in the light of the analysis you conduc ted in your body paragraphs.

What ha ve you and y our r eaders learned fr om your anal ysis o f the text?

Your essay outline no w looks lik e this:

Example

Intr oduction: First t wo stor eys of your thr ee-stor ey thesis

Paragraph 1 (Fir st Stor ey): Quote and unpack the c ontr ast of Òcooper ation Ó and Òconf lic tÓ (para. 11)

Paragraph 2 (Fir st Stor ey): Quote and unpack the r epeti tion o f the w ord Òcommon Ó

Paragraph 3 (Second Stor ey): Overlap the contr ast of Òcooper ation Óand Òconf lic tÓwi th the repeti tion of the word

Òcommon Óby answering what the two pieces of evidenc e have to do wi th each other? How are they similar?

Contr asting ?

Paragraph 4 (Second Stor ey): Explain how those two pieces of evidenc e lead to JusticeÕs argument that Òhumans

have become distanc ed into Òoccupying dif ferent placesÓ(para. 11)to technolog ical, agricultur al and domestic ation

evolution Ó

Paragraph 5 (Second Stor ey): Explain how those evolutions are offset by the fact that Òit is the shared historic al

fact that humani ty grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every

modern person to their human c ounterpar ts around the g lobe.Ó

Paragraph 6 (Thir d Stor ey): Explain what Justice means by Òa level-pla ying fieldÓ(para. 6) and how it links to

Òthe same orig inal roots of collectiv e language construc tion that uni tes every modern person to their human

counterpar ts around the g lobe.Ó

Paragraph 7 (Thir d Stor ey): Explain how this level playing field leads to Òa call to arms encour aging humans to

understand their ethic al responsibili ty to each other , and to ÒshareÓ(para. 12)the concerns of a globaliz ed human

popula tion in ÒEarthÕs biospher eÓ (para. 12).

Conclusion: Your full thr ee-stor ey thesis

Remember: While you have now comple ted one of the mor e dif f icult stages of wri ting your close reading essay, you are

not done thinking about your essay. This outline is meant to be a bridge between your pre-wri ting and your thesis and

your f inal essay. This outline ma y change as you go thr ough the pr ocess of dr afting and r evising your essay.
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You ar e NOT beholden to this ou tline!

Your outline is a tool to fur ther complic ate your thesis as your wri te your full essay. This broad outline will provide the

stur dy fr amework you need to star t wri ting.
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Your Turn!

Activity

Take your edited thr ee-stor ey thesis fr om earlier in this chapter and use it to create a paragraph-b y-par agraph

roadmap. Identif y the key individual componen ts wi thin your thesis statemen t that will need a paragraph (or two)

to full y unpack in or der to anal yze the authorÕs comple x argument.
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Watch This!

Now watch this Video 4.3 for a walk-thr ough of how to break up a thr ee-stor ey thesis into individual paragraphs and

then c onnect them log ically fr om one par agraph to the ne xt.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=466
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Thinking AheadÉ

Get r eady to or ganize your thoug hts on the te xt.

From Pixabay/ CC0 1.0

Now that we have a full thr ee-stor ey thesis statemen t and a paragraph-b y-par agraph roadmap, it will be much easier

to wri te our f inal essay. The next chapter will expand on the roadmap to explain what needs to be done in each paragraph

and discuss the basic principles of topic sentences, quoting and analyzing, and tr ansi tioning fr om one par agraph to

the next. For now, imagine what quota tions you mig ht need for each paragraph and how you mig ht add ÒmuscleÓto your

essay Òskeleton.Ó
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CHAPTER 5: MAINTAINING FOCUS AND
PURPOSE: THE BODY PARAGRAPHS
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Learn to dr aft bod y paragraphs that f ocus on specif ic poin t wi thin our thr ee-stor ey thesis and main tain a

balance between claim, evidence, and w arr ant.

¥ Craft a topic sen tence for each paragraph based on the te xtual e videnc e in our thesis.

¥ Create par agraphs that both say something new and build upon the poin ts made in pr evious paragraphs.

¥ Create meaning ful tr ansitions be tween paragraphs.
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Writing the Essay

Now you have arriv ed, f inall y and purposefull y, to the wri ting of your interpr etiv e, analytic al essay. You have read the

article you are analyzing several times, you have gather ed inf orma tion that you have decided is inter esting and relevant,

you have analyzed the article Õs many aspects, you have crafted a thesis that encapsulates your interpr etiv e claim and

analytic al purpose, and y ou have plot ted your poten tial c ourse in y our essay outline .

The actual wri ting of the essay is challeng ing, but it is a task that has been made a li t tle easier by your thor ough analysis

and preparation. The wri ting should still be a li ttle difficul t , however, as you must continue to question and interpr et,

even as you draft and revise the essay. It would be a mistak e at this poin t to think the analytic al process is over and you

need now just plug your observations into your outline d paragraph struc tur e. Your essay is still very much a living and

evolving thing and you must remain activ e and engaged as you create your f inal produc t. Keeping in mind your goal to

be an activ e analyst rather than a passive condui t, it is impor tant to comple te this checklist before you begin wri ting to

make sure you have equippe d yourself wi th the tools y ou need to c omple te this task:

Taking Measure

Take a survey of your imme diate area as you pr epare to wri te your essay, then answ er the f ollo wing questions:

Do you have a hard copy of your thr ee-stor ey thesis at hand?

Y/N

Do you have a hard copy of your outline r eady for easy access and alteration ?

Y/N

Do you have a hard copy of the article you are analyzing, comple te wi th your annota tions and marginal

commen ts?

Y/N

Do you still ha ve hard copies of the lists y ou compile d during y our ini tial and subse quent analyses of the ar ticle ?

Y/N

Do you have a mor e refined list in hard copy of what you believe to be the most impor tant and inter esting

momen ts fr om the te xt?

Y/N

If you replied ÒNoÓto any of these questions, you are not prepared to begin wri ting your essay. Just because you have

done all this work does not mean the sentenc es will now just f low fr om your brain onto the page. It is impor tant that you

have your accumula ted claims and observations at hand as you work thr ough the final stages of producing your essay. At

many times during this process you will f ind yourself returning to the notes and lists and claims you have made. You may

even find yourself questioning your earlier work, adding to it, or revising it. This is f ine. Bet ter to be questioning what you

have wri t ten than to disengage y our br ain and star t simpl y plot ting poin ts on the page.

The thesis you produc ed thr ough your work in the previous chapters is still in many ways a wor king thesis that will be

fur ther complic ated as you bring it mor e closely into contact wi th textual evidenc e. For this reason, it is vital that you do
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not yet place your thesis into your essay. Bet ter to have it exist for now on a piece of paper separate fr om your essay so

you can ref lect upon it as you wri te your body paragraphs. Thr ough this repeated obvious contact between your thesis

and the te xtual e videnc e, you will be able to pr oduc e topic sen tences for each of your bod y paragraphs.

As for the annota ted version of the orig inal article and your lists of observations, these never lose their crucial

impor tanc e to your wri ting process. Remember , you compile d mor e inf orma tion than you would be able to include in

your essay. Now you can select fr om your best ideas rather than strugg le to f ind poin ts and evidenc e as you wri te. The

outline you have planned is an impor tant tool, but you may need to alter your roadmap as you wri te your essay. You may

even need to select dif ferent evidenc e fr om what you had planned on using. So, keep all your annota tions, lists and notes

handy. You don Õt want to lose cr eativ e momen tum while se arching f or ne w material.

If you can now answer ÒYesÓ to each of the questions in the che cklist abo ve, you are ready to beg in wri ting.

From Pixabay.
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Big Beefy Building Blocks: Filling Those Body
Paragraphs

LetÕs first w atch Video 5.1 on wha t body par agraphs are supposed to do.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=486

Returning to the metaphor of the thr ee-stor ey thesis , your body paragraphs are the steps you use to take your reader

fr om the claim you make in your intr oduc tion (the first stor ey), thr ough your focused analysis of textual specif ics (the

second stor ey), and into your perceived impor tanc e of your reading which you aim to culmina te in your conclusion (the

thir d stor ey). As such, your body paragraphs need to lead your audienc e thr ough your reading of the article in a way that

deline ates clearly the validi ty of your claims and the logic of your conclusion. This is wher e our evolving thesis and the

outline w e created in Chapter 4 ar e so impor tant.

For the purposes of demonstr ation, we will be using the thesis and outline we developed for our analysis of Charles

JusticeÕs ÒThe Ultima te Communic ations App.ÓYour task in this chapter will be to develop and use a thesis and outline for

an analysis of Michael WelshÕs ÒKidsAround the Wor ld Just Want to Hang Out.ÓPay at ten tion to how we create our essay,

then develop your own body paragraphs for your analysis of WelshÕs article which you will bring to class. You should also

be developing your thesis and outline for your mid term essay so you will be ready to workshop elements of your essay in

class.

In developing our f irst and second stor eysÑour focus and claimÑfor our thesis on ÒThe Ultima te Communic ations App,Ó
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we built a purposeful analytic al statemen t around the textual element we perceived to be the most impor tant, namely,

JusticeÕs contr ast of Òcooper ation Óand Òconf lic tÓin conjunc tion wi th repeti tions of Òcommon.ÓThis contr ast demonstr ates

that while language is the tool we often use to expr ess our dif ferences and dissatisfac tion, it is also the manif estation of

a common desir e to share and connect. Here is our thr ee-stor ey thesis wi th our f irst stor ey italicized and our second

stor ey bolded:

Example

Speaking to an audience of fir st year univer sity students in Canada, Charles Justice in ÒThe Ultimate

Communications AppÓutilizes the contr ast of Òcooperation Óand ÒconflictÓin combination with the repetition of the

wor d ÒcommonÓin closing his argument. Fr om this, Justice is arguing tha t while humans have become distanced

in to Òoccup ying diff erent placesÓthr ough techno logical, agricul tur al and domestica tion evolu tion, i t is the

shar ed historical fact tha t humani ty gr ew fr om the same original r oots of collecti ve languag e construction tha t

uni tes ever y modern per son to their human coun terparts around the globe. Considering Justice def ini tion of

the common as Òa level-pla ying field,ÓJustice concludes wi th a call to arms extolling humans to grasp their ethic al

responsibili ty not only to each other but to ÒshareÓin the present concerns of a globaliz ed popula tion of humans

in the en tir e ÒEarthÕs biospher e.Ó
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Keep Your Thesis Close

It is impor tant to have a hardcopy of your thesis hand y so that you can always remind yourself of your claim as you

determine the purpose and struc tur e of your body paragraphs. As you imagine what your f irst body paragraph will look

like, it is w or th r emembering one o f the c entr al notions w e discussed in Chapter 2.

Example

You should look to begin your analysis wi th an examination of what you believe to be the most impor tant and

revealing piece (or pieces) of evidenc e. Was ther e a momen t in the text or a key repeti tion or consisten t contr ast

that conf irme d for you what this text was really about? Begin wi th that. Using that str ong base you can move to

your second and thir d str ongest pieces of evidenc e. Continue wi th all your evidenc e, building your analysis until

you reach your f inal poin ts which should examine the less-than-ob vious suppor tiv e aspects of the text. A close

reading doesnÕtjust rely on one or two obvious statemen ts that prove you are Òrig ht.ÓImagine that you are luring

your reader into your understanding of the text: ÒDoyou agree wi th my reading of the first piece of evidenc e? The

second? The thir d? Well, then perhaps you would like to consider what I have to say about this par t of the text

that you may be surprise d to f ind in this ar gument.Ó

We have iden tif ied as centr al to JusticeÕs argument his examination of language as a human invention that driv es debates

and divisions but is mor e impor tantl y developed out of a desir e to connect. Our f irst body paragraphs will analyze aspects

of the text that establish this Òcommon Ótendenc y to connect. This is the approach we have sketche d in our essay outline .

Example

Paragraph 1 (Fir st Stor ey): Quote and unpack the c ontr ast of Òcooper ation Ó and Òconf lic t.Ó

Paragraph 2 (Fir st Stor ey): Quote and unpack the r epeti tion o f the w ord Òcommon.Ó

Paragraph 3 (Second Stor ey): Overlap the contr ast of Òcooper ation Óand Òconf lic tÓwi th the repeti tion of the word

Òcommon Óby answering what the two pieces of evidenc e have to do wi th each other? How are they similar?

Contr asting ?

Paragraph 4 (Second Stor ey): Explain how those two pieces of evidenc e lead to JusticeÕs argument that Òhumans

have become distanc ed into Òoccupying dif ferent placesÓthr ough technolog ical, agricultur al and domestic ation

evolution. Ó

Paragraph 5 (Second Stor ey): Explain how those evolutions are offset by the fact that Òit is the shared historic al

fact that humani ty grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every

modern person to their human c ounterpar ts around the g lobe.Ó
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Keeping your outline and thr ee-stor ey thesis always in view, work thr ough your lists and annota tions to f ind the specif ic

textual elemen ts you will use in e ach of your purposeful, anal ytic al paragraphs.

Watch Video 5.2 to see how we create the first f ive paragraphs of our analytic al essay on JusticeÕs ÒThe Ultima te

Communic ation App Ó.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=492
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Body Paragraphs

So, your essay-in-pr ogress curr entl y has five full body paragraphs. Remember , you do not want to include your thesis in

the essay proper just yet. Bet ter to keep the thesis and the body paragraphs separate for easy reference and comparison.

Remember that your thesis is still evolving and may change slightl y as the wri ting of body paragraphs forces you to

confr ont specif ic aspects of the text under analysis. HereÕs how the essay looks so far (wi th some explanator y notes

detailing ho w we arriv ed at each paragraph):

Body Paragraph I

Example

In his coy opening paragraphs, Justice describes the many uses of language as if they are featur es of a Ònew

communic ations appÓhe Òjust invented.ÓJustice notes how language use Òfacilitates an expanding network of

peopleÓand Òopens up incr edible possibili ties for creativi ty and cooper ation.ÓSuch clever itemiza tion of languageÕs

many featur es enables Justice to establish language as a tool that has at its root the human desir e to connect and

work together . Thoug h centuries of migr ation and conf lic t may have turne d the wor ld into a ÒTower of BabelÓ

in which popula tions are divide d by dif ferent languages, Òall of us living today have a common histor yÓin which

language was developed f irst and f oremost to cr eate communi ty.

Please note: As we note d in our essa y outline, a good en tr y poin t in to our anal ysis of JusticeÕs article is to

quote and unpack the contr ast of Òcooperation Ó and Òconflict.ÓReturning to our notes and our annota ted

version o f JusticeÕs essay, we see how language is describe d as a point o f conf lic t, a ÒTower of Babel,Ó but also,

conversely, as a tool tha t undeniabl y Òfacilitates an expanding ne twork of peopleÓ and encour ages Òcreativi ty

and cooper ation.Ó Looking toward the explic ation in our se cond par agraph of JusticeÕs repeti tion o f

Òcommons,Ó we end this f irst bod y paragraph wi th a tr ansitional c ommen t on Òcommuni ty.Ó
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Body Paragraphs

Body Paragraph 2

Example

Justice str esses that such a created communi ty is often def ined by Òa commons,Ówhich he def ines thusl y: ÒA

commons is a level-pla ying field. Everybody gets to breathe air, and we have that in common wi th most other

species.ÓHe establishes language as one of the first such commons, Òavailable to everyone fr eeÓand a Òcommon

way for us to share inf orma tion and create enduring knowledge.ÓThus, whether it is being used to foster

cooper ation or perpe tuate conf lic t, language has always been a commons accessible to all members who wish to

contribute me aning full y to their c ommuni ty.

Please note: To establish fur ther our par ticular r eading o f JusticeÕs article, w e now must no w quote and

unpack the r epetition of the wor d ÒcommonÓand demonstr ate ho w this r epeti tion is c onnected inextric ably

wi th Justic eÕs contr ast of Òcooper ation Ó and Òconf lic t.Ó Looking at our annota ted version o f the te xt, w e see

that the w ord Òcommon Ó or ÒcommonsÓ is used 18 times by Justice. Referring to our lists, w e see we have

liste d ÒcommonsÓ as a ÒNew WordÓ; we have paired it wi th Òcooper ation Ó in our lists of ÒSimilar W ordsÓ; and

we have contr asted it wi th Òpriv ate spaceÓ in our ÒContr asts.Ó We can see thr ough these r epeti tions tha t

explaining the impor tanc e of Òa commonsÓ and then establishing language as one o f the f irst e xamples of Òa

commonsÓ is a driving force in JusticeÕs argument.
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Body Paragraphs

Body Paragraph 3

Example

Justice def ines language as Òa method of communic ation that is available to vir tuall y all humans to useÓ;a

Òcommon proper ty, available to everyone fr ee.ÓJustice ther eby establishes language as a common human rig ht

and desir eÑan inher ent need that is obvious even in the simple naming and describing of a Òproto-language Ólike

ÒMe Tarzan, you JaneÓ:ÒOnce you begin to share inf orma tion, you are creating a common space of understanding

amongst you and your fellow speakers.ÓEven if that common space is used to expr ess dif ferenceÑTarzan is not

JaneÑit is still a vital tool that ensures even those who do not share opinions, backgr ounds, or iden ti ties can still

share ideas.

Please note: Now we have begun the anal ysis of the e videnc e upon which w e developed the second stor ey of

our thr ee-stor ey thesis. Essentiall y, we will be justif ying and enac ting our claim her e, analyzing evidenc e to

demonstr ate ho w Justice is doing wha t w e claim he is doing. I n our outline w e established our goal in this

paragraph to overlap the contr ast of Òcooperation Ó and ÒconflictÓ with the r epetition of the wor d ÒcommonÓ by

answering what the two pieces of evidence have to do with each other . We have prepared for this par agraph

rather nic ely wi th the c oncluding sen tenc e in Paragraph 2 that f irst mak es this connection. N ow we can

review our c ollected inf orma tion f or mor e evidenc e to analyze in this par agraph.
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Body Paragraphs

Body Paragraph 4

Example

Justice notes that sometimes such dif ferences, even when expr essed, still lead to divisions that may seem

insurmoun table. ÒWe parcel up land into proper ties,ÓJustice wri tes, marking our divisions fr om one another .

In mor e extr eme cases, we are Òseparated permanen tl y by moun tains or water barriersÓ which seem to end

def ini tiv ely any sense or hope of uni ty: Òbecause of our success in outgr owing our orig inal envir onmen t, we

ceased to have a common place and iden ti ty.ÓThis insurmoun table division seems an unavoidable result of human

evolution and prosperi ty, Justice claimsÑas the earliest groups of humans thriv ed in their shared landscape,

Òeventuall y, as popula tions grew over generations, a new band would spli t off.ÓSuch spli ts would driv e groups of

humans fur ther afield fr om one another , resulting in a mutual forget ting of their Òcommon place and iden ti tyÓand

likely the Òevolution o f dif ferent languages.Ó

Please note: You can see we have moved full y in to our anal ysis of what this essay is really about and our

argument about wha t is really at stak e here. This paragraph is dedicated entir ely to anal yzing inf orma tion

that bolsters our claim tha t one o f JusticeÕs driving motiv es is examining ho w humans have become distanced

into Òoccupying diff erent placesÓ through technological, agricultur al and domestication evolution. It is vi tal her e

that w e do not just sta te evidenc e from the essay, but tha t w e connect all ci ted material dir ectl y to our

interpr etiv e claim. You should also note ho w the notion o f bridg ing the distanc e between dif ferent gr oups of

people is carrie d fr om the last sen tenc e in Paragraph 3 to the f irst sen tenc e in Paragraph 4.
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Body Paragraphs

Body Paragraph 5

Example

Yet, Justice claims, even as humans mark their proper ty or separate themsel ves by moun tains and water , it seems

inher ent in the human creation of place that Òmuch land is held in common in the form of parks, tr ackless

wilderness, public rig hts of way and public spaces.ÓJustice utiliz es much natur al imager y when def ining Òa

commonsÓlike language: ÒThe sunlig ht that falls to Earth is common to all, plants and animals on land, f ish and

the whales in the sea.ÓFurther , Justice asserts that Òhere in the rain forests of the Pacif ic Nor th west, fr esh water

is a common resource,Óimpl ying, even as he invokes the human naming of a region, that this does not override

the de eper human tendenc y to shar e resources and foster a space that is mutuall y benef icial.

Please note: We have established as one of JusticeÕs driving motiv es his desire to inspir e his readers to

rethink dif ferences that may seemunavoidable, unbridge able, and in fac t f oster ed by seeming ly natur al

human evolution. W e now explain how those evolutions ar e offset by the fact that it is the shar ed historical f act

that humanity gr ew fr om the same original r oots of collective language construction that unites ever y modern

person to their human counterparts ar ound the globe.Justice employs a lot o f natur al imager y to r atif y his

interpr etation o f Òa commonsÓ like language being connected to and r epresentativ e of a natur al human desir e

to shar e.
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From Pixabay.

ItÕs More Than Cut and Paste: The Parts of a
Paragraph

Now that we have provided you wi th some examples of the sorts of paragraphs you can expect to f ind in an analytic al

essay, it is a good time to pause and ref lect on the componen ts of a successful body paragraph. You crafted an outline

that evolved fr om the focus and claim of your thesis and in that outline you decided what you wanted each paragraph to

do. As you can see, ther e is mor e to construc ting a paragraph than restating your thesis and citing fr om the text. While

your purpose will always guide the shape of your essay and your actual wri ting may alter the planned outline slightl y,

it is impor tant to remember that ther e is a struc tur e here. Each paragraph should contain a struc tur ed argument that

positions i t as a suppor ted, suppor tiv e, and connected piece of your o verall argument

While each paragraph will look a li t tle dif ferent and deal wi th a new aspect of the text,
ther e are some elements that a paragraph must contain if it is to be a contributing par t of
a cohesive argument.

Example

Claim + Evidence + W arr ant

When it comes to body paragraphs, especiall y body paragraphs in essays for intr oduc tor y college and univ ersi ty courses,

we recommend using an abridge d version of the Toulmin Method . Stephen Toulmin was an English philosopher who

created a model for the persuasive argument. For the purposes of this text, which is designed to intr oduc e scholars just

beginning their postsecondar y careers to the act of successful analytic al wri ting, we will consider a version of the Toulmin

model that consists of Claim, Evidence, and Warr ant. Each paragraph must contain an interpr etiv e claim deriv ed fr om

the orig inal claim expr essed in your thesis statemen t. A claim is a statemen t you want your reader to accept or at least

consider . To facili tate this acceptanc e you must provide textual suppor t or evidence. This evidenc e will serve as a ground

or basis for your claim. In a close reading such as the ones we have been conduc ting thus far, the evidence is something

117| ItÕs More Than Cut and Paste: The Parts of a Paragraph



that is undeniabl y in the text you are analyzing. The warr ant is an explanation of how the evidenc e suppor ts the claim.

The warr ant may be a simplistic demonstr ation or it may be a larger argument, but it always proves the validi ty and wor th

of the claim as a way of reading the evidenc e. The warr ant is a combina tion and inter action of the claim and the evidenc e

that produc es your interpr etation of the text. EvidenceÑwhether it is in the form of a cited passageor a paraphraseÑmust

be irr efutabl y fr om the text you are analyzing . A warr ant , however, is mor e contr oversialÑi t is something that is not

undeniabl y in the text, but is rather a statemen t and a demonstr ation of what you think a text is doing. It is a dir ectiv e for

how you want your r eaders to c onsider the orig inal te xt.
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Claim, Evidence and Warrant

Body paragraphs will often begin wi th a claim , then cite some evidence , then

develop the warr ant by reading the evidenc e thr ough the claim; however, you should

not regard these thr ee elements as immo vable par ts of a rig id formula of 1+1+1=3.Claim,

evidenc e and warr ant should work together mor e organically than that. You will rarely

make a claim wi thout connecting it imme diatel y to evidenc e. Nor will you simpl y cite

evidenc e wi thout reading it thr ough the lens of your claim. Bet ter to keep an eye to

your thesis and outline and make sure you are always reading the text the way you

want your audienc e to consider it. To understand exactl y how this works, letÕs compar e

our intende d purpose for Paragraph 1 as detaile d in our outline wi th the actual

Paragraph 1as it appears in our essay. In the final version of Paragraph 1,the evidenc e is

bold and the claim is in italics .

Paragraph 1 (Fir st Stor ey): quote and unpack the contr ast of Òcooper ation Óand

Òconf lic tÓ

Example

Body Paragraph 1:

In his coy opening paragraphs, Justice describes the many uses of languag e as if the y are featur es of a Ònew

comm unica tions appÓhe Òjust in vented.ÓJustice notes how languag e use Òfacilitates an expanding netw or k

of peopleÓand Òopens up incr edible possibili ties for cr eati vi ty and cooper ation. ÓSuch clever itemization of

languageÕs many featur es enables Justice to establish effectively language as a human tool that has at its root the

human desire to connect and wor k together. Thoug h centuries of migr ation and conf lic t may have turne d the wor ld

into a ÒTower of BabelÓin which popula tions are di vided by diff erent languag es, Òallof us li ving toda y have a

common histor yÓin which language w as developed f irst and f oremost to cr eate communi ty.

The whole paragraph works toward our analysis that Justice is really wri ting about how language, so often used as a

demonstr ation of what divides us, is really symbolic of our common desir e to work together , and how if used proper ly, it

can overcome any dif ference or distanc e. The whole paragraph is essentiall y the warr ant , punc tuated by the tr ansitional

last line that claims Justice believes Òlanguagewas developed first and foremost to create communi ty.ÓOur choic e of what

evidenc e we use is not arbi tr ary and indic ates our intende d reading of this text. Our description of JusticeÕs wri ting as

ÒcoyÓand ÒcleverÓpersuades our reader toward our interpr etation of the textÑan assertion that what is undeniabl y in the

text is doing wha t w e in fac t claim i t is doing.
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Topic Sentences and Transitions

In the end, you want your body paragraphs to build (like blocks) to your conclusion. Transitions are the glue that hold

these blocks together . You should work on building topic sentenc es that both develop and suppor t the thesis in a logical

manner . Avoid such easy, empt y tr ansitions as Òfirstl y,ÓÒsecondl yÓand Òfinall y.ÓYour reader should be able to understand

they have been moved fr om one aspect of your argument to another wi thout a tell-tale Òsecondl yÓinf orming them that

the first poin t is over and the second poin t is about to begin. Again, this is wher e keeping a close eye to your thesis and

your outline is so impor tant. If you know wher e the essay is going, you can tr ansfer your readers smoothl y fr om the

analysis of one aspect of the text to the next wi th meaning ful connections and statemen ts rather than empt y tr ansitional

phr ases.Witness the tr ansition fr om the final sentenc e in Paragraph 2 into the first sentenc e and then the topic sentence

of Paragraph 3.

Example

Thus, whether it is being used to foster cooper ation or perpe tuate conf lic t, language has always been a commons

accessible to all members who wish to c ontribute me aning full y to their c ommuni ty.

Justice def ines language as ÒA method of communic ation that is available to vir tuall y all humans to use;Óa

Òcommon proper ty, available to everyone fr ee.ÓJustice ther eby establishes languag e as a common human rig ht

and desir eÑan inher ent need tha t is obvious even in the sim ple naming and describing of a Òproto-languag eÓ

lik e ÒMe Tarzan, you JaneÉÓ

The bolded sentenc e above is the topic sentence of Paragraph 3Ñit is what we want this paragraph to do. The final

sentenc e of the previous paragraph and the opening sentenc e of the curr ent paragraph work well to demonstr ate that

language, whether it is used to argue or agree, is a ÒcommonsÓdesir ed by and available to everyone. Such a connected

argument solidif ies our claim that Justice is establishing language as the tool that facili tates arguments but produc es

understanding and c ommuni ty thr ough these ar guments.
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Incorporating Cited Passages into Your Own Writing

We will talk mor e about citation in research papers in Chapter 13. For now, when dealing wi th a close reading of one

article, k eep in mind a f ew cardinal rules.

Do not let ci ted passages stand alone as sen tences!

Remember that you are presenting your reading of this text, so it is not enough to simpl y let a cited passage speak for

itself. You need to be selectiv e in the passages you choose. Larger quotes usually do not work in shor t paper. You must

always be inter acting wi th the text and demonstr ating how the author continues to deliver the message you iden tif y as

centr al, as we do in this e xcerpt fr om Paragraph 5.

Example

Justice utiliz es much natur al imager y when def ining Òa commonsÓlike language: ÒThe sunlig ht that falls to earth

is common to all, plants and animals on land, f ish and the whales in the sea.ÓFurther , Justice asserts that ÒHere

in the rain forests of the Pacif ic Nor th west, fr esh water is a common resource,Óimpl ying even has he invokes the

human naming of a region, that this does not override the deeper human tendenc y to share resources and foster

a space that is mutuall y benef icial.

Another reader may read JusticeÕs text and NOT see what we see. It is ther efore impor tant that we not simpl y cite wi thout

analyzing. We must show how the text is doing what we claim it is doing, ther efore it is vital that we couch cited passages

within our declarativ e sentenc es. While paraphrasing is sometimes useful, it is best to cite and analyze in essays such

as this one so that we do not make claims about the text that cannot be suppor ted wi th evidenc e. It is impor tant to

remember tha tÉ
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The AuthorÕs Subject is Not Your Subject

In the process of analyzing an article ther e is often a tricky momen t wher e the subject of the article thr eatens to become

indistinguishable fr om the subject of the analytic al essay. Remember that the authorÕs subject is not your subject; the

authorÕs text is your subject. Main tain a cri tic al distanc e and always make it clear that these are another authorÕs claims

that you are analyzing.

Do not pr esent the au thorÕs claims as if the y ar e facts!

Make a note of the language w e use in this passage fr om Paragraph 4.

Example

Justice notes that sometimes such dif ferences, even when expr essed, still lead to divisions that may seem

insurmoun table. ÒWe parcel up land into proper ties,ÓJustice wri tes, marking our divisions fr om one another .

In mor e extr eme cases, we are Òseparated permanen tl y by moun tains or water barriersÓ which seem to end

def ini tiv ely any sense or hope of uni ty: Òbecause of our success in outgr owing our orig inal envir onmen t we

ceased to have a common place and iden ti ty.ÓThis insurmoun table division seems an unavoidable result of human

evolution and prosperi ty, Justice impliesÑas the earliest groups of humans thriv ed in their shared landscape,

Òeventuall y, as population gr ew over gener ations, a ne w band w ould spli t o ff.Ó

They may not seem like much, but phr asessuch as ÒJustice notes,ÓÒJustice wri tes,Óand ÒJustice impliesÓare pivotal par ts

of any paragraph that incorpor ates cited passages.It is impor tant to continuall y remind your reader and yourself that you

are analyzing another authorÕs argumen t and not repeating irr efutable truths. Always be examining how the authorÕs text

works, and use citations to examine specif ic aspects of the argument, not present the argument as true. Without that

angle of in vestigation, y ou will ge t caught summarizing an ar gument r ather than anal yzing i t.

Now letÕs watch how we use claim, evidenc e, and warr ant, topic sentenc es, and cited passages,to create our f inal two

body paragraphs. Watch Video 5.3 on the inner w orkings o f a body paragraph.
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A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=514
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Exit Strategy: Composing the Final Body Paragraphs

We have arriv ed at the crux of our argument, the apex of our analysis. Best now to review once again our thr ee-stor ey

thesis, paying par ticular a t ten tion to the thir d stor ey.

Example

Speaking to an audienc e of f irst year univ ersi ty studen ts in Canada, Charles Justice in ÒThe Ultima te

Communic ations AppÓutiliz es the contr ast of Òcooper ation Óand Òconf lic tÓin combina tion wi th the repeti tion

of the word Òcommon Óin closing his argument. From this, Justice is arguing that while humans have become

distanc ed into Òoccupying dif ferent placesÓthr ough technolog ical, agricultur al and domestic ation evolution, it is

the shared historic al fact that humani ty grew fr om the same orig inal roots of collectiv e language construc tion

that uni tes every modern person to their human counterpar ts around the globe. Reiter ating his defini tion of

the common as Òalevel-p laying field, ÓJustice concludes wi th a call to arms exto lling humans to gr asp their

ethical r esponsibili ty not onl y to each other but to ÒshareÓin the pr esent concerns of a globalized popula tion

of humans in the en tir e ÒEarthÕs biospher e.Ó

It is also a good idea to remind oursel ves of some of the questions we were asking when we developed this thir d stor ey in

Chapter 3.

Example

When adding a thir d stor ey to this two-stor ey thesis, you must consider the logical extensions of this argument

as they relate to the orig inal te xt as a whole. I n gener al, when developing y our thir d stor ey, you mig ht ask:

¥ Is the author o ffering a solution to a pr oblem r aised earlier in the te xt?

¥ Is the author w arning o f specif ic fur ther c onsequences that will arise fr om a pr oblem r aised earlier in the

text?

¥ What does the a uthor w ant their r eader to le ave the te xt thinking or doing ?

In the body paragraphs that f low fr om this thir d stor ey, we will reach a li t tle fur ther and make connections that solidif y

our reading of this text. We can make these leaps wi th conf idenc e having establishe d our analysis in the five body

paragraphs leading to this. As always, it is impor tant to have our outline close at hand so we can remind oursel ves of what

we need these f inal par agraphs to do.
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Example

Paragraph 6 (Thir d Stor ey): Explain what Justice means by Òa level-pla ying fieldÓ(para. 6) and how it links to

Òthe same orig inal roots of collectiv e language construc tion that uni tes every modern person to their human

counterpar ts around the g lobe.Ó

Paragraph 7 (Thir d Stor ey): Explain how this level playing field leads to Òa call to arms extolling humans to grasp

their ethic al responsibili ty not only to each other but to ÒshareÓin the present concerns of a globaliz ed popula tion

of humans in the en tir e ÒEarthÕs biospher e.Ó

Our f inal sentenc e in Paragraph 5 facili tates nicely a tr ansition into the claims we want to make in our f inal body

paragraphs about Justic eÕs identif ication o f language as Òa commonsÓ and a Òlevel-pla ying f ield:Ó

Example

Further , Justice asserts that ÒHere in the rain forests of the Pacif ic Nor th west, fr esh water is a common resource,Ó

impl ying even has he invokes the human naming of a region, that this does not override the deeper human

tendenc y to shar e resources and foster a space that is mutuall y benef icial.

Keeping that tr ansition in mind, here are the two paragraphs in which we str engthen and finaliz e our claim about why

Justice was motiv ated to wri te his essay. They mark the logical extension fr om our granular analysis of the text to our

claim about the te xtÕs purpose:

Example

Body Paragraph 6:

This mutuall y benef icial space is a wor ldwide commons manif ested and made accessible by language. Despite the

fact that Òinoutgr owing our orig inal envir onmen t we ceased to have a common place and iden ti tyÓand despite

this ini tial Òoutgr owingÓproducing varied groups wi th diverse languages and varying levels of prosperi ty, Justice

still believes that language, the one commons that is accessible to all, can be the Òlevel-pla ying fieldÓupon which

all groups can inter act and share. Like most successful technolog ical inno vations, this Ònew communic ations

appÓis intui tiv e and accessible, addresses a common need, and possesses the abili ty to perf orm tasks thoug ht

previousl y to be impossible.

Body Paragraph 7:

JusticeÕs clever analogy of language as a Ònew communic ations appÓencour ages his readers to consider language
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in a new way. He want his readers to shir k off the notions of defeatism and division that often accompany

discussions of language and recogniz e it inste ad as a ÒfreeÓapplic ation that is link ed ineluc tabl y wi th the very

Òhumanity and human orig insÓwe have Òincommon wi th everyone else alive today.ÓViewed in this way, the many

languages across the globe present a challenge, but they do not simpl y create a frustr ated and disconnected

ÒTower of Babel.ÓInstead, they represent a gigantic Òlevel-pla ying fieldÓthat spans the entir e commons that is the

ÒEarthÕs biospher e.Ó
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What Now?

We have moved successfully fr om our essay outline to the body of our essay. Now it is time to review what we have

wri t ten thus far, account for any anomalies or missing inf orma tion, create our conclusionÑ which is so much mor e than a

simple summar y of what w e have already wri t tenÑand f inall y add our in tr oduc tion to our essa y.

From Pixabay.
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CHAPTER 6: ONE LAST TIME BEFORE YOU GO:
THE CONCLUSION AND FINAL REVIEW
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Review our essay-in-pr ogress and create a conclusion tha t is not a r epeti tion o f what w e have wri t ten but

rather a f inal claim about the purpose o f the en tir e text in the lig ht o f what the f ocused reading has

revealed.

¥ Review our en tir e essayÑthesis and bod y paragraphsÑand edit f or clari ty and consistenc y.

¥ Demonstr ate ho w a conclusion is not the end o f analysis but r ather an in vitation to r eaders to engage in

conversation.

¥ Demonstr ate the ne ed to say something new in the c onclusion so tha t every aspect o f the essay remains

relevant to the un veiling o f the anal yzed article Õs purpose.

¥ Ensure that ther e is a logical progression fr om our ini tial claim thr ough the bod y paragraphs, and into the

culmina tion o f the ar gument in the c onclusion.

We have decided to dedicate an entir e chapter to wri ting conclusions because, in our experienc e, the conclusion is the

most misunderstood of all the componen ts of the analytic al essay. Most studen ts seem to understand that a claim needs

to be made in the in tr oduction and that evidenc e needs to be analyzed in the body par agraphs. But these same studen ts

often share the widel y held misconception that a conclusion exists simpl y to repeat the poin ts already made in the essay.

We think the pervasiveness and persistenc e of this notion has a lot to do wi th the fi ve-par agraph essay form that is

taught in elemen tar y, junior hig h, and hig h school.
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You Cannot Live on Hamburger Alone: Moving
Beyond the Five-Paragraph Essay Form

The major limi tation the five-par agraph essay forma t is that it puts form before conten t. That presupposi tion creates

problems at the univ ersi ty level: the limi ting of ideas, the illusion of purposeful struc tur e, and general repeti tiv eness. You

may know this form it by its other name: the hambur ger model. A quick examination of a ÒhamburgerÓoutline for an

essay on Charles JusticeÕs ÒThe Ultima te Communic ations App,Ówill reveal many of the limi tations inher ent in the five-

paragraph essay, especiall y as it r elates to the c onclusion:

From Pixabay.
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Top Bun

Introduction as Top Bun

The main purpose of a f ive-par agraph essay is to prove that its wri ter has read the text under analysis. No position of

inquir y needs to be taken, no contr oversial way of reading the text needs to be proposed. Like the sesame seed-adorne d

top bun of a hambur ger, the intr oduc tion is the showiest element, covering everything that will be discussed in the

remaining essay:

Example

In ÒThe Ultima te Communic ations App,ÓCharles Justice wri tes about the impor tanc e of language. He compar es

it to a Òcommunic ations app,Óhe def ines it as ÒA common way for us to share inf orma tion and create enduring

knowledge,Ó and he compar es dif ferent languages to the ÒTower of Babel.Ó

While the author appears to be poin ting at some of the mor e impor tant momen ts fr om JusticeÕs article, this intr oduc tion

promises to do li t tle beyond that poin ting. These elements are in the text and they are par t of JusticeÕs discussion on

language, but it looks as if li t tle will be done by way of investigating how or why Justice or the author of this proposed

analysis discuss these par ticular aspe cts.
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Meat Patties

The struc tur e of the five-par agraph essay also calls for just thr ee body paragraphs, which means the intr oduc tion

usually includes thr ee main poin ts. This is a serious limi tation of the hambur ger model: Why are ther e only thr ee poin ts?

Must an analytic al wri ter have always and only thr ee poin ts to discuss on any given topic? What if the author feels only

two poin ts are wor th discussing ? What if the author believes four poin ts are needed for a meaning ful analysis? Using

this approach, the wri ter becomes tr apped by the form and either inf lates or ignor es ideas to f it into a rig id struc tur e of

disconnected, observational par agraphs:

Example

Body Paragraphs as Meat Patties

Thr ee separate poin ts tha t stack one on top o f the other , but do not c onnect:

1. Body Paragraph One on language as a Òcommunic ations app Ó

2. Body Paragraph Tw o on language as Òa common w ayÓ

3. Body Paragraph Thr ee on language as a ÒTower of BabelÓ

This is the most misleading aspect of the five-par agraph essay: the illusor y notion that inser ting data into the awaiting

slots can create analysis. But the hambur ger approach makes filling these spaces the end and only goal. When wri ting a

five-par agraph essay, success is achieved not by connecting oneÕs reading of specif ic aspects of a text but by f inding thr ee

things to f ill the space between the top and bot tom buns. Without the evolution of an actual analysis, ther e is li t tle for

the c onclusion to do but r epeat wha t has been wri t ten.
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Bottom Bun

Conclusion as Bottom Bun

It is safe to say that nobod y gets par ticular ly excited about the bot tom bun of a hambur ger. It is a lesser version of the

decorativ e top bun, does not add anything in the way of f lavour , and func tions only to give form to the bur ger. If you

ordered a bur ger at a restaurant and received one wi th two bot tom buns you would return it and demand a top bun,

would you not? The bot tom bun is unr emarkable and unwanted. It needs to be ther e but it needs to do li t tle beyond take

its place.

When wri ting a five-par agraph essay, studen ts use the conclusion as li t tle mor e than the bot tom of their essayÑa

paragraph that simpl y marks the end of the essay. If you are familiar wi th the five-par agraph essay, you will most likely

be familiar wi th this scenario: after f inishing the thir d body paragraph we go back to the intr oduc tion and copy or

paraphrase the entir e thing into our conclusion and add empt y tr ansitional phr ases such as ÒTo summariz eÉ,Óor ÒIn

conclusionÉ, Óor, most egregious, ÒAs I wr ote in my intr oduc tionÉ. ÓThe progress thr ough the essay has changed nothing

and the conclusion, rather than providing a space for ref lection or f inal judgemen t, does nothing but reiter ate the vague

claim made in the intr oduc tion and repeated thr ough the body paragraphs. So is the purpose and the oppor tuni ty of the

conclusion in anal ytic al wri ting in anal ytic al wri ting o ften misse d and misin terpr eted.

Now watch Video 6.1 on wha t conclusions c an and should do.
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A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=531

Bottom Bun | 136



Writing Your Conclusion

The common belief that goldf ish have thr ee-second memories is most likely a myth, but the metaphor still works for

describing the problematic repeti tion inher ent in the five-par agraph essay. It is highly unlik ely you will be wri ting for

goldf ish at any poin t in your scholar ly career, and it is equally unlik ely that readers of your work will possess thr ee-

second memories. Y our r eaders do not ne ed to be r eminde d repeatedly of your essayÕs focus and purpose.

The audienc e of your mid term essay, similar to the audienc e of our analysis of ÒThe Ultima te Communic ations App,Ó

will certainl y not need to be reminde d of your thesis in your conclusionÑthe y will not have forgot ten it since reading your

intr oduc tion. This type of essay simpl y isnÕtlong enough for the focused reader to forget its purpose. Nor do you have

the space in a shor t essay such as this one to repeat your thesis at the expense of examining dif ferent aspects of the text

under analysis. Rather than tr eating your conclusion as if it is a return to your thesis, consider it as a final questioning

and pr esentation o f your thesis fr om the ne w posi tion y ou have arriv ed at thr ough your anal ysis.

Your thesis iden tif ied a focus (f irst stor ey) and built an interpr etiv e claim (second stor ey) around that focus wi th an eye

to making a final claim about what text is really doing. In your conclusion, you have arriv ed at the poin t wher e you can

conf iden tl y make your f inal claim about the entir e text. Essentiall y, your conclusion should justif y your par ticular reading

and make a final declaration on the benef it and consequence of discussing the text in the way you have. Remember that

you are inviting others to discuss and debate this text wi th you, so your conclusion is not intende d to shut down all futur e

conversation on the essay, nor is it a f inal proclamation of your reading as the Òrig htÓand ÒonlyÓreading of the text. While

you do not want to end your essay wi th an arms-in-the-air disavowal of everything you have done or a pleading ÒWhat do

you think?Óto your readers, you do want your readers to consider the implic ations of your reading of this text upon their

understanding of it. You want your readers to recogniz e your interpr etation as a valuable contribution to the ongoing

scholar ly conversation.

In many ways, your conclusion is your own assessment of the wri ting you have comple ted to this poin t. You cannot

wri te a conclusion wi thout f irst reassessing your essay as it now stands. For the purposes of demonstr ation, letÕs review

our analytic al essay-in-pr ogress on JusticeÕs ÒThe Ultima te Communic ations AppÓand determine exactl y what we have

lef t to say.
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Three-Storey Thesis: Introduction

Speaking to an audienc e of f irst-y ear univ ersi ty studen ts in Canada, Charles Justice in ÒThe Ultima te Communic ations

AppÓutiliz es the contr ast of Òcooper ation Óand Òconf lic tÓin combina tion wi th the repeti tion of the word Òcommon Óin

closing his argument. From this, Justice is arguing that while humans have become distanc ed into Òoccupying dif ferent

placesÓthr ough technolog ical, agricultur al and domestic ation evolution, it is the shared historic al fact that humani ty

grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern person to their human

counterpar ts around the globe. Reiter ating his def ini tion of the common as Òa level-pla ying field,ÓJustice concludes wi th

a call to arms extolling humans to grasp their ethic al responsibili ty not only to each other but to ÒshareÓin the present

concerns of a globaliz ed popula tion o f humans in the en tir e ÒEarthÕs biospher e.Ó
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Body Paragraphs

In his coy opening paragraphs, Justice describes the many uses of language as if they are featur es of a Ònew

communic ations appÓhe Òjust invented.ÓJustice notes how language use Òfacilitates an expanding network of peopleÓ

and Òopens up incr edible possibili ties for creativi ty and cooper ation.ÓSuch clever itemiza tion of languageÕs many featur es

enables Justice to establish effectiv ely language as a human tool that has at its root the human desir e to connect and

work together . Thoug h centuries of migr ation and conf lic t may have turne d the wor ld into a ÒTower of BabelÓin which

popula tions are divide d by dif ferent languages, Òall of us living today have a common histor yÓin which language was

developed f irst and f oremost to cr eate communi ty.

Justice str essesthat such a created communi ty is often def ined by Òa commons,Ówhich he def ines thusl y: ÒA commons is

a level-pla ying field. Everybody gets to breathe air, and we have that in common wi th most other species.ÓHe establishes

language as one of the first such commons, Òavailable to everyone fr eeÓand a Òcommon way for us to share inf orma tion

and create enduring knowledge.ÓThus, whether it is being used to foster cooper ation or perpe tuate conf lic t, language

has always been a commons ac cessible to all members who wish to c ontribute me aning full y to their c ommuni ty.

Justice def ines language as ÒA method of communic ation that is available to vir tuall y all humans to use;Óa Òcommon

proper ty, available to everyone fr ee.ÓJustice ther eby establishes language as a common human rig ht and desir eÑan

inher ent need that is obvious even in the simple naming and describing of a Òproto-language Ólike ÒMe Tarzan, you JaneÓ:

ÒOnce you begin to share inf orma tion you are creating a common space of understanding amongst you and your fellow

speakers.ÓEven if that common space is used to expr ess dif ferenceÑTarzan is not JaneÑit is still a vital tool that can ensure

that even those who do not shar e opinions, backgr ounds, or iden ti ties can still shar e ideas.

Justice notes that sometimes such dif ferences, even when expr essed, still lead to divisions that may seem

insurmoun table. ÒWe parcel up land into proper ties,ÓJustice wri tes, marking our divisions fr om one another . In mor e

extr eme cases,we are Òseparated permanen tl y by moun tains or water barriersÓwhich seem to end def ini tiv ely any sense

or hope of uni ty: Òbecause of our success in outgr owing our orig inal envir onmen t we ceased to have a common place and

iden ti ty.ÓThis insurmoun table division seems an unavoidable result of human evolution and prosperi ty, Justice impliesÑas

the earliest groups of humans thriv ed in their shared landscape, Òeventuall y, as popula tion grew over generations, a new

band would spli t off.ÓSuch spli ts would driv e groups of humans fur ther afield fr om one another , resulting in a mutual

forget ting o f their Òcommon plac e and iden ti tyÓ and likely the Òevolution o f dif ferent languages.Ó

Yet, Justice claims, even as humans mark their proper ty or separate themsel ves by moun tains and water , it seems

inher ent in the human creation of place that Òmuch land is held in common in the form of parks, tr ackless wilderness,

public rig hts of way and public spaces.ÓJustice utiliz es much natur al imager y when def ining Òa commonsÓlike language:

ÒThe sunlig ht that falls to earth is common to all, plants and animals on land, f ish and the whales in the sea.ÓFurther ,

Justice asserts that ÒHere in the rain forests of the Pacif ic Nor th west, fr esh water is a common resource,Óimpl ying even

has he invokes the human naming of a region, that this does not override the deeper human tendenc y to share resources

and foster a space that is mutuall y benef icial.

This mutuall y benef icial space is a wor ldwide commons manif ested and made accessible by language. Despite that fact

that Òinoutgr owing our orig inal envir onmen t we ceased to have a common place and iden ti tyÓand despite this ini tial

Òoutgr owingÓproducing varied groups wi th diverse languages and varying levels of prosperi ty, Justice still believes that

language, that one commons that is accessible to all, can be the Òlevel-pla ying fieldÓupon which all groups can inter act

and share. Like most successful technolog ical inno vations, this Ònew communic ations appÓis intui tiv e and accessible,

addresses a common ne ed, and possesses the abili ty to perf orm task thoug ht pr eviousl y to be impossible.

JusticeÕs cunning misr epresentation of language as a Ònew communic ations appÓencour ages his readers to consider

language in a new way, to shir k off the notions of defeatism and division that often accompany discussions of language

and recogniz e it inste ad as a ÒfreeÓapplic ation that is link ed ineluc tabl y wi th the very Òhumanity and human orig insÓwe
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have Òincommon wi th everyone else alive today.ÓViewed in this way, the many languages across the globe present a

challenge, but they do not simpl y create a frustr ated and disconnected ÒTower of Babel.ÓInstead, they represent a gigantic

Òlevel-pla ying f ieldÓ that spans the en tir e commons tha t is the ÒEarthÕs biospher e.Ó
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Your Turn!

Now would be a good time to revisit the Diagnostic Self-Assessment Checklist fr om our f irst class and use it to assess

the intr oduc tion and body paragraphs for your close reading of Michael WelshÕs ÒKidsAround the Wor ld Just Want to

Hang Out.ÓRead what you have wri t ten and answer the follo wing questions. We recommend str ongly that you return to

this list when y ou r each a similar poin t in the wri ting o f your mid term essa y.

Taking Measure

Do you begin your essay wi th a thesis f ocused on the purpose o f the te xt?

Y/N

Does your thesis make an interpr etiv e claim about the text (i.e. do you make a claim about the text that is not

obvious and is mor e than a simple summar y of the te xt )?

Y/N

Does your thesis e xplain wh y your spe cif ic r eading is w or th while ?

Y/N

Do you avoid plot summar y (rather than simpl y repeat wha t the a uthor has alr eady said)?

Y/N

Do you discuss a new aspect of the text in every paragraph (rather than repeat the same observation over and

over)?

Y/N

Do your paragraphs tr ansition smoothl y fr om one to the other so your analysis progressesand builds thr oughout

your essay?

Y/N

Do you stay focused on the assigned text and avoid irr elevant Òevidenc eÓfr om outside the text (ex: personal

experienc es, facts or opinions y ou have read somewher e else, vague references to histor y)?

Y/N

Do you avoid the f ive-par agraph essay?

Y/N

Do you ci te fr om the te xt and use specif ic te xtual e videnc e while making y our poin ts?

Y/N

Do you use the spe cif ic terms use d in the te xt r ather than gener alizing terms lik e ÒpeopleÓ or ÒsocietyÓ?

Y/N

Take a moment to r ead aloud wha t you have wri t ten. I s it str ong gr ammatic ally? Does it mak e sense?
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Y/N
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What Now?

You will most likely notic e that you replied ÒYesÓmor e often now than you did when you evaluated your diagnostic essay.

Some of these questions may even seem sill y now in light of all we have worked on this term. Still, these questions may

draw your at ten tion to places wher e you have lost your focus momen taril y, or dedicated a li t tle too much page time

to summarizing the authorÕs argument, or commi t ted a grammatic al err or or two. Remedy these situations, review your

essay one mor e time, and beg in construc ting y our c onclusion.

Watch Video 6.2 to see how our f inal review of what we have wri t ten helped us develop the conclusion to our essay on

ÒThe Ultima te Communic ation App Ó.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=5 43
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In Conclusion

Your conclusion is as much a final assessment of your essay as it is a f inal commen tar y on the essay you are analyzing.

It is vital at this poin t to reread the article and reread the essay you have wri t ten befor e wri ting your conclusion. Your

task here has been to not just wri te but to justif y your reading of this text. Your conclusion should consti tute that f inal

momen t wher e you driv e home what you perceive to be at stake in this text and how you believe the author best delivered

that message.

Our analysis of ÒThe Ultima te Communic ations AppÓis that JusticeÕs concerns over a perceived misunderstanding of

the power of language is what driv es this text. Justice is motiv ated to wri te about this misunderstanding because it leads

to a missed oppor tuni ty to uni te diverse groups in a mutuall y benef icial conversation that could encour age them to

work together to preserve the very ÒEarthÕs biospher eÓthat could serve as Òa commonsÓfor us all. We also appreciate

JusticeÕs use of language to convey its impor tanc e. In our conclusion then, we should make obvious how Justice proves

the impor tanc e of language thr ough a presentation of language in an inno vativ e way that only fur ther demonstr ate how

versatile and vi tal i t is:

Example

Conclusion

Justice does well to present language as ÒThe Ultima te Communic ations App,Ófor in the technolog ically-driv en,

always-c onnected wor ld of his intende d audienc e, access to the latest, most inno vativ e interne t and smartphone

applic ations is almost always regarded as advantageous. The pretenc e of promising a new and fr ee

communic ations app that Òcan be used by almost everyoneÓand Òworks anywher e and anytime, night or dayÓis

used by Justice to engage and enraptur e his audienc e who presumably would be inter ested in an applic ation that

appears to be the manif estation of a Òlevel-pla ying fieldÓoffering everyone equal access to the wor ldÕs inf orma tion.

Thoug h readers will eventuall y realize that Justice has ÒliedÓand has not invented a new communic ations

app, they will have likely also realized that they have already comple ted the Òfour yearsÓrequir ed to proper ly

ÒdownloadÓlanguage and are already well-e quippe d to not only share but also contribute to humani tyÕs Òenduring

knowledge.ÓJusticeÕs demonstr ation that the creation of an ultima te communic ations app would be welcomed

almost univ ersally is couple d wi th his eventual revelation that this Òapp,Ólanguage, has existe d for centuries and

has been master ed by billions. Justice ther eby inspir es his audienc e to use their master y of language to connect

across the Òmanif est diversi tyÓof their shared biospher e and foster the innate human desir e for communi ty and

communic ation.

You will notic e in our conclusion that we cite passagesfr om ÒThe Ultima te Communic ations AppÓthat we have not cited

before. This is inten tional. While you do not want to begin an entir ely new argument in your conclusion, you should still

aim to say something newÐto build upon your argument wi th new evidenc e. Review the material you have gather ed in

your earlier readings of the article and decide what evidenc e would work best wi th the final poin t in your conclusion. In

our case,a rereading of our thir d stor ey reminds us of our claim that JusticeÕs paper is really a Òcall to armsÓto his readers.

Keeping that metaphor in mind as we reviewed our notes, we were reminde d of the passage in which Justice reveals to

his r eaders tha t the y are already suff icien tl y ÒarmedÓ to respond me aning full y to this c all:
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Example

Ther e are only two things that may be problematic wi th it: my new app takes about four years to download.

Yes, you heard corr ectl y, not four minutes but four years. And usually, only ridiculousl y young kids know how to

download it, but, like I said it takes about four years. During that time, the system needs constan t main tenanc e

and TLC.
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Supporting Your Claim

After reviewing our thesis in light of the essay that we developed fr om it, it seems that we have managed to stay pret ty

well on poin t. Remember , your thesis is a claim you are making about the text you are analyzing, not an itemiz ed list of

everything you are going to wri te about. So, while paragraphs will deal wi th aspects of the text not mentione d in your

intr oduc tion, the y should not de al wi th them in a w ay not cle arly detaile d in the in tr oduc tion.

We notic e that in our f irst, sixth and seventh body paragraphs, and in our conclusion as well, we make much of JusticeÕs

novel presentation of language as a new Òcommunic ations app.ÓObviousl y, we regard this metaphor as a vital par t of the

text and a key device used by Justice to deliver his message. We should aler t our readers in our thesis of the centr al role

we believe this technique plays in JusticeÕs essay. We need to make a few minor adjustmen ts to our thesis before we inser t

it in to our essa y as the in tr oduc tion.

Watch Video 6.3 on inser ting the c onclusion and in tr oduc tion.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p=551
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Putting it All Together

Here, f inall y is our comple te analytic al essay of Charles JusticeÕs ÒThe Ultima te Communic ations App,Ówi th conclusion

and revised in tr oduc tion:

Example

Speaking to an audienc e of f irst year univ ersi ty studen ts in Canada, Charles Justice in ÒThe Ultima te

Communic ations AppÓ presents language as a new Òcommunic ations appÓ that can inspir e wor ldwide

Òcooper ation,Óovercome any Òconf lic tÓand produc e an equally accessible and benef icial Òcommons.ÓThr ough

this novel presentation of language, Justice argues that while humans have become distanc ed into Òoccupying

dif ferent placesÓthr ough technolog ical, agricultur al and domestic ation evolution, it is the shared historic al fact

that humani ty grew fr om the same orig inal roots of collectiv e language construc tion that uni tes every modern

person to their human counterpar ts around the globe. Reiter ating his def ini tion of the common as Òa level-pla ying

field,ÓJustice concludes wi th a call to arms extolling humans to use all aspects of this Ònew app,Ólanguage, to grasp

their ethic al responsibili ty not only to each other but to ÒshareÓin the present concerns of a globaliz ed popula tion

of humans in the en tir e ÒEarthÕs biospher e.Ó

In his coy opening paragraphs, Justice describes the many uses of language as if they are featur es of a Ònew

communic ations appÓhe Òjust invented.ÓJustice notes how language use Òfacilitates an expanding network of

peopleÓand Òopens up incr edible possibili ties for creativi ty and cooper ation.ÓSuch clever itemiza tion of languageÕs

many featur es enables Justice to establish effectiv ely language as a human tool that has at its root the human

desir e to connect and work together . Thoug h centuries of migr ation and conf lic t may have turne d the wor ld into

a ÒTower of BabelÓin which popula tions are divide d by dif ferent languages, Òall of us living today have a common

histor yÓ in which language was developed f irst and f oremost to cr eate communi ty.

Justice str esses that such a created communi ty is often def ined by Òa commons,Ówhich he def ines thusl y: ÒA

commons is a level-pla ying field. Everybody gets to breathe air, and we have that in common wi th most other

species.ÓHe establishes language as one of the first such commons, Òavailable to everyone fr eeÓand a Òcommon

way for us to share inf orma tion and create enduring knowledge.ÓThus, whether it is being used to foster

cooper ation or perpe tuate conf lic t, language has always been a commons accessible to all members who wish to

contribute me aning full y to their c ommuni ty.

Justice def ines language as ÒA method of communic ation that is available to vir tuall y all humans to use;Óa

Òcommon proper ty, available to everyone fr ee.ÓJustice ther eby establishes language as a common human rig ht

and desir eÑan inher ent need that is obvious even in the simple naming and describing of a Òproto-language Ólike

ÒMe Tarzan, you JaneÓ:ÒOnce you begin to share inf orma tion you are creating a common space of understanding

amongst you and your fellow speakers.ÓEven if that common space is used to expr ess dif ferenceÑTarzan is not

JaneÑit is still a vital tool that can ensure that even those who do not share opinions, backgr ounds, or iden ti ties

can still shar e ideas.

Justice notes that sometimes such dif ferences, even when expr essed, still lead to divisions that may seem

insurmoun table. ÒWe parcel up land into proper ties,ÓJustice wri tes, marking our divisions fr om one another .
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In mor e extr eme cases, we are Òseparated permanen tl y by moun tains or water barriersÓ which seem to end

def ini tiv ely any sense or hope of uni ty: Òbecause of our success in outgr owing our orig inal envir onmen t we

ceased to have a common place and iden ti ty.ÓThis insurmoun table division seems an unavoidable result of human

evolution and prosperi ty, Justice impliesÑas the earliest groups of humans thriv ed in their shared landscape,

Òeventuall y, as popula tion grew over generations, a new band would spli t off.ÓSuch spli ts would driv e groups of

humans fur ther afield fr om one another , resulting in a mutual forget ting of their Òcommon place and iden ti tyÓand

likely the Òevolution o f dif ferent languages.Ó

Yet, Justice claims, even as humans mark their proper ty or separate themsel ves by moun tains and water , it seems

inher ent in the human creation of place that Òmuch land is held in common in the form of parks, tr ackless

wilderness, public rig hts of way and public spaces.ÓJustice utiliz es much natur al imager y when def ining Òa

commonsÓlike language: ÒThe sunlig ht that falls to earth is common to all, plants and animals on land, f ish and

the whales in the sea.ÓFurther , Justice asserts that ÒHere in the rain forests of the Pacif ic Nor th west, fr esh water

is a common resource,Óimpl ying even has he invokes the human naming of a region, that this does not override

the de eper human tendenc y to shar e resources and foster a space that is mutuall y benef icial.

This mutuall y benef icial space is a wor ldwide commons manif ested and made accessible by language. Despite that

fact that Òinoutgr owing our orig inal envir onmen t we ceased to have a common place and iden ti tyÓand despite

this ini tial Òoutgr owingÓproducing varied groups wi th diverse languages and varying levels of prosperi ty, Justice

still believes that language, that one commons that is accessible to all, can be the Òlevel-pla ying fieldÓupon which

all groups can inter act and share. Like most successful technolog ical inno vations, this Ònew communic ations appÓ

is intui tiv e and accessible, addressesa common need, and possessesthe abili ty to perf orm task thoug ht previousl y

to be impossible.

JusticeÕs cunning misr epresentation of language as a Ònew communic ations appÓencour ages his readers to

consider language in a new way, to shir k off the notions of defeatism and division that often accompany

discussions of language and recogniz e it inste ad as a ÒfreeÓapplic ation that is link ed ineluc tabl y wi th the very

Òhumanity and human orig insÓwe have Òincommon wi th everyone else alive today.ÓViewed in this way, the many

languages across the globe present a challenge, but they do not simpl y create a frustr ated and disconnected

ÒTower of Babel. Instead, they represent a gigantic Òlevel-pla ying fieldÓthat spans the entir e commons that is the

ÒEarthÕs biospher e.Ó

Justice does well to misr epresent language as ÒThe Ultima te Communic ations App,Ófor in the technolog ically-

driv en, always-c onnected wor ld of his intende d audienc e, access to the latest, most inno vativ e interne t and

smartphone applic ations is almost always regarded as advantageous. The pretenc e of promising a new and fr ee

communic ations app that Òcan be used by almost everyoneÓand Òworks anywher e and anytime, night or dayÓis

used by Justice to engage and enraptur e his audienc e who presumably would be inter ested in an applic ation that

appears to be the manif estation of a Òlevel-pla ying fieldÓoffering everyone equal access to the wor ldÕs inf orma tion.

Thoug h readers will eventuall y realize that Justice has ÒliedÓand has not invented a new communic ations

app, they will have likely also realized that they have already comple ted the Òfour yearsÓrequir ed to proper ly

ÒdownloadÓlanguage and are already well-e quippe d to not only share but also contribute to humani tyÕs Òenduring

knowledge.ÓJusticeÕs demonstr ation that the creation of an ultima te communic ations app would be welcomed

almost univ ersally is couple d wi th his eventual revelation that this Òapp,Ólanguage, has existe d for centuries and

has been master ed by billions. Justice ther eby inspir es his audienc e to use their master y of language to connect

across the Òmanif est diversi tyÓof their shared biospher e and foster the innate human desir e for communi ty and

communic ation.
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What Now?

Now it is time for you to revise, edi t and proofr ead your f inal produc t. Reread your thesis as you reread each body

paragraph and your conclusion. If possible, swap your essay wi th a peer and give and receive some final feedback. You

have done a lot of work to get to this poin t, and you want to maximiz e your chances for success, so edi t every sentenc e

and make sure your good ideas are being expr essed as clearly as possible. Congr atula tions, you are now ready to submi t

your anal ytic al essay!

151 | What Now?





CHAPTER 7: MAKING YOUR OWN ARGUMENT
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Dif ferentia te between wri ting a close r eading o f another a uthorÕs argument and cr eating y our o wn

argument.

¥ Close reading an essay pr ompt to iden tif y ini tial poten tial pa ths and /or topics to mak e your o wn futur e

argument.

¥ Identif ying wha t documen t mig ht be the most ef fectiv e base for your o wn futur e argument.

¥ Analyzing tha t documen t to iden tif y the str ongest pie ces of evidenc e for your o wn futur e argument.

¥ Building an ini tial t wo-stor ey thesis ar gument o f your o wn.
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Moving From a Close Reading to Making Your Own
Argument

Chapters 1thr ough 6 of this textbook focused on close reading. Those chapters walked thr ough how to iden tif y another

authorÕs argument and analyze it by focusing on key pieces of evidenc e in the first stor ey, linking that evidenc e to a

specif ic argument wi thin the text in the second stor ey, and then expanding the scope of the argument in the thir d stor ey.

However, not every assignment at the univ ersi ty level is a close reading. It is very common for a professor to give

studen ts an essay prompt or question (or a series of prompts or questions ) and ask that studen ts construc t an argument

to that question or prompt using scholar ly research. In these cases, the professor is asking you to make an argument of

your own. Chapters 7 thr ough 13of this textbook will describe how to wri te an effectiv e univ ersi ty-le vel essay in which

you make your o wn ar gument.

The good news is that the principles that we used to construc t a thr ee-stor ey close reading are exactl y the same as the

ones we will outline in the c oming chapters. I n or der to mak e your o wn ar gument, you will:

¥ Begin wi th evidenc e that you acquir e by analyzing a specif ic te xt in y our f irst stor ey

¥ Combine tha t evidenc e wi th scholar ly research to mak e a comple x argument in y our second stor ey

¥ Expand the sc ope of your ar gument in y our thir d stor ey by considering the full r esults or c onsequences or solutions

to the ar gument you r aised in y our second stor ey

As such, you will need the tools you developed in Chapters 1thr ough 6 as you close

read other documen ts to get evidenc e for your f irst stor ey; you will also need to close

read scholar ly research to suppor t your own argument in your second and thir d

stor eys.

The major dif ference, however, between a close reading of another work and

making an argument of your own is the focus. In your close reading, you analyzed the

authorÕs comple x argument. When making your own argument, you will be close

reading other documen ts and arguments and incorpor ating them into your

argument, but the focus is always your own argument. You will use the same tools but

add fur ther c omple xity and your o wn ide as and analysis.

When asked to construc t your own comple x argument, you should f irst do a

close reading of the essay prompt( s) and question( s), as we outline d in Chapter 1,

pat terns, k ey words, new words, and contr asts.

Forming your own argument is a slow and deliber ate process and begins wi th the essay prompt or assignment guidelines

that you are given. After you have read the assignment guidelines very carefull y and asked your professor any ini tial

questions, beg in each of your assignmen ts by iden tif ying wha t you are being asked to do.
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Try This!

Using the follo wing assignment prompt as an example, do an ini tial close reading of the question, make a list of any

pat terns, key words, new words, contr asts you find wi thin the prompt. Notic e that this prompt also includes a quote fr om

an article; y ou will ne ed to r ead the ar ticle to c omple tel y understand wha t is being ask ed of you.

In the case of mor e comple x questions and prompts, it is useful for you to f lag references used in the text that you may

need to le arn mor e about.

Example

In ÒKosovo At tains Status (on Facebook) It Has Sought for Years,Ó(ht tp:/ / www.nytimes.c om/ 2013/ 12/ 13/ wor ld/

europe/ kosovo-seeking-r ecogni tion-f ollo ws-the-cr owd-to-fac ebook-social-me dia.html?mcubz=0 ) Dan Bilefsky

repor ts:

ÒLast mon th, Kosovo declared victor y, after its off icials said Facebook approved a number of changes, including

giving users registering fr om the diamond-shape d area on the Balkan Peninsula the option to iden tif y themsel ves

as citiz ens of Kosovo, rather than the decidedly less at tr activ e option for many ther e, Serbia. They can also use

the Facebook func tion that allows users to Ôcheck inÕon the website fr om locations wi thin Kosovo, like a cinema

or a bar.Ó

Thinking about this developmen t in the Balkans, as well as other poli tic al demonstr ations, such as the Arab Spring, Black

Lives Mat ter and Occupy Wall Str eet, for example, consider the role the Interne t has played in protest. Choose ONE

protest movement and ONE social media platf orm, and discuss the power dynamic created between the governmen t

and its citiz ens. What is the role of the Interne t in affecting the balance between governmen ts and citiz ens? You may

consider expanding to consider movements like #me too and consider what power dynamics are being cri tique d in on

your chosen social media platf orm. In what ways has this technolog y been conduciv e to balancing or unbalancing these

power dynamics? Has it been useful or harmful?

Activity

After y ou have compiled y our list, com plete the f ollo wing sim ple tem plate:

¥ ÒBy using _____[ Observation One fr om your list ]______ and ______[ Observation Tw o fr om your

list ]______ , this pr ompt is asking me to mak e an argument about ______[ what you iden tif y as the

larger discussion this pr ompt is asking y ou to join ]______ .Ó
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Watch This!

Watch Video 7.1:Making Your Own Ar gumen t , detailing a close reading of the previous assignment prompt. How does

yours c ompar e?

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p= 715

Close Reading A ssignmen t Pr ompt
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Interesting words or
phrases

National iden ti ty

Status
Protest
Balance
Power dynamics
Interne t
Citiz ens
Governmen t
register
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New words or phrases

Kosovo

Balkan Peninsula
Òcheck in Ó
Power dynamics
Histor y of Iranian pr otests
Occupy Wall Str eet
Black Liv es Mat ter
Histor y of Egyptian Pr otests

Synonyms

Register and che ck in

Balance of power and po wer dynamics
Users and ci tiz ens
Social media and Facebook
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Contrasts

Governmen ts and ci tiz ens

Balance and unbalanc e
Protest and go vernmen t
Useful and harmful

Best: Two Observations
The contr ast between governmen t and ci tiz ens

Power dynamics

Template:

By using the contr ast between Ògovernmen tÓand Òcitiz ensÓas well as the repeti tion of the phr ase Òpower dynamics,Óthis

prompt is asking me to make an argument about the power dynamics created and/ or enforced by ONE social media

during O NE protest mo vement.
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Choosing and Analyzing Your Central Document

By now, youÕve probably notic ed this chapterÕs repeti tion of the phr ase Òyour own argument.ÓThe word argument is key.

A professor never wants your opinion. Opinions are feelings and thoug hts that cannot be proven and cannot be disagreed

wi th. Evidence is the key dif ference between opinion and argument. While you may begin your essay wri ting process by

examining our opinions, you should be ready to move them aside quickl y and replace them wi th an argument grounde d

in evidenc e.

The f irst stor ey of your o wn ar gument should:

1. Choose a centr al documen t and explain i ts signif icance to your ar gument

2. Analyze that centr al documen t to f ocus on t wo key pieces of evidenc e

Based on your work in Chapters 1 thr ough 6, you should be familiar wi th other authorsÕuse of centr al documen ts or

examples to mak e their ar guments. For example:

Example

¥ In ÒKids Around the W or ld Just Want to H ang Out,Ó Michael Welsh uses the r esponses gi ven by tw o

separate gr oups of hig h schoo l studen ts fr om Stockho lm, Sweden, and Keene, New Hampshir e, who

were sur veyed about their pr eferences and visions f or their ci ties as his f ocused cen tr al documen t.

Welsh argues that the studen ts of Keene displayed consider ably less vision than their S tockholm

counterpar ts, Òlimited expectationsÓ of their go vernmen tÕs abili ty or in ter ested to help them a t tain their

goals, and a worr ying r eliance on commer cial companies to pr ovide them the ac cessible, common, and

enter taining spac es they desir e.

¥ In ÒThe Plot to Priv atiz e Common Kno wledge,Ó David Bollier uses the f ocused cen tr al documen t o f the

book Adios, Barbie: Young Women Write A bout Body I mage and Identity , which ou tlines M attelÕs

aggr essive li tig ation to pr otect i ts in tellectual pr operty . He uses this Barbie example to suppor t his

larger argument tha t Òover-pa ten ting,Ó if continue d unche cked, will r esult in much o f what has been

previousl y consider ed the shar ed and accumula ted wisdom o f humani ty becoming Òoff limi tsÓ to the

average citiz en.

When choosing a centr al documen t, you want a specif ic documen t that will provide at least two focused pieces of

evidenc e you can analyze meaning full y. Look again at the example assignment prompt fr om earlier in this chapter and

note how that prompt explici tl y iden tif ies the centr al documen t you need when it asks for ÒONE protest movement and

ONE social media.ÓNot every assignment prompt will be that overt, but, at the under graduate level, you are expected

to focus on a small number of examplesÐyour one or two centr al documen tsÐthat suppor t your focused and comple x

argument wi thin the context of the assignmentÕs guidelines. For this textbook you are only going to focus on ONE centr al

documen t to cr eate your ar gument.

Ther efore, this centr al documen t should be shor t and manageable. As we do our example essay prompt about social

media and protests, you will need to iden tif y a precise centr al documen t that will provide your argument wi th str ong

suppor ting evidenc e of your argument. Imagine the scope of your essay. LetÕs say, for example, you are being asked to
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wri te an eight-page essay. It would be impossible to wri te an eight-page essay arguing anything about ÒThe Interne tÓÑ

think how much you would have to discuss and consider; it would be everything fr om smartphones, to Interne t-enable d

applianc es, to self-driving cars, and would include every app and website and func tion of ÒThe Interne t.ÓThat scale of

argument would requir e a series of books! Similar ly, you cannot wri te an eight-page essay about ÒSocialMedia.ÓThink

about all the dif ferent kinds of Òsocial mediaÓand all the dif ferent users of those social media and then all the dif ferent

ways all those dif ferent users engage on those social media. Again, that would be a series of books. You cannot even wri te

an eight-page essay on ÒFacebook.ÓInstead, if you wanted to wri te an eight-page essay on Òhow ONE protest movement

used ONE social media to balance or unbalanc e the power dynamics between governmen t off icials and their citiz ens in

harmful or useful waysÓfr om the prompt above, you would need to focus in on a specif ic par t of Facebook (say a Facebook

group) and then a specif ic aspect of that Facebook group (such as the photos posted, the fr ont page, or one discussion

thr ead). Only then ar e you at a level tha t is f ocused enoug h for an eig ht-page ar gument.

In response to the prompt above, we will chose Occupy Wall Str eetÕs Facebook page, as an example. By looking at

a small slice of Occupy Wall Str eetÕs Facebook page, mor e specif ically the commen ts in response to the posts on the

Facebook page, you can gather two specif ic, focused pieces of evidenc e which you can then turn into a specif ic and

focused argument in our se cond stor ey.

Remember that at the under graduate univ ersi ty level, you will only ever be asked to wri te one focused and precise

argument at a time. As such, you need to be focused and precise in limi ting your scope to an appropria te centr al

documen t.
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Your Turn!

Activity

This process of choosing a shor t, specif ic centr al documen t is essential to making your own univ ersi ty-le vel

argument, regardless of of your discipline or facult y. Again, keeping in mind the eight-page scope, what shor t,

specif ic centr al documen t mig ht you choose if y ou were asked to wri te:

1. A psycholog y essay on the impac t o f Youtube music vide os on hig h school studen ts?

b. A histor y essay examining Canada Õs role in W or ld War II?

c. A philosoph y essay asking you to ar gue the modern applic ations o f PlatoÕs Republic?

d. An English essay asking you to discuss the r ole of gender in Shak espeareÕs Romeo and Juliet?

Your T urn! | 164



Answers to Your Turn!

Keep in mind, these ar e not the onl y answers, but r ather possible answ ers:

a. You would choose one spe cif ic music vide o on Youtube

b. You would choose a spe cif ic event wi thin W or ld War II, and, fr om ther e, analyze another historian Õs account o f this

event, or ne wspaper ar ticles and le t ters about the e vent or period.

c. You would choose a spe cif ic par t o f PlatoÕs Republic (i.e. 3-page section ) and analyze it in depth.

d. You would choose a spe cif ic scene fr om Romeo and Juliet and analyze it in depth.
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Analyzing a Central Document

LetÕs pause here to acknowledge that you will often be asked to wri te and research about topics that have comple x

personal and cultur al comple x histories. For example, in focusing on Occupy Wall Str eetÕs Facebook page, we eventuall y

choose to analyze a post about the Israel-Palestine relationship and Black Lives Mat ter . Both topics are vast and are likely

to generate passionate discussion between all sides and par ties involved. This is an oppor tuni ty to ask questions, to learn

mor e about these topics if you are unfamiliar wi th them, to listen to those who know a bit mor e at this poin t, and to

poten tiall y discuss them fur ther wi th your classmates. You are going to be asked to discuss comple x and dif f icult topics

thr oughout your univ ersi ty career and learning a wide variety of facts while also listening to a wide range of perspectiv es

will best e quip y ou to c ontribute me aning full y to these discussions.

Now that we have focused on a specif ic par t of Occupy Wall

Str eetÕs Facebook page, we need to analyze the text to get the

best pieces of poten tial evidenc e. This will help us make an

argument about how protest pages on Facebook, like that of

Occupy Wall Str eet, can positiv ely or negativ ely affect the

relationship be tween a specif ic governmen t and i ts ci tiz ens.

Wri ting about Occupy Wall Str eetÕs Facebook page in general

is not specif ic enough to suppor t an argument. Instead, you will

focus just on the Home page. You will then go thr ough the

Home page of Occupy Wall Str eetÕs Facebook page and begin

your observations by follo wing the same steps you intr oduc ed

in Part 1of the text textbook: make a list of pat terns, key words,

new words, and contr asts. These elements could be found in

the words and phr asesof the documen t, but you should also be

looking for them in (if applic able) any videos, photos, or audio

that are also present in your documen t. On a separate piece of paper, wri te down all of your observations in list forma t. It

is also very help ful wi th ephemer al and ever-chang ing vir tual spaces, like Occupy Wall Str eetÕs Facebook page, that you

take screen grabs or save the versions of the pages and posts that you are looking at so you can some back to them later .

This will help you get at observations about the conten t of the centr al documen t and can be poten tial evidenc e on which

to base your futur e argument.
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Better Understanding the Medium of Your Central
Document

However, we should not just restric t oursel ves to the content of Occupy Wall Str eetÕs Facebook page. We should also

consider the medium of Occupy Wall Str eetÕs Facebook page. By this, we mean, you should not limi t yourself to just the

inf orma tion given on the page (images, videos, words, audio ) but should also look at how the Facebook page organizes,

creates, main tains and distributes inf orma tion. How a documen t pr esents i ts inf orma tion is just as im portan t as the

inf orma tion i t pr esents. Under standing how the documen t or ganizes, disp lays and distribu tes inf orma tion will help

you better under stand i ts rhetorical in ten tion and eff ects. This is not limi ted to thinking about Facebook organizational

pages Ñyou should ask this of every centr al documen t, were it a survey, a let ter , a newspaper article, or some other type

of documen t.

In order to bet ter understand the medium you are being asked to analyze, you can begin wi th some basic general

questions:

¥ What specif ic language is unique to the me dium being use d? How is your spe cif ic user using this language ? (ÒLikeÓ

ÒSharesÓ GroupÓ)

¥ What mechanics ar e UNIQUE to your SPECIFIC centr al documen t youÕve focused on Ð i.e. a word limi t, a focus on

photogr aphs, the image disappe ars after a set amoun t o f time e tc.

¥ What numbers ar e present on the page ? What actions or documen ts are the numbers r elated to ? How lar ge are the

numbers?

¥ What is the most c ommon ac tion on this page ? Posting te xt? Posting photos? Commen ting ?

¥ How activ e is this page? How fr equent is user ac tivi ty?
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Analyzing a Specific Central Document

While these questions are specif ic to analyzing Facebook groups or pages, these questions about activi ty, audienc e, and

the unique struc tur es, proper ties, and language of any centr al documen t will help you analyze the form of your centr al

documen t, no ma t ter the me dium.

As the Occupy Wall Str eet Facebook group is a changing vir tual documen t, analysis of it must be pinne d to a specif ic

time and date. In our case,we analyzed a specif ic commen t thr ead on a specif ic post on the Occupy Wall Str eet Facebook

page on August 6th 2016.As you narr ow your focus on your Centr al Documen t, remember that the purpose is not to make

an argument about the topic o f the post (i.e. I srael and Palestine ) but r ather , the r ole of Facebook in pr otest mo vements.
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We focused on the follo wing observations (keep in mind that the page may have changed since we made these

observations ):

¥ Repeti tion o f r aised f ists in the banner photo
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¥ Links to outside pages and e vents was the most c ommon ac tion on the home page

¥ The majori ty of the links ar e to actions and e vent fr om acr oss the globe

¥ The Facebook gr oup w as updated regular ly (at least once a day) with c onsisten t activi ty in the f orm o f commen ts on

each post

¥ In the post ÒFrom #Fer guson to #Gaza #B LM,Ó which includes a link to a vide o ti tle d ÒBlack Liv es Mat ter has zero

F***S lef t f or I srael,Ó commen ters ar e strugg ling to c onnect the e vents in Fer guson, Missouri in the Uni ted States to

Gaza in the Middle East, as the post is pr ompting. I nstead, people ar e calling each other names lik e ÒidiotsÓ and

asking questions lik e ÒWhat the hell does B LM have to do wi th geopoli tics in the Middle East?Ó

In this brief example, you can see how we have narr owed our focus fr om the communi ty page, to the timeline, to the posts

on the timeline, to a specif ic post on the timeline, to specif ic commen ts on that post. This is the level of focus and detail

that is requir ed to wri te an eight-page univ ersi ty-le vel argumentativ e essay. With this focus, the tw o pieces of evidence

will use ar e the the inf lamma tor y name-calling and the confusion abou t ho w the tw o situa tions ar e related.
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Watch This!

Watch Video 7.2: Close Reading a Centr al Documen t demonstr ating how to close read, as an example, a Facebook group

in or der to e xtr act evidenc e from the f orm and c onten t o f your c entr al documen t.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p= 729
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Your Turn!

Activity

Now that youÕve watche d the video, go to Occupy Wall Str eetÕs Facebook page and do a close reading of the

page and select another post wi th activ e commen ts. Gather a list of as many pat terns, key words, new words,

or contr asts you can iden tif y. You should also answer the follo wing questions to gather observations about the

medium o f the Facebook page:

¥ What specif ic language is unique to the me dium being use d? How is your spe cif ic user using this

language? (ÒLike,Ó ÒShares,Ó ÒGroupÓ)

¥ What mechanics ar e UNIQUE to the SPECIFIC centr al documen t Ð i.e. a word limi t, a focus on

photogr aphs, the image disappe ars after a set amoun t o f time e tc.

¥ What numbers ar e present on the page ? What actions o f documen ts are the numbers r elated to ? How

large are the numbers?

¥ What is the most c ommon ac tion on this page ? Posting te xt? Posting photos? Commen ting ?

¥ How activ e is this page? How fr equent is user ac tivi ty?
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Building an Initial Two-Storey Thesis for Your Own
Argument

Now that you have gather ed evidenc e, you have built the foundation for the first stor ey of your comple x argument. That

f irst stor ey will look a lot like the first stor ey you built for your close readings: you are poin ting to the best one or two

pieces of evidenc e on which y ou are going to base y our ar gument.

Obviousl y, you canÕtdiscuss everything in your centr al documen t, so you need narr ow your focus, like you did wi th your

close readings, to the two best pieces of evidenc e. You can do this by looking at the list of evidenc e you gather ed when

close reading your c entr al documen t and asking:

¥ Which pie ces of evidenc e are the most in ter esting ?

¥ Which pie ces of evidenc e are the most impor tant?

¥ Do your pie ces of evidenc e address both the c onten t and the me dium o f your c entr al documen t?

¥ Are ther e two pieces of evidenc e that ar e similar and mig ht combine to mak e an effectiv e argument?

¥ Does each piece of evidenc e add something dif ferent to y our poten tial ar gument? (You do not w ant t wo pieces of

evidenc e repeating the same ide a.)

For example, look thr ough your list of evidenc e fr om Occupy Wall St.Õs Facebook page. After thinking thr ough all of

the questions above, you may chose to focus on the commen ts on one post and fr om ther e, focus in on the repeti tion

of commen ters linking to their own local projects as the first piece of evidenc e and the repeti tion of commen ters

mentioning their loc al cities in their posts. Ther efore, your f irst stor ey mig ht look some thing lik e this:

Occupy Wall Str eetÕs Facebook page showcases that users of the page have a dif f icult and often frustr ating time linking

global events to local events and concerns that are mor e personal to them. This is demonstr ated by the commen ts under

the post ÒFrom #Fer guson to #Gaza #B LM,Ówher ein discussion of the event leads to par ticipan ts calling each other

names like ÒidiotsÓand angry confusion over how the Black Lives Mat ter is related to the Middle East (ex. The post ÒWhat

the hell does B LM have to do wi th geopoli tics in the Middle East?Ó).

As you can see, not only do we state our two selected pieces of evidenc e, we also iden tif y the centr al documen t (The

Occupy Wall Str eet Facebook page) and the specif ic aspects of the centr al documen t we will be examining (a post and its

commen ts thr ead).

Now we are ready to move onto the second stor ey. This is wher e we begin making your argument about our centr al

documen t. We want to remain focused just on our centr al documen t for now. For example, our second stor ey, using the

example fr om the Occupy Wall Str eet Facebook page, would be about only the specif ic page, or perhaps Facebook groups

and pages used for protest movements, but not Facebook as a whole. Remember too that an argument is a statemen t that

can be agreed or disagr eed wi th. Ther efore, look at your t wo pieces of evidenc e and ask:

¥ What is the signif icance of the e videnc e that you have chosen?

¥ What ar gument about the spe cif ic documen t can you make based on the e videnc e you have chosen? (Remember to

stay focused at this poin t and not e xpand beyond tha t centr al documen t.)

¥ In what w ays do the pie ces of evidenc e overlap? What ar gument mig ht be deriv ed fr om tha t overlap?

¥ What ar e the benef its for the user /r eader arise when in ter acting wi th y our c entr al documen t and ho w do those

benef its r elate to the e videnc e youÕve chosen?

¥ What pr oblems f or the user /r eader arise when in ter acting wi th y our c entr al documen t and ho w do those pr oblems

relate to the e videnc e youÕve chosen?
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As you move into your second stor ey and begin making your argument, answering these questions will help you connect

your ar gument to the e videnc e youÕve chosen.

From Pixabay.

Do not be too precise in drafting your thesis at this poin t. Try to make it specif ic and comple x but donÕtlimi t yourself by

thinking that you have to get it exactl y rig ht at this stage. You will be doing mor e research and revising, so your thesis

will change and sharpen over the process of wri ting your essay. At this stage, aim for one or two sentenc es that make an

argument about y our c entr al documen t using the e videnc e youÕve selected.
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Watch This!

The follo wing video walks thr ough how to create a two-stor ey thesis statemen t using the Occupy Wall St. Facebook group

page. Watch Video 7.3: Creating an I ni tial Tw o-Stor ey Thesis to see the dr afting o f an A-le vel example.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p= 735

Example

FIRST STOREY: Occupy Wall St.Õs Facebook page showcases that users of the page have a dif f icult and often

frustr ating time discussing, and perhaps linking, global events to events and concerns that are mor e local, and

perhaps personal, to them. This is demonstr ated by the commen ts under the post ÒFrom #Fer guson to #Gaza

#B LM,Ówher ein discussion of the event leads to par ticipan ts calling each other names like ÒidiotsÓand angry

confusion over how the Black Lives Mat ters is related to the Middle East (ex. The post ÒWhat the hell does BLM

have to do wi th geopoli tics in the Middle East?Ó).

SECOND STOREY: Such inter action on the page demonstr ates that while Facebook pages do provide a useful tool
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for distributing inf orma tion and bring ing large communi ties together , users often end up using inf lammator y,

escalating or insulting language tha t stun ts poten tial de eper discussions o f the c omple x topics poste d.
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From Pexels.

Thinking AheadÉ

Now that you have a two-stor ey thesis and an ini tial argument, you are ready to move onto the next stage: research and

incorpor ating outside voices. Notic e that you didn Õtbegin wi th research. This is key because the argumentativ e essay you

are wri ting must be based on your argument. You do not want to begin wi th research and then simpl y replic ate someone

elseÕs argumentÑyou want to mak e your o wn ar gument suppor ted by othersÕ research and ide as!

As you move on to the next chapter , it is useful to begin asking some questions before you head to the libr ary or the

libr aryÕs website:

¥ What w ords or phr ases in my thesis mig ht need fur ther scholar ly

def ini tions?

¥ What t ypes of statistics mig ht be useful to suppor t m y argument?

¥ Within wha t discipline am I wri ting ? Who are the exper ts wi thin tha t

discipline ?

¥ Are ther e other terms or w ords that mig ht be useful se arch terms

when looking f or scholar ly research about m y argument?

When you go to the libr ary wi th specif ic questions and goals in mind,

you will f ind y our r esearch will go faster and be mor e relevant!
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CHAPTER 8: GATHERING RESEARCH AND
ESTABLISHING EVIDENCE
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Chapter Overview

Learning Outcomes

In this chapter we will:

¥ Analyze how inf orma tion is cr eated in dif ferent f orma ts.

¥ Identif y what mak es a source scholar ly or popular .

¥ Evaluate our sour ces to determine their a uthori ty and tha t the y are credible

¥ Understand wher e scholar ly inf orma tion is f ound and the dif ferent search tools use d to loc ate i t.

¥ Determine k eywords and develop a search str ategy for your r esearch.

¥ Locate t wo pieces of scholar ly research for your paper .
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From Pixabay.

From Pixabay.

Introduction to Research

Now that you have a thesis statemen t, you need to f ind evidenc e that suppor ts

your arguments. Think about a conversation youÕve had wi th your friends when

you wanted them to agree wi th you. Whether itÕs picking a restaurant or a movie

on Netf lix, you had to argue for why your choic e was the best. While you probably

star ted wi th your own personal belief that Restaurant A is the best place in town,

or Movie B is the greatest masterpie ce of all time, you mig ht have moved towards

evidenc e outside of your own personal beliefs. You may have poin ted out the

restaurant had amazing ratings or tweets fr om celebri ties who ate ther e. In shor t,

you had ou tside evidence tha t supported y our ar gumen t. Sound familiar?

As you can see fr om

the scenario above,

you already know how

to gather evidenc e.

Every time you use

Google to look up reviews for restaurants and movies, you are

doing research. Academic research is mor e intensiv e than your

typic al daily Google research. It can take hours to collect your

evidenc e. You will have to f igur e out your search str ategy, what

types of evidenc e you need (scholar ly articles, statistics, books,

news repor ts), and use dif ferent types of search engines and

databases to f ind them. Ultima tel y, you will have to evaluate

what you find. One of the main things to remember fr om this

chapter is that not all inf orma tion is reliable. Ther e is a lot of

non-cr edible inf orma tion out ther e, especiall y on the interne t

wher e anyone can publish. Putting the keywords of your thesis

into Google and hit ting enter will just not cut it. You are

beginning your journe y as a researcher , so give yourself time to

f ind legitima te sources; when you get frustr ated, seek help

fr om your friendl y libr arian; and above all, work on developing

a cri tic al mind when r eading your sour ces.

Assignment

This chapter is designed to walk you thr ough finding and evaluating the evidenc e you need to suppor t your

argument and to star t you on your way to becoming a researcher . By the end of this chapter , you will have chosen

two suppor ting pieces of evidenc e that you have evaluated to be scholar ly and appropria te in suppor ting your

argument.
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How Information is Produced

Thanks to the interne t, all kinds of inf orma tion is available to us 24/ 7. We can find out whatÕs going on instan tl y on

social media or wi th a quick Google search. However, this quick and easy access to inf orma tion creates the false belief

that the inf orma tion we find is accur ate and that all inf orma tion is fr ee. Scholar ly and evidenc e-based inf orma tion is

not fr ee. In fact, univ ersi ty libr aries pay millions of dollars each year to subscribe to academic journals and databases

and to pur chase scholar ly books for your research needs. Remember , as a studen t you have a unique privilege to access

expensive inf orma tion to which the general public does not have easy access. Moreover, scholar ly and other types of

inf orma tion that contain extensiv e research take time to produc e, as evidenc e must be gather ed, analyzed, and reviewed

by exper ts.

When considering dif ferent types of inf orma tion for your paper, itÕs impor tant to recogniz e how creation process

inf luenc es that inf orma tion. Some inf orma tion sources go thr ough reviews and editing that make it mor e credible for

your r esearch. This list belo w r epresents how the pr ogression of inf orma tion is c onnected to inf orma tion sour ces:

Watch Video 8.1 on the cr eation o f inf orma tion f ollo wing an e vent and then r ead the f ollo wing te xt.

A YouTube element has been excluded from this ver sion of the text. You can view it online her e:

https:/ / pressbooks.library.ryerson.ca/writeher e/?p= 748

[#blackliv esmat ter ]

¥ The event happens:

� Social Media gives us instant access to whatÕs happening, but i t is o ften emotional and biase d. It mig ht contain
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li t tle to no anal ysis or verif ication o f what is actuall y happening.

¥ The next day

� News media gives us a breakdown o f the e vent and verif ication fr om authori ties o f what happene d. While ther e

may be some analysis, ther e is no in-depth, big pic tur e analysis yet.

¥ The follo wing w eeks

� Popular sour ces like magazines and news documen taries publish their r epor ts. While ther e is mor e analysis of

why it happene d, popular sour ces likes these do not c ontain e videnc e-based research.

¥ Months later

� Scholars are star ting to r esearch the e vent using their subje ct ar eaÕs lens.

� It will be mon ths bef ore a study is publishe d because of the amoun t o f time i t tak es to conduc t extensiv e

research, wri te the paper , and submi t i t to an ac ademic journal, wher e it must be r eviewed by peers who ma y

recommend the ar ticle be r evised before it can be publishe d.

� Articles wri t ten b y scholars o ffer the most in-depth anal ysis of the e vent and the inf orma tion is double-

checked for bias and err or.

¥ More than one y ear later

� Books are wri t ten on the topic.

� Such books c an vary fr om

� f irsthand ac counts by those af fected, to

� easy-to-r ead and sensational books f or the gener al public, and f inall y, to

� academic books wher e a professor mig ht tak e her scholar ly article and e xpand i t in to a book.
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Try This!

Activity

Wri ting about some thing curr ent, lik e a contr oversial t weet fr om a celebri ty?

¥ What t ype of inf orma tion w ould y ou use to f ind the main de tails o f the t weet?

¥ What will y ou do if ther e is no scholar ly article on this topic sinc e it happene d last mon th?

¥ What is the lar ger issue or subje ct mat ter o f the t weet? Self-este em and women? Social media and

poli tics?

¥ What is the lar ger issue? Can you f ind scholar ly articles on the lar ger issue tha t will help y ou to anal yze the

tweet?
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Types of Information

Finding Credible Information

For your academic assignments, you will be asked to consult credible sources like academic books and peer-r eviewed

journal articles. Dif ferent wri ting assignments can also requir e other sources of inf orma tion like governmen t statistics or

personal in ter views.

As a researcher you want to use sources that are credible. Credible sources provide inf orma tion tha t is factual and can

be verified. You also need to be aware of bias in your sources. Bias refers to a sourceÕs inten t or purpose. It is possible

for credible sources to have some bias as they mig ht learn towards one par ticular research methodolog y or viewpoin t,

but they will still use sources to suppor t their argument. What to watch out for is sources that have extr eme bias. These

sources are overtl y one-side d, lack fac tual inf orma tion or pr ovide li t tle to no e videnc e to back up their ar guments.

From Pixabay.
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Scholarly Peer-Reviewed Sources

WeÕve talk ed a lot so far about how the standar d source in univ ersi ty-le vel research is scholar ly peer-r eviewed articles.

Peer-r eviewed articles are the agreed-upon method of dissemina ting orig inal research conduc ted by professors,

scientists and other exper ts. In fact, when wri ting your own papers in your subject area, you should model their style and

prose.

The Peer Review Process

A journal is a scholar ly public ation containing articles, let ters to the editors and book reviews wri t ten by researchers,

professors and other exper ts. Journals focus on a specif ic discipline or f ield of stud y and are publishe d on a regular basis

(mon thl y, quar ter ly, etc.). The intende d reading audienc e is other exper ts and not the general public. The authors are

consider ed exper ts because they have PhDs and have specializ ed in-depth knowledge of curr ent and past theories and

years of tr aining in r esearch and analysis.

When a professor wri tes a research article, she will submi t it to a peer-r eviewed journal to be publishe d. However,

before the journal will accept the article, it will be r eview ed by experts in the same area of stud y, hence, her peer s. If her

peers deem her research lacking validi ty, she will be asked to make changes or her article mig ht be outrig ht rejected. This

is why assignments ask you to use articles publishe d in peer-r eviewed journals as they contain rigor ous research and use

a cri tic al lens when picking wha t gets publishe d.

It is also impor tant to keep in mind that ther e are many theories or schools of thoug ht wi thin a discipline, and

professors chose to conduc t her research thr ough one par ticular theor y. An economics professor, for example, could

wri te her article thr ough a Marxist or a Neoliber al lens. You need to develop an awareness of the dif ferent theories in

your subject area as this will help you iden tify what lens the author is using to conduct their r esearch. This is also

impor tant if an assignment requir es sources fr om dif ferent theories or if you must suppor t your thesis wi th sources fr om

one par ticular the or y.

Exper ts like professors often publish their evidenc e-based research in non-pe er-r eviewed sources like books and

newspaper s. These sources are still consider ed authori tativ e and contain exper t research and are often reviewed by

editors for accur acy, but the y do not coun t as peer-r eview ed sour ces. It is impor tant to know the dif ference if your

professor specif ically requests that you use articles fr om peer-r eviewed journals. Not to worr y, libr ary databases are

designed to help you locate peer-r eviewed articles. We will go over how to find peer-r eviewed journals in the section

below called ÒWhere to Find Authori tativ e Research Documen tsÓ.

The Need to Remain Critical

The peer review process is the agreed-upon method for checking credibili ty in the academic wor ld but it is not wi thout

its f laws. Articles wi th inaccur ate research methods and, ther efore, f lawed conclusions have been publishe d. However,

thanks to the work of journalists and other diligen t exper ts, these papers have been r etr acted and the research removed

fr om the Journal. The work of researchers can also be funde d by outside corpor ations and many journals insist that

authors state their conf lict of in ter est wi thin their paper. If you come across an admission of conf lic t when reading an
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article, it will be up to you to evaluate whether or not you feel the research was inf luenc ed by the corpor ation Õs own

agenda.

You also need to be vigilant when using Google to f ind peer-r eviewed journals as ther e are non-cr edible journals

parading themsel ves as peer-r eviewed. Your libr ary pr ovides you wi th access to databases tha t contain authorized peer

r eview ed journals and fil ter s out the non -cr edible ones. Overall, even thoug h the peer review process works to evaluate

research, you as the r eader need to r emain cri tic al and conduc t your o wn evaluation o f what you are reading.
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General ÒPopularÓ Sources

ÒScholarlyÓand ÒpopularÓare terms used to describe a sourceÕs conten t, purpose, audienc e and mor e. Popular sources are

intende d for a mor e general audienc e and they can range fr om enter tainmen t magazines to well researched investigativ e

articles fr om the New York Times. With most scholar ly sources we can rely on the peer review process to evaluate the

authori ty and credibili ty of the research presented to us. With popular sources, it is up to you to determine whether the

source is appropria te f or your o wn r esearch.

So what ar e Popular Sour ces?

¥ Magazines,

¥ newspapers (fr om your loc al daily news to the New York Times),

¥ books (online and in prin t),

¥ websites, social media, blogs and wikis e tc., and

¥ media (including podc asts, movies and award-winning documen taries ).
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